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Using the Six-Step Framework Process

Guiding Questions and Summary
(Found at the end of each chapter)
Step 1: Identify School Needs

A: Develop a team: Who is involved with analyzing the school-wide data as well the remaining 5 steps and are considered to be “Team Members?”  (Refer to Students with Disabilities Can Make AYP (SWD Can Make AYP), pages 9-10)

B. Redefine the role of special education administrators (Refer to Students with Disabilities Can Make AYP, pages 10-12)
List the personnel who will be members of the team leading the Six-Step Framework for your school. Does this team include meaningful involvement from the school principal and/or Assistant Principal, special education administrator or designee (i.e. Program Assistant, Lead Teacher for special education, etc.) grade level or content area general education teacher(s), and special education teacher(s) other stake holders may include school counselors, parents, community or business partners, related services providers, or paraprofessionals?
C. Analyze school-wide data 
What have we learned from the data analysis?  Summarize conclusions: (Refer to SWD Can Make AYP, pages 12-25) (See Appendix B “Safe Harbor Calculation”)
How are all members of the faculty involved in analyzing school-wide data?

What does the analysis of school-wide assessment results reveal about the students with disabilities in your school? What are your theories behind the data? Are these finds similar for other subgroups of students?
What other school-wide data did you analyze and what did that analysis reveal? What are the theories behind the data?  
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Step 2: Develop Support Systems for Specific Students

2. Identify bubble students and high impact students. (Refer to SWD Can Make AYP, pages 29-36) (SEE Appendix C “Forms to Determine Bubble & High Impact Students”)
Use chart that includes those students with disabilities who are considered bubble students. How will you inform their teachers of their status? 
Use the chart that includes students who are considered high impact students.

B. Review IEP’s (High Impact only at this stage). (Refer to SWD Can Make AYP, pages 36-56) How many IEP’s are to be reviewed, by whom, and by when? (SEE Appendix D “IEP At-a-Glance)”
Analyze these students’ IEPs. As the leadership team, brainstorm improvements for each student’s IEP. Were patterns of strengths or weaknesses seen across the school? 
Determine and list which student’s IEPs need improvement and conduct IEP meetings to design IEPs that are more likely to result in student success.

C: Develop support systems for specific students 
What support systems do we have or can develop for bubble and high impact students that can be implemented right away? (Refer to SWD Can Make AYP, page 56)
How will students be matched with mentors who will provide emotional and academic support? List the students, assign mentors in a meaningful way, and establish how the mentor-student activities will be implemented in your school.
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Step 3: Overcome Instructional Barriers
A. Provide effective instruction in pull out classes (Refer to SWD Can Make AYP, pages 59-63)
B. Provide effective accommodations (Refer to SWD Can Make AYP, pages 63-68)
C. Ensure uninterrupted instructional time (Refer to SWD Can Make AYP, pages 68-70)
D. Implement effective co-teaching (Refer to SWD Can Make AYP, pages 71-76)
E. Administer school-wide assessments appropriately (Refer to SWD Can Make AYP, 
     pages 76-79)
F. Ensure in-depth instruction (Refer to SWD Can Make AYP, pages 79-80)
G. Utilize ongoing formative assessments to guide instruction (Refer to SWD Can Make AYP, pages 81-82)
As a member of the leadership team, work with both special education and general education teachers to determine the instructional barriers in your school. What are the current barriers? 

Which of the instructional barriers, if changed, would have the greatest impact on student achievement in your school?

Which of these instructional barriers could be most easily and quickly addressed and why? (Limit list to three) 
Describe the steps that will be taken in order to overcome those barriers. 
Describe any professional development activities (training, coaching, and on-going support) that will be initiated to overcome those barriers. 

Also describe any financial resources that will be used to assist in overcoming those instructional barriers.
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Step 4: Overcome Organizational Barriers
A. Provide a second tier of support (Refer to SWD Can Make AYP, pages 87-90)
B. Teach reading at all grade levels when necessary (Refer to SWD Can Make AYP,    pages 90-94)
C. Include special education teachers in all professional development initiatives (Refer to        

    SWD Can Make AYP, page 94)
D. Provide time for co-teachers to plan collaboratively (Refer to SWD Can Make AYP, pages 94-97)
E. Provide professional development activities on co-teaching (Refer to SWD Can Make              AYP, pages 97-98)
F. Align instructional materials to the curriculum (Refer to SWD Can Make AYP, pages 99-100)
As a leadership team, how will you determine the organizational barriers that are having the largest impact on the performance of students in your school? Will you utilize observations, discussions with your staff, or some other method [such as a survey or rating scale] for determining the organizational barriers that are the priority areas for improvement?
Which organizational barriers are having the greatest impact at our school?
Which of these organizational barriers could be most easily and quickly addressed and why? (Limit list to three)

Is there a pre-established tier of interventions for students who struggle and who do not initially meet standards? If so, describe those interventions and how it is determined that specific students need those interventions. If a tier of interventions does not exist in your school, describe interventions that will be implemented.
If your team is working in an upper elementary, middle or high school, is there a plan for reading to be explicitly taught to students who are still struggling with reading?

Describe how special education teachers participate in professional learning with other teachers?
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Do co-teaching teams have scheduled time to plan instruction jointly? Describe the arrangement.

What mechanisms are in place to determine if co-teaching is being implemented effectively (e.g. routine observation by the leadership team)?

How effectively is co-teaching being implemented in your school? How do you determine the effectiveness?

Are instructional materials that are used for students with disabilities aligned to the general education curriculum?

List materials that are aligned:

List those materials found not to be aligned:

Of the organizational barriers described above, which would have the greatest impact on student performance if it were improved? 

Which organizational barriers will be systematically eliminated during the next year?

Describe the steps that you will take to overcome those organizational barriers.
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Step 5: Develop an Action Plan
A. Build ownership throughout the school (Refer to SWD Can Make AYP, pages 107-108)
B. Determine priority actions (Refer to SWD Can Make AYP, pages 108-110)       
C. Build ongoing professional development systems (Refer to SWD Can Make AYP,    pages 110-113)
D. Reserve time for conducting classroom observations (Refer to SWD Can Make AYP, pages 113-114)
Review your responses from the previous steps in order to complete the following action plan.
How will you gain support and build ownership throughout the school?
What did the analysis of school-wide data (Step 1) reveal about your students with disabilities? 

What are the areas that need to be improved for students with disabilities?

What are the weaknesses that are seen for other students in the school? Are the areas of weakness similar to those for students with disabilities?
In order to improve the weaknesses described in the two previous questions, which staff members need professional development in order to improve their practices? 

What content should be addressed in the professional development initiative(s)? 

How can the professional development be aligned for special education teachers and general education teachers?

Who will conduct classroom observations; when/how often will observations be conducted; and what instrument will be used?
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How and when will classroom observations be used for coaching, support, and just the right amount of pressure to sustain change be provided?

According to the most recent school-wide assessments, how many students with disabilities do you consider high impact/bubble students (Step 2)?  Who are they?

Are there other students who do not have disabilities who should be considered high impact/bubble students? Who are they?
Describe the mentoring program that will be established to match the high impact/bubble students with caring adults in the school. Consider whether other students need support as well.

What instructional barriers are priorities for elimination? 

How will you systematically remove those barriers and improve teachers’ and administrators’ practices?

What organizational barriers are priorities for elimination? 

How will you systematically remove those barriers and improve teachers’ and administrators’ practices?

How can all of the needs be aligned into one coherent plan?
How will this coherent set of activities and goals be simply communicated to the faculty, staff, and parents of the school?
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Step 6: Implement Actions and Maintain Momentum

A. Clearly describe what success looks like (Refer to SWD Can Make AYP, pages 119-122)
B. Keep it simple (Refer to SWD Can Make AYP, pages 122-124)
C. Keep it on the front burner (Refer to SWD Can Make AYP, pages 125-126)
D. Continuously monitor student performance (Refer to SWD Can Make AYP, pages 126-127)
E. Continuously monitor adult practices (Refer to SWD Can Make AYP, pages 125-126)
F. Build effective professional development systems (Refer to SWD Can Make AYP, pages 127-128)
G. Share and celebrate success (Refer to SWD Can Make AYP, page 129)
Based on the priority actions that you determined at the conclusion of Step 5, clearly and succinctly describe the observable actions that you want to see students performing.

Clearly describe the observable practices that you want to see teachers performing.

How will you communicate the initiatives so that you garner support from the faculty and staff and minimize resistance?

Develop a one-page action plan that summarizes your improvement activities for the year.

How will you keep the initiative on the front burner throughout the school year?

How will you continually monitor students’ performance? Include a description of the formative assessments that will be provided and how instruction will be enhanced for students who are not meeting benchmarks sufficiently.
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As a member of the leadership team, how will you analyze and respond to the formative assessment results?
How will you monitor teachers’ practices toward the schools goals? 

How will you identify teachers who are progressing sufficiently and those who need additional support? What type of support will you provide?

Describe the professional development systems that will be utilized to improve adult practices. Include how you will provide an array of experiences that allow staff members to analyze the performance of their students and build instructional activities that respond to students’ needs.

How will you celebrate success?

Which staff members will you enlist to assist in building activities that reinforce both staff and students for the effort and achievement? How will you find and highlight specific examples of success?
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Georgia's Performance Goals and Indicators for Students with Disabilities 

I. Improve post-school outcomes for students with disabilities 
1. Decrease the percentage of students with disabilities who drop out of school. 

2. Increase the percentage of students with disabilities who earn a regular high school diploma. 

3. Increase the percentage of students with disabilities who transition to employment or post-secondary education. 

4. Increase the percentage of transition aged students with disabilities who have coordinated and measurable IEP goals and transition services that will lead to attainment of post-secondary goals. 

II. Improve services for young children (ages 3 to 5) with disabilities 

1. Increase the percentage of young children referred by parents, or other agencies prior to age three who are determined eligible and have an IEP implemented by the third birthday. 

2. Increase the percentage of time young children with disabilities spend in natural environments with typically developing peers. 

3. Increase the percentage of young children with disabilities who show improved positive social/emotional skills, acquisition and use of knowledge and skills, and use of appropriate behaviors. 

III. Improve the provision of a free and appropriate public education to students with    disabilities 

1. Increase the percentage of students with disabilities who receive their instruction in the general education setting with appropriate supports and accommodations. 

2. Increase the performance of students with disabilities on statewide assessments when given appropriate accommodations. 

3. Decrease the percentage of students with disabilities who are removed from their school or placements for disciplinary reasons. 

4. Decrease the disproportionate representation of students with disabilities due to inappropriate policies, procedures, and practices. 

5. Increase the percentage of parents of children receiving special education services who report that schools encouraged parent involvement to improve results for students with disabilities. 

IV. Improve compliance with state and federal laws and regulations 

1. All identified noncompliance will be corrected as soon as possible, but no later than one year from identification. 

2. Dispute resolution procedures and requirements are followed within any applicable timelines. Includes formal complaints, mediation, due process hearings, and resolution sessions. 

3. Reports are submitted in a timely manner. 

Appendix A

AYP – Safe Harbor Calculation 

PROJECTION Guide

(…and beyond)

1. To meet AYP with Safe Harbor (SH) for 09-10: Must decrease by 10% the percentage of students in the DNM category. For example, Suppose 50% DNM in 08-09, first calculate 10% of 50%, which equals 5%, then subtract 5% from 50%, which equals 45%; therefore for 08-09, the number of students who DNM must not exceed 45% of the 08-09 FAY.
2. Subgroup size = 40 or 10% of students enrolled in AYP grades, whichever is greater (with a 75 student cap) for AMO and Second Indicator calculations only. 
3. Note: The minimum number for Participation Rate remains at 40 or more students
4. REMINDER: If a school makes AYP with SH, that subgroup must also meet the 2nd indicator. 
5. Attendance Rate: To meet Attendance Rate as 2nd Indicator: 
         Current Year <= 15% or PROGRESS
6. Note Last Column on Calculation Page (Column I): Adding 5 to the MUST Meet or Exceed number provides a “cushion” for the target number to ensure meeting AYP 
7. Full Academic Year (FAY) applies to academic performance only AND for all subgroups 
8. For a student to be considered FAY, he/she must be continuously enrolled from the day before the October FTE count day through the close of the State testing window. 

October FTE Count Day – October 6, 2009
Testing Window for 2010 CRCT = refer to www.doe.k12.ga.us
Testing Window for 2010 GHSGT = refer to www.doe.k12.ga.us
CRCT FAY: October 6, 2009 – May 7, 2010
GHSGT FAY: October 6, 2008 – April 2, 2010
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9. Reporting Groups:

Students with Disabilities (SWD): SWD who receive Special Education Services at any time during the school year are included in the SWD group for AYP purposes. 

Economically Disadvantaged (ED) Coding: Students who complete a free or reduced price meal application and are deemed eligible, are coded ED for AYP purposes.

10. Reading/ELA AMO Calculation Formula

R/ELA = R (meets + exceeds) + ELA(meets + exceeds)

      Reading FAY Participants + ELA FAY Participants 

11. GAAs & Reading/ELA
     English Language Arts portfolio assessment score is counted for both Reading and ELA.

12. Enhanced GHSGT - Performance Levels for AYP Purposes
·     Mathematics

Basic: Scale scores 400 to 515

Proficient: Scale scores 516 to 524

Advanced: Scale scores 525 to 600

·     Language Arts

Below Proficiency: Less than 200

Basic Proficiency: Scores between 200 and 234

Advanced Proficiency: Scores between 235 and 274

Honors: Scores of 275 and greater
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Directions for Completing Forms

To Determine Bubble and High Impact Students

Form # 1-A (CRCT), 1-B (GHSGT): Student Scores - All Students All Content Areas
1. List students’ initials and scores in order from highest to lowest in each content area.

2. Determine point spread, i.e. Range of Scores for Bubble Students – students who barely met or almost met standard- for each content area.

3. Clearly indicate this range area by shading this range area.

4. For more information, refer to the book SWD Can Make AYP, pp. 30-33.

Form # 2-A (CRCT), 2-B (GHSGT): Summary of Scores for Bubble Students
1. List the “Bubble Students” and their scores listed on Form # 1-A (CRCT) or 1-B (GHSGT).

Form # 3-A TEMPLATE: Bubble Students' Initials and Domain Scores- 
1. Place the initials of the “Bubble Students” and scores in corresponding blocks per content area.

2. See Form #3 B Sample.

Form # 3-B SAMPLE: Bubble Students' Initials and Content Scores
Form # 4-A: 4 Domains Bubble Students' Test -any grade level and content area
1. For each content area, list Domain Scores for each “Bubble Student.” 

Form # 4-B 6 Domains Bubble Students Test Scores -any grade level and content area

1. For each content area, list Domain Scores for each “Bubble Student.” 

Form # 5: Determining High Impact SWD per # of Subgroups Grid
1. List all “Bubble Students” and indicate with a “Y” each subgroup as well as the “All” column.

2. Place the Total # of subgroups for each student in the final column.
Form # 6: High Impact Students per # of Subgroups
1. List “Bubble Students” and the TOTAL # number of Subgroups (which includes the “All” column) found in the final column from Form #5.

2. At the bottom, tally the number of students who are in 5, 4, 3, subgroups (including All) to determine how many High Impact students are in your school.

This process will lay the foundation for programs of intervention and other tutorial/remedial programs to address the individual student needs as well as method for grouping students per content/domain strengths and weaknesses.
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                                                          Student Scores                                                    Form # 1-A 
GRADE: ____                                                 All Students (CRCT)
	Reading English/Language Arts

Combined
	Math
	Science 
	Social Studies

	Student Initials
	Score
	Student Initials
	Score
	Student Initials
	Score
	Student Initials
	Score

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


List students and order corresponding test scores for each content area from highest to lowest

Determine point spread for each content area to determine “Bubble Students” (Those students who barely met or almost met standard). Shade this “Range Area” for “At–a-Glance” Summary of Bubble Students 

For more information, refer to SWD Can Make AYP p. 30-33.                                                 Appendix C
                                                     Student Scores                                    Form # 1-B
GRADE: __                                    All Students (GHSGT, EOCT) 

	Reading
	English/Language Arts

ELA
	Math
	Science 

	Student Initials
	Score
	Student Initials
	Score
	Student Initials
	Score
	Student Initials
	Score

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


List students and order corresponding test scores for each content area from highest to lowest

Determine point spread for each content area to determine “Bubble Students” (Those students who barely met or almost met standard). Shade this “Range Area” for “At–a-Glance” Summary of Bubble Students

For more information, refer to SWD Can Make AYP p. 30-33.                                                     Appendix C
  SUMMARY: CRCT Scores for Bubble Students           Form # 2-A

	Last Name
	First Name
	Grade
	Reading/ELA
	Math
	Teacher/Case Mngr.

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Appendix C
SUMMARY: Scores for High School Bubble Students      Form # 2-B
	Last Name
	First Name
	Grade
	Reading
	ELA
	Math
	Teacher/Case Mngr.

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


Appendix C
     “Bubble” Students’ Initials and Content Domain Scores   Form # 3-A                
	Content/Domains


CRCT score
	

	
	
	

	Exceeds       


	
	
	
	

	Meets


	
	
	
	

	Meets


	
	
	
	

	Does Not Meet


	
	
	
	

	Does Not Meet


	
	
	
	


■ = Range for Bubble Students
	CRCT Performance levels: 
	GPS-Based CRCT

	Does Not Meet the Standard
	Below 800

	Meets the Standard
	800-849

	Exceeds the Standard
	At or above 850


Appendix C
Bubble” Students’ Initials and Content Scores               Form # 3-B               
	Contents

CRCT score
	
Reading


	ELA
	Math
	Science

	Exceeds       

>850
	
	
	
	

	Meets

816-849
	M.C.

N.O.
	M.C.

N.O.

H.R.

M.P.
	M.C.
	

	Meets

800-815
	H.R.

S.K.

M.P.
	S.K.
	N.O.

H.R.

M.P.
	

	Does Not Meet

785-799
	R.K.

L.J.
	R.K.

L.J.
	R.K.

L.J.
	

	Does Not Meet

<784
	
	
	S.K.
	


■ = Range for Bubble Students


                                  Bubble Students’ Test Scores
        
      Form # 4-A    
Per Content/Domain and # Correct
Teacher: _____________ Grade: __Content Area: _____________                                                     









	GPS Content/Domains
	Overall


	(Domain)
	(Domain)


	(Domain)


	(Domain)



	Student Name
	Total # 

of Items
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                                                                                                        Appendix C
                                      Bubble Students’ Test Scores                      Form # 4-B 

Per Content/Domain and # Correct
Teacher: _____________ Grade: __Content Area(s): _____________     
	GPS Content/Domains
	Overall
	(Content/

Domain)
	(Content/

Domain)
	(Content/

Domain)
	(Content/

Domain)
	(Coantent/

Domain)
	(Content/

Domain)
	(Content/

Domain)

	Student Name
	Total # 

of Items
	# of Items
	# of Items
	# of Items
	# of Items
	# of Items
	# of Items
	# of Items

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	


          Appendix C
                                                          Form # 5
Determining High Impact Students
Directions: List “Bubble Students” and indicate with a “Y” for “All” AND each subgroup

	Gr.
	Name
	All
	SWD 
	Black
	Hispanic
	White
	Multi-Racial
	Eng. Lang.

Lrnr. (ELL)
	Ec. D’vtgd (ED)
	Total

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	


Appendix C
   High Impact Students per # of Subgroups                   
 Form # 6
	Last Name
	First Name
	Grade
	# of Subgroups
	Teacher/Case Manager

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


	# of Subgroups
	# of Students

	5
	

	4
	

	3
	

	Total # 

High Impact Students
	


 Appendix C                                                      
IEP At-A-Glance

Name/Student#: __________________________________________________________

School:_______________________________

Grade: _________________


Disability(ies): ___________________________________________________________

CRCT: Reading _____, LA, _____, Math ______, Science _____, Social Studies ______

Behaviors of Concern:                                                                    
           BIP:_____Y/N  

________________________________________________________________________________________________________________________________________________________________________________________________________________________

Classroom Accommodations Required to Address IEP Objectives: ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

CRCT Accommodations Required to Provide Access to Demonstrate Knowledge & Skills They Have Learned as a Result of Instruction:

________________________________________________________________________________________________________________________________________________________________________________________________________________________

Code for Accommodations – M: Materials; A: Activity; I: Instructional; E: Environment

	IEP Objectives:
	ELA
	Math
	Science
	Social Studies
	Study Skills or ELT

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Total #  Of Accommodations per class
	
	
	
	
	


Total # of Hours on the IEP: _________Total # of Hours LRE:  SE______, GE_______ 
Appendix D                                                      

AYP Information Summary Sheet
School:_______________________
Principal: ____________________
Phone:_______________________
Phone: _______________________
SPE Coordinator: ______________ School Lead Spec.Ed.: ___________
Phone: _______________________
Phone: _______________________

State Director: _________________ 
GLRS: _______________________

Phone: _______________________
Phone:_______________________
ANALYZE SCHOOL-WIDE DATA:

AYP Status:  
_____________________________
Test Participation: ______

DNM: ELA: 
All : #____, %____
Black: #____, %____

Hispanic: #____, %____ 

SWD: #____, %____  ELL: #____, %____ 

ED: #____, %____

DNM:Math:   All : #____, %____
Black: #____, %____

Hispanic: #____, %____ 

SWD: #____, %____  ELL: #____, %____ 

ED: #____, %____
Second Indicator:   ________________________

ANALYZE SPECIAL EDUCATION DATA:
LRE 12/06:



LRE:  12/07 


LRE:  12/08
<20%

___________

<20%
    __________
<20%   __________

21-60%
___________

21-60%   __________
21-60%__________


>60%

___________

>60%      __________
>60%   __________
SWD CRCT:  Reading



SWD CRCT:  ELA


6th
4/07_____4/08_____4/09_____

6th 
4/07_____4/08_____4/09_____
7th
4/07_____4/08_____4/09_____

7th
4/07_____4/08_____4/09_____
8th
4/07_____4/08_____4/09_____

8th
4/07_____4/08_____4/09_____
SWD CRCT:  Math




SWD CRCT:  Science
6th
4/07_____4/08_____4/09_____

6th 
4/07_____4/08_____4/09_____
7th
4/07_____4/08_____4/09_____

7th
4/07_____4/08_____4/09_____
8th
4/07_____4/08_____4/09_____

8th
4/07_____4/08_____4/09_____
SWD CRCT:  Social Studies






6th
4/07_____4/08_____4/09_____

Number of GAA: # ___________


7th
4/07_____4/08_____4/09_____

# Emerging(Basic/Does Not Meet) 

8th
4/07_____4/08_____4/09_____

 ELA________
Math________

GAA Concerns: _________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Appendix E
Bubble Students Identified:
___________      High Impact Students Identified: _______
Support Systems for Specific Students: _________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Exceptional Students IEPs & Annual Report: _________________________________________________________________________________________________________________________________________________________________________________________________________________________________

INSTRUCTIONAL BARRIERS:

Effective instruction in pull-out classes: ______________________________________________________________________________________________________________________________________________________

Effective accommodations provided: ______________________________________________________________________________________________________________________________________________________

Ensure uninterrupted instructional time for SWD: ______________________________________________________________________________________________________________________________________________________

Implement effective co-teaching: ______________________________________________________________________________________________________________________________________________________

Administer school-wide assessments appropriately: ______________________________________________________________________________________________________________________________________________________

Ensure in-depth instruction for SWD: ______________________________________________________________________________________________________________________________________________________

Utilize ongoing assessment data to guide instruction: ______________________________________________________________________________________________________________________________________________________

Appendix E
ORGANIZATIONAL BARRIERS:
Provide a second tier of support for struggling students: ______________________________________________________________________________________________________________________________________________________

Teaching reading at all grade levels when necessary: ______________________________________________________________________________________________________________________________________________________

Include special education teachers in all  professional development initiatives:

______________________________________________________________________________________________________________________________________________________

Provide time for co-teachers to plan collaboratively:

______________________________________________________________________________________________________________________________________________________

Provide professional development activities on co-teaching:

______________________________________________________________________________________________________________________________________________________

Align instructional materials to the GPS:

______________________________________________________________________________________________________________________________________________________

EXISTING INITIATIVES:   System, Title 1, MRESA, GLRS
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

NEEDS:

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

How can GLRS help?  (See www.glrs.org for contact information on your nearest center)
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Appendix E
	CRCT -- READING & ENGLISH 

LANGUAGE ARTS COMBINED

	
	

	
	Annual Measurable Objectives

	
	AMOs

	Annual Step
	 

	2003
	60.00%

	2004
	60.00%

	2005
	66.70%

	2006
	66.70%

	2007
	66.70%

	2008
	73.30%

	2009
	73.30%

	2010
	73.30%

	2011
	80.00%

	2012
	86.70%

	2013
	93.30%

	2014
	100.00%


Appendix F
	CRCT -- MATH

	
	

	
	Annual Measurable Objectives

	
	AMOs

	Annual Step
	 

	2003
	50.00%

	2004
	50.00%

	2005
	58.30%

	2006
	58.30%

	2007
	58.30%

	2008
	59.50%

	2009
	59.50%

	2010
	67.60%

	2011
	75.70%

	2012
	83.80%

	2013
	91.90%

	2014
	100.00%


Appendix F
	Enhanced GHSGT

English/Language Arts

	
	

	
	Annual Measurable Objectives

	
	AMOs

	Annual Step
	 

	2003
	88.00%

	2004
	81.60%

	2005
	81.60%

	2006
	84.70%

	2007
	84.70%

	2008
	87.70%

	2009
	87.70%

	2010
	87.70%

	2011
	90.80%

	2012
	93.90%

	2013
	96.90%

	2014
	100.00%


Appendix F
	Enhanced GHSGT - Math

	
	

	
	Annual Measurable Objectives

	
	AMOs

	Annual Step
	 

	2003
	81.00%

	2004
	62.30%

	2005
	62.30%

	2006
	68.60%

	2007
	68.60%

	2008
	74.90%

	2009
	74.90%

	2010
	74.90%

	2011
	81.20%

	2012
	87.40%

	2013
	93.70%

	2014
	100.00%


Appendix F



CRCT Performance levels: �
GPS-Based CRCT�
�
Does Not Meet the Standard�
Below 800�
�
Meets the Standard�
800-849�
�
Exceeds the Standard�
At or above 850�
�
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PAGE  

