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EDUCATIONAL PLAN 
A. Mission 
 

1. Describe the vision for your proposed charter school. Provide a clear statement that defines the 
purposes and nature of the school. Your mission statement should (in one or two sentences) 
indicate what the school intends to do, for whom, and to what degree. 

 
Atlanta Preparatory Academy (APA) will prepare students to excel in core subjects, develop strong 
critical thinking and problem solving skills and acquire an arts, humanities and technology 
background.  The school will be led by visionary teachers and leaders who are committed to 
individualized education and a school-wide belief that all children will learn and succeed. 
 

2. Identify how the school will accomplish its purpose and what makes it uniquely suited to do so. 
 
APA is seeking a five-year charter from Atlanta Public Schools and the Georgia Department of 
Education. APA will be led by a diverse governing board experienced in development and 
implementation of comprehensive education reform.  APA’s board members have vast experience in 
the start-up of charter schools and in providing services to diverse schools across the country with a 
majority of the schools servicing urban, at-risk student populations.  Board members have extensive 
management experience and background in providing intensive pre-service and in-service training to 
all school staff.  Academy staff will be trained in all curriculum materials with Small Learning 
Community goals set for students within subject areas and across subjects to meet state standards.  
All teachers will work with the school’s experienced curriculum implementation specialists to align 
daily lessons to meet state sequencing standards.  A varied set of measures will be used to monitor 
ongoing individual and school wide student achievement.  All staff will also be trained in designing 
Personalized Student Achievement Plans (PSAPs), which are developed on the basis of pre-testing, 
observations, parent and student input.  These plans are then modified throughout the year to reflect 
gains or newly identified weak areas.  Please see Appendix A for the PSAP template. 
 
Achievement of the Academy’s mission is also supported by the school’s daily schedule, which 
consists of a core morning program and the afternoon humanities program.  The daily schedule 
permits uninterrupted instruction in a 90-60-60-90 minute sequence (English/language arts, math, 
science and humanities/social studies (Paragon)).  The school will have a 7 ½ hour extended day and 
200 day calendar, providing significant more time-on-task for students to master content and improve 
skills.  APA will offer Spanish, beginning in kindergarten and continuing through the elementary and 
middle school programs. We will also offer the innovative Paragon curriculum, an integrated social 
studies program that allows students to learn about the history of great ideas and heroes in U.S. and 
world culture in a hands-on approach with integrated art and technology. This innovative curriculum 
and academic approach has successfully increased student achievement at schools across the 
country. 
 

3. Describe how the charter school will fulfill the Georgia legislative intent for charter schools to 
“increase student achievement through academic and organizational innovation.” 

 
The Academy’s academic and organizational innovation is evidenced by: 
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• A unique subject delivery sequence and curriculum; 
• Individualized education plans for all students; 
• A diverse set of measures that provide a holistic assessment of student progress and permit 

specific diagnoses of effective instructional practices or areas that require restructuring; 
• Implementation of a Small Learning Communities model whereby students are divided into 

groups of 75 students from varying grade levels.  These communities provide students with 
leadership from 4 teachers and the opportunity for multi-age learning situations; 

• A school-wide, cross-curricular literacy initiative; 
• Professional development that encourages both school-wide staff commitment to mission and 

curriculum in addition to personal development goals; 
• Implementation of the unique Paragon curriculum; 
• Parent involvement framework that brings parents to the school: Paragon Performance 

Nights; Monthly Training opportunities (Parents as Tutors/Teachers); Participation in school 
governance through the Board of Directors or Committees; Participation in extra-curricular 
leadership; Parents-as-Experts (parents recruited to conduct seminars for students on careers 
and skills); 

• Integrative arts in Core disciplines, the Paragon curriculum and explicit arts instruction in 
visual, music and the performing arts three times per week.  All teachers undergo integrative 
arts training; 

• Diverse instructional strategies that reflect best practices in accordance with Howard 
Gardner’s Theory of Multiple Intelligences; 

• High expectations for all students and staff with a commitment to meeting growth goals. 
 
 

B. Educational Need for this School 
 

1. Explain the need for this particular school in the immediate community it will serve. Who is the 
target student population to be served, student ages, and grade levels? 

 
The City of Atlanta is experiencing tremendous growth. This growth, which is occurring right in the 
heart of historically underserved areas, brings the need for new, quality schools. Our purpose is for 
APA to serve as a model that can be replicated in partnership with Atlanta Public Schools; a model 
for the implementation of high-quality school programs serving areas of real need. 
 
APA will serve a predominantly at-risk population of students.  The school facility will be located in 
an area with high numbers of academically and economically disadvantaged students.  APA’s 
operational plan is to initially serve 490 students in grades K – 4 (ages 5 – 11) and then to expand 
each year to serve grades K-8 ultimately (ages 5-15) with a total population of 842 students. Our plan 
is to serve a student population reflective of the community, and to match the closest APS schools’ 
student demographics for race, income, and special education. 
 
APA will primarily serve students and families in the Adamsville, Bankhead/Bolton and Fairburn 
Heights areas, all communities that lack the unifying presence of strong neighborhood schools, and 
an area that is targeted for extensive urban development over the next few years.  APA will serve as a 
uniting force in the community, bringing together longtime neighborhood residents and involving 
them in the education of Atlanta’s children and providing stability during this period of change and 
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growth. APA will also serve as a strong draw for families seeking the best for their children. A strong 
school is the heart of its community; it is therefore, our hope that APA will serve as a beacon of pride 
and a purveyor of hope in its community, teaching its children the values of the past and cultivating 
the skills and knowledge they will need in order to have a purposeful hand in creating the world of 
the future. We will hold community meetings in NPU H, speak out at community centers, housing 
projects, churches, and other local meeting places in order to reach a diverse and representative 
student body. We also plan to do several targeted mailings to parents and students throughout the 
zone. 
 
Comparative student performance data for schools in NPU H reported on School Matters for 2006 in 
addition to population trends in this area suggest the immediate need to expand school options to 
accommodate population growth and to offer varied educational options to the needs of students and 
parents. An analysis of surrounding elementary schools shows that schools are serving between 80% 
- 100% economically disadvantage student populations.  A majority of students in this area are 
African American alongside a growing Hispanic population.  Data available for 2006 shows several 
schools meeting AYP growth targets, while others are struggling to test out of “Needs Improvement.”  
Middle schools in particular are struggling to maintain proficiency rates.  Concerted efforts by APS to 
reduce class sizes in lower performing schools seem to be making incremental differences in student 
outcomes.  APA will continue this effort of personalized learning and small classes in a K – 8 
environment to promote consistent learning behavior trends. 
 
We plan to work together closely with neighborhood organizations and the local NPU to create a true 
neighborhood school that offers opportunities for the community to become involved in the school 
and will offer students the chance to learn about and to become involved in their community.  
 

2. Describe the areas of concentration on which this school intends to focus?  
 
APA will focus on the areas of rigorous core skill development with the goal of preparing all students 
for a college preparatory middle and high school career.  Students will be immersed in the integrative 
arts and humanities and will achieve mastery of navigational technology skills as a critical means of 
investigation and presentation. Students will also learn the elements of leadership and public speaking 
and the importance of community involvement and good citizenship through community-based 
learning.  
 
 
C. Accountability 
 
1. Summarize five to seven important school specific goals and associated measures in relation to 
educational performance and organizational viability to be used as a measure of success following 
the first two years of the charter term. 
 
• Atlanta Preparatory Academy students in grades three, four and five will show at least a 2% 

increase in the percentage of students meeting CRCT standards in all areas designated by 
APS as Instructional Priority Areas (reading, language arts, mathematics, science, social 
studies), as measured annually.  

• Atlanta Preparatory Academy students in grades three, four and five will show at least a  2% 
decrease in the percentage of students not meeting CRCT standards in all areas designated by 



  4
   

APS as Instructional Priority Areas (reading, language arts, mathematics, science, social 
studies), as measured annually. 

• APA will meet or exceed annual growth standards established by the Georgia Department of 
Education thereby making adequate yearly progress on an annual basis as established under 
NCLB.  

• The average percentile rank in reading, language and mathematics on the ITBS or another 
mutually agreed upon norm-referenced assessment test will increase by three percentile 
points from the pre- to the post-testing period for all students. The projected goal is a gain of 
2.5 NCE points in Language Arts, Reading and Mathematics scores. 

 
Additional Goals: 
• Eighty-five (85%) of parents shall attend parent-teacher conferences at least once per 

academic year. 
• The Academy shall achieve an average satisfaction rating on parent surveys of 8.0 or better 

on a scale of one to ten in its first two years and a rating of 8.5 by year three. 
• Within three years, the student attendance rate shall exceed the current Atlanta Public School 

District average. 
 
APA believes that these goals will be effective in measuring student achievement and performance 
gains over time and will provide a firm basis by which to judge the efficacy of APA’s academic 
program. These goals are designed both to chart students’ academic progress and areas of weakness 
as well as gauging parent and student satisfaction with the program. Ultimately, our goal is to involve 
parents and students in the school mission and to build a stronger community. This can only be in the 
public interest. 

II. ACADEMIC DESIGN 

A. Academic Standards and Curriculum 
 

1. Provide a general description of the curriculum that will be used by the school including the 
objectives, content, and skills to be taught in the main subject areas at each grade level in your 
school. What will be the focus of the curriculum? Explain how the curriculum is aligned with 
the Georgia Quality Core Curriculum and Georgia Performance Standards. 

 
2. Describe instructional methods and materials that will be used to provide high quality 

instruction. Explain the research that demonstrates that this approach will work with your 
anticipated student population. 

 
Responses to both questions above are in included in the following narrative. 
 
I. Curriculum and instructional design. 
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Overview 
The proposed educational program at APA pairs a Core morning program devoted to intensive 
study of basic skills, and an afternoon Paragon® curriculum focused on the arts and humanities.  
Both sessions focus on a school-wide literacy initiative and will incorporate service- and 
community- based learning activities for applied learning experiences.  The proposed curricula 
are aligned with ASCD National Content Standards and the Core Curriculum is aligned with 
Mosaica’s model content standards.  Outcomes follow the curricula presentation. 
 
In the elementary Core morning program, APA will use Open Court Reading, Phonics, and 
Language Arts and the SRA Real Mathematics curriculum published by SRA/McGraw-Hill, as 
well as Science 2005, published by Harcourt Brace.  The middle school Core Morning program 
will use the following: 
 

  Language Arts:  Prentice Hall Literature Timeless Voices, Timeless Themes - 2005 
and Prentice Hall Writing and Grammar - 2004  

 Math:  Impact Mathematics – McGraw Hill/Roscoe 
 Science:  Science Plus – Holt, Rinehart and Winston, 2002 

 
The Academy has chosen these curricula for the Core morning program because of their 
compatibility with the afternoon Paragon® curriculum, as well as state and national standards.  
The proposed curricula are interdisciplinary, which will allows APA staff to design programming 
with clear connections between the Core morning program and afternoon Paragon® sessions. 

  
Paragon® is an interdisciplinary world history curriculum that follows a student-centered, 
personalized approach to learning that combines constructivism with rich content.  Paragon® 
Curriculum K - 5 is divided into eight five-week units or Human Eras.  Each unit immerses 
students in a school-wide study of the same historical time period, with each grade focused on a 
unique essential question, geographic location and concentration of study.   This structure 
enables Paragon® to satisfy Georgia’s model content standards by highlighting the areas that 
students are expected to master at a specific grade level and by aligning daily lessons plans with 
grade level expected outcomes.  Paragon® provides continuity by maintaining the over-arching 
chronological order dictated by history, but accommodates specific content standards with five-
week units based on an essential question that can address skills and content knowledge 
appropriate for different grade levels.  Paragon Humanities 6 – 8 units in Middle School are ten-
week long quarters that align in modules with Georgia social studies/history/ 
economics/civics content standards. 
 
The curriculum and teaching strategies at APA will accommodate the needs of a diverse set of 
learners – those students who are eager to stretch their horizons on a challenging path of 
individual-based inquiry and those students who require more time-on-task and personalized 
courses that spark their interest and open a world of engagement. 
  
The daily experiential, technology and art-based opportunities at APA will encourage many 
“fringe” learners to participate actively in the learning environment.  Experiential-based learning 
is all-encompassing and draws students to the excitement of the activity.  Paragon’s hands-on, 
cooperative learning helps to build confidence and problem-solving skills by immersing students 
in active, fun decision-making environments.  For many students, the transition from desk-work 
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to active, real-life learning simulations is all that is needed to stimulate a curiosity and excitement 
for learning and an avenue for students to absorb content then synthesize and evaluate concepts. 
 
At APA the arts and humanities and cross-curricular literacy initiative will pay significant 
dividends as young students travel through the elementary and middle school program and move 
on to high school.  Research shows that including the arts in middle school study contributes to 
higher grades, higher rates of retention in high school, higher test scores, and increased college 
enrollment.  For example, SAT test scores show that students with four or more years of arts 
education scored 59 points higher on the verbal portion of the test and 44 points higher on the 
math portion of the test1.  A UCLA study revealed that students studying and practicing the arts 
have grade point averages that are on average 10% higher than students who do have not had an 
arts education2.    
 
Research has further suggested that arts education reduces the high school drop out rate among 
at-risk students.  In a survey of at-risk adolescents, 50% stated that arts courses were a strong 
positive influence to stay in school3.   Additionally, through his research (1993) Elliot Eisner, 
Professor of Art and Education at Stanford University, has demonstrated the interdependencies of 
arts education, the sciences, and economic growth. 
 
A testament to MEI’s arts integrated Paragon curriculum, MEI was awarded a prestigious federal 
multi-year dissemination grant to concentrate on true cross-curricular arts integration and 
pedagogies and to track student achievement.  Five MEI-partnered schools are currently 
participating in this grant.  MEI is incorporating new and effective methods from this study and 
others in its professional development plans. 
 
Curricula 
 
APA will implement the Core and Paragon® curricula outlined below.   

Reading 

APA will teach content-rich classic and multicultural literature in conjunction with explicit 
phonics instruction to develop reading skills in grades K-2 when children are making the 
transition from learning to read to reading to learn.  The scope and sequence of basic reading 
involves mastery of "tool skills" in three areas.  The skill areas gain in difficulty and spiral 
through the primary grades K-2 

 
Leveled books from the classroom library will feature the blend of phonics and sight word 
practice essential for beginning readers.  Beginning at grade 1, students will use a research-based 
spelling program that introduces them to spelling patterns and to high frequency, high-utility 
words they use most often in their reading and writing.  The spelling program will develop 
phonetic awareness and will feature a CD-ROM extension to engage students further in spelling 
and proofreading practice. 

 
The literature program will use Socratic discussion, as well as the multicultural reading selections 
                                                 
1 College Entrance Examination Board, 1995. 
2 UCLA School of Education, 1997. 
3 Florida State University, 1990. 
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that will be compatible with the afternoon social studies/humanities program.  Both the reading 
program in the morning session and the humanities program in the afternoon will employ an 
integrated interpretive reading and discussion program that will cover all disciplines across the 
curriculum. Interpretive activities will enable students to become more aware of their reactions as 
they read, develop sensitivity to language, value their own curiosity about a text, and explore new 
ideas through writing.  Through the literature curriculum, students practice many reading and 
thinking skills: recalling and organizing details from the story, drawing inferences, analyzing 
characters' motives, and finding the main idea of a passage or the text as a whole.  Literary 
selections will often tie-in with the historical period featured in the afternoon program. 

 
Phonics 
APA will use the acclaimed Open Court Reading phonics program for K-2 students and 
phonetically controlled level classroom literary books to promote reading fluency and phonetic 
awareness.  Phonemes are the smallest components of sound in language.  As students learn their 
letter formations, they acquire simultaneously the phonemic rules that govern the spelling and the 
pronunciation of the English language.  MEI is a strong proponent of teaching students the 
correct spelling at the initial encounter; saving time and frustration in having to relearn rules after 
"inventive" spelling patterns have taken root. 

 
Second language instruction at all levels will further enable students to understand parts of 
speech and other linguistic principles.   
 
Writing 
In conjunction with Mosaica’s literacy initiative (see Appendix B), students will write across the 
curriculum and for a variety of purposes and projects.  Some are daily assignments such as in 
journals; some are short-term assignments involving very few drafts such as letter writing and 
project proposals.  Still other writing assignments will be longer term and will be assignments 
based on a theme of World Culture in a historical context.  Each type of writing is distinct from 
the others and involves discrete sub-skills in reading, writing, thinking, and listening.  All 
Paragon lessons feature a scroll and quill icon indicating the abundance English/language arts 
applications throughout. 
 
Long-term thematic writing assignments will be either narrative or expository in nature.  
Expository research assignments usually focus on a body of knowledge in one of the subject 
matter areas such as literature, social studies, science, mathematics, etc.  Narrative material will 
be organized around models of literary genre such as fables, folk tales, historical fiction, modern 
fiction, science fiction, poetry, fantasy, adventure, and mystery.  Students will use elements of 
style unique to each genre as models for their own writing.  Paragon World Literature units in 
middle school align with the time and place featured in the afternoon Paragon Humanities social 
studies program.  This proprietary language arts supplement complements the Prentice Hall 
anthology series and features a separate language arts domain each quarter.  
 
Mathematics 
APA will teach mathematics as a discrete subject in the morning session that is free from 
interruptions of any kind.  We plan to use SRA/McGraw-Hill SRA Real Math 2006, a highly 
regarded new edition of the acclaimed program that now features a higher degree of connectivity 
with Open Court Reading (including, for instance, OCR’s Concept Question Boards).  A recent 
review of SRA Math by Mathematically Correct gave it the highest overall rating for elementary 
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programs.  SRA is fully aligned with Georgia and national content standards.  The varied 
applications of math will be integrated into the humanities program in the afternoon session for 
additional practice and application.   
  
Science: The school's science program will engage students in scientific inquiry by tapping into 
their sense of wonder about the world around them.  Students will question, and then plan how 
they will find answers to their questions.  This will lead to conducting investigations, which may 
take form as activities, research, reading or interviews with experts.  Students will then reflect on 
what they have learned through their investigations and share the outcomes of their discoveries.  
We plan to use Harcourt Brace Science 2005 for our science texts and hands-on kits.  The 
school’s science program is completely aligned with Georgia and national Standards. 
 
Rather than rely exclusively on textbooks and classroom activities, the school will offer special 
field trips and nature studies.  APA’s students will visit museums, conduct field research and visit 
research facilities. Working with naturalists and researchers will enhance student appreciation 
and respect for our ecosystem. 

Second Language 

APA will treat Second language as an integral part of the core curriculum, providing all 
instruction in the target language to simulate an environment of immersion.  Foreign language 
instruction will start in kindergarten and build toward proficiency with each successive grade 
level. We will provide instruction in Spanish.  Communication will be lively and animated with 
vocabulary content tied thematically to the integrated curriculum.  Multimedia resources (videos, 
CDs, CD-ROMs, children’s books) in the target language will convey to students the cultural 
experiences of their peers in Spanish-speaking countries.  The school will cultivate the natural 
facility of younger students for second language acquisition by beginning at an early age with an 
immersive program.  Students will learn the basic distinctions between alphabets, numbers and 
sounds of various languages. 
 
Native Spanish speaking students at APA will be an essential component of Spanish class.  
Native speakers will work with non-Spanish speaking students as “teachers”.  This instructional 
method achieves the highest levels of learning for students as students evaluate their own 
knowledge in their need to teach others.  For our native Spanish speaking students, those who are 
bilingual or LEP students, engaging learning in this structure reinforces their language and 
culture and increases their own native language skills.  
 
 
 
 

THE PARAGON® VISION 
 

A World of Ideas That Makes a World of Difference 
 
Afternoon Program 
II. The Integrated Humanities Program—“Paragon® Curriculum” 
 
Paragon® is an interdisciplinary world history curriculum that follows a student-centered, 
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personalized, approach to learning that combines constructivism (the constructivist model is 
based on helping students take responsibility for their own learning, to be autonomous thinkers, 
to develop integrated understandings of concepts, and to pose--and seek to answer--important 
questions) with rich content.  In Paragon®, students of all academic levels, discover concepts 
on their own through hands-on activities, role-playing, lively readings, artistic creativity, 
oratory, integrated technology and multimedia materials (digital images, transparencies, videos, 
CDs, CD-ROMs, Internet sites and student handouts).  The Paragon® Curriculum "spirals" 
meaning that students are first introduced to concepts and cultures in early grades then revisit 
those same topics in greater depth later on, having a context and a foundation for deeper study.  
Paragon® is divided into eight five-week units. Each unit immerses students in a school-wide 
study of the same historical time period, with each grade focused on a unique essential question, 
geographic location and focus of study.  The focus of study, beginning with questions of self, 
family and home beginning in kindergarten, spiral in difficulty like concentric rings emanating 
outward until students are studying the ten elements of culture in Grade 3 and the defining 
characteristics of civilizations in Grade 5.  These areas of study align with Georgia and ASCD 
content standards and will be assessed by the ITBS Social Studies test and CRCTs.  Each 
Paragon® unit features a cumulative assessment with an assessment rubric, specifying the 
qualities of an exemplary project or performance.  These project descriptions and performance 
expectations are made explicit to students at the onset of each unit and the rubrics are shared 
with parents at conference time.   
 
Because Paragon® teaches cultural literacy, the essential content knowledge that every student 
should know, and aligns that content with national and state standards, the classical education 
becomes very sophisticated and rigorous.  A Paragon® unit contains the rationale, teacher 
background information, lesson plans, materials lists and assessment tools needed to implement 
the curriculum.  A Program Facilitator will provide ongoing professional development, 
pedagogical training and classroom support. In weekly grade group meetings for Paragon®, 
teachers will engage in collaborative planning with colleagues that tailors the curriculum to the 
specific needs of students and that draws effectively on the talents, passions and resources of 
teachers, parents and community members.   
 
    The Paragon® Curriculum 

A World of Ideas That Make a World of Difference 
Elementary 
Mosaica’s unique Paragon® Curriculum is predicated on the idea that we must impart to all 
children the content knowledge and academic skills that will provide them with the necessary 
intellectual capital to succeed in mainstream culture.  Rather than teach history in bits and pieces 
in an arbitrary sequence, Paragon’s fully integrated, chronological approach demonstrates to 
students how one idea builds on and evolves into another.  The curriculum illustrates how 
sweeping cycles of conflict and resolution repeat themselves and leads students to understand 
how and why various world cultures have risen to power and prominence, only to be supplanted 
by new precedents set by others.   
 
For older students, studying history across continents depicts the manner in which many ideas 
develop simultaneously in independent cultures, unaware of the other’s breakthroughs.  In 
comprehending synchronicity and the genealogy of ideas, students develop a larger conceptual 
picture of history and an enhanced awareness of the interrelationships of many areas of 
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knowledge.  Rather than memorize names, dates, and wars in isolation, students recall the 
sequential circumstances surrounding these events and more readily synthesize both factual 
information and conceptual relevance.     
 
The Paragon® Curriculum is designed around eight ages of history or Human Eras that 
constitute monthly conceptual themes: 
 
The Ancient World      40,000 B.C. to 500 B.C. 
The Classical World      499 B.C. to A.D. 500 
The Middle Ages      500 to 1460 
Renaissance & the New World    1460 to 1600 
Kingdoms & Colonies      1600 to 1750 
Revolution & Independence     1750 to 1825 
Unification & Industrialization    1825 to 1900 
The 20th Century      1900 to 2000 
 

Aligning Paragon® with Local and State Standards 
Although all Paragon® students will immerse themselves in the historical, cultural and scientific 
worldview of the Human Era under study with other grade levels, each grade level will also 
focus on a unique Essential Question.  The monthly conceptual theme, or Essential Question, 
allows teachers to foreground one unifying principle over others and therefore focus specific 
reading, writing and academic content to the Essential Question under investigation.  This also 
enables Paragon® to satisfy Georgia curriculum standards by highlighting those areas that 
students are expected to master at a specific grade level.  Paragon® provides continuity by 
maintaining the over-arching chronological order dictated by history, but accommodates specific 
content standards with monthly units based on an essential question that can address skills and 
content knowledge appropriate for different grade levels.  Paragon® aligns its curriculum units 
with national, state and local district needs, freeing faculty to spend their time crafting creative 
and compelling lessons for the unique interests and needs of their students.  Paragon units are 
organized around a hierarchy of inquiry-based learning – from unit Essential Questions, question-
types that have no easy answers and that have captivated thinkers for millennia, to Investigative 
Questions, that become progressively concrete, to Lesson Questions that feature concrete step-
by-step constructivist unfolding of the content so that students may connect the new material to 
their prior knowledge, and come to “own” the content by recognizing its relevance to their own 
reality.   
 

THE CONTENT CORE OF THE PARAGON® CURRICULUM 
 

History and Social Studies 
Social studies represent the integrated study of the social sciences and humanities to promote 
civic competence and intellectual capital.  Social studies constitute the organizing, chronological 
core of the Paragon® curriculum precisely because it is multidisciplinary and interdisciplinary in 
nature.  It provides coordinated, systematic study drawing upon such disciplines as anthropology, 
archaeology, economics, geography, history, law, philosophy, political science, psychology, 
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religion, and sociology, as well as appropriate content from the humanities, mathematics and 
natural sciences. 
 

• Social issues such as poverty, crime, and public health are increasingly understood to 
transcend the boundaries of disciplines, cultures and nations.  As these issues become 
increasingly complex the work to develop solutions demands an increasingly integrated 
view of scholarly domains and of the world itself. 

• Many scholars now define themselves by the issues and problems they address and use 
several disciplines to inform their work.  Entirely new departments and programs reflect 
this development.  Academic programs in American Studies, African-American Studies, 
Biotechnology, Comparative Literature, Cultural Studies and Medical Ethics, for 
example, draw on multiple disciplines and their processes to address the needs of 
humanity. 

• Technology provides increasingly easy access to databases that are interdisciplinary and 
multidisciplinary as well as to scholarship in many disciplines. 

• Scholars increasingly consider themselves to be members of the international academic 
community and share findings regularly across intellectual and geographic boundaries. 

 
It is within this context that the Paragon® Curriculum was conceived.  Paragon® gives attention 
to the specific contributions of history, the social sciences, humanities, fine arts, the natural 
sciences and other disciplines while simultaneously providing an umbrella for the integrative 
potential of these several disciplines. Paragon’s power stems from recognizing the importance of 
the disciplines and their specific perspectives in understanding topics, issues and problems.  
Moreover, Paragon® teaches students to recognize that topics, issues and problems transcend the 
boundaries of single disciplines and demands the power of integration within and across them.  
Paragon® employs a constructivist, student-centered approach to hands-on learning. 

Science 
Science is also integrated into the Paragon® Curriculum, which features biographies of great 
scientists, accounts of breakthrough discoveries and detailed hands-on activities for students to 
stimulate interest in the scientific method.  This interdisciplinary approach enables students to 
understand science as an integral part of their lives, rather than as a daunting discipline. 
 
The goal of the Paragon® Curriculum is to enrich the sciences through integration with the 
liberal and fine arts, as well as with the social sciences - the synthesizing strands that weave 
together the Paragon® Curriculum.  As the language of science and economics, mathematics also 
constitutes an integral part of the Paragon® experience for students. The Paragon® Curriculum 
draws from and extends the morning session’s traditional core program, Science 2006 and SRA 
Real Mathematics 2006.  
 
Technology and Computer Literacy 
Technology is the application of scientific knowledge for the purpose of solving practical 
problems, extending human capacities and improving the quality of life.  The Paragon® 
Curriculum emphasizes the use of technological tools to facilitate and enrich learning across 
academic disciplines.  Information technology is the most frequently used technological tool.  
Students use computers to communicate via the Internet, to express themselves creatively, to 
solve problems, to organize data, to conduct research and to explore mathematical and scientific 
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principles through simulations. 
 
In order to master true computer literacy, students require hands-on access to computers in real 
time, rather than isolated visits to a computer lab.  APA will be equipped with a computer for 
every two to three children and we will provide laptops for each teacher and administrator.  
Personal desktop computers will be linked to the Internet, affording access to curriculum and 
resources available in cyberspace or on CD.  Paragon® Lesson Plans direct students to specific 
Internet sites on a regular basis.   
 
The APA library will be designed as a Media and Resource Center, supplying a library of 
excellent books and CD-ROMs. The library holdings will contain the books prescribed by the 
Core Knowledge Foundation and those that support the content-rich Paragon® Curriculum, as 
well as TV/VCRs, and overhead and slide projectors for pedagogy.  The Multimedia Center will 
also feature a Multimedia Arts and Sciences Studio for student radio and video portfolio 
productions. 
 
Each classroom will be equipped with a TV/VCR to support distance learning technology as well 
as the Paragon Curriculum, which features film clips from classic and quality motion pictures to 
make history come alive for students.  Overhead projectors in every classroom will further enable 
teachers to engage students with the captivating transparencies that support the Paragon® 
Curriculum. 
 

The Arts 
Rather than relegate art, music and foreign language to the periphery of the curriculum, 
Paragon’s design integrates them into its interdisciplinary center. To truly integrate the arts into 
the Paragon® Curriculum, APA will train all teachers in the visual and performing arts.  Daily 
Paragon Lesson Plans are outlined with step-by-step instructions to ensure seamless 
implementation.  Art, drama, music and dance interrelated to the core curriculum draw many 
marginal students into the center of learning.  Acting vicariously (not acting up) enables students 
to try on different roles without compromising their quality of life.  It is no accident that 
“playing” (as in what children do) and “playing” (as in acting and putting on a play) and 
“playing” (as in playing a musical instrument) are the same word.  Without the “play” in the 
process, it loses its validity and vitality. 
 
Paragon’s purpose is to make the arts a vital component of a child’s education, while at the same 
time placing the strongest possible emphasis on the basic skills of reading, writing and arithmetic.  
The arts offer children opportunities to assimilate and apply what they have learned in ways 
relevant and meaningful to their experience.  Their enhanced skills of communication, analysis 
and self-expression enable them to compete far more successfully with their traditional learning 
classmates. 
 
Exciting opportunities for students to participate in the performing and visual arts will be a strong 
component of APA’s program.  An arts committee will be formed at the start of the school year 
that will report to the school governing board on the status of arts programming at the Academy.  
This committee will be composed of board members, parent representatives, students and local 
community artists.  The goal will be to recruit local artisans as student mentors and as workshop 
guides.  Students will be engaged in the production of plays based on thematic Paragon® units 
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and as student interest and knowledge of staging progresses, theater groups will be formed to 
encourage independent staging of plays and other performances.  Technology will be a large 
component in the adaptation, creation, and implementation of all productions. 

Music 
According to Plato, “Music...gives a soul to the universe, wings to the mind, flight to the 
imagination... and life to everything.”  The impulse to make music is ageless and universal.  
Music has the capacity to communicate volumes about an era and its people.  The Paragon® 
Curriculum conveys to students, features of the music of different eras and composers by having 
them sing, dance, and perform with rhythm instruments.  Students also learn to listen for specific 
features and to discern how one era or culture often imitates and reinvents the music of another. 
All teachers, including the Spanish, Physical Education and Music Specialists, will receive a 
Paragon® cassette to accompany each of the eight five-week units and will be trained to integrate 
their respective fields to Paragon’s school-wide program.   
 
The music specialist will also conduct choral and instrumental instruction.  The music specialist 
will consult with teachers on the musical portions of Paragon® Lessons to draw from and extend 
the Paragon® Curriculum in music class. 
 
Character Education 
 
Character education is implicitly built into the Paragon® Curriculum.  We begin with the 
assumption that students are capable of determining right from wrong and good from bad.  It is 
our goal to build character by “doing,” rather than by “saying.”  Students are taught personal 
responsibility by constructing their own knowledge and by doing hands-on activities.  Sharing, 
cooperation, and respect are taught through team activities, a demand for classroom participation, 
and exploring content together. 
 
Students learn about character, ethics, empathy and self-esteem implicitly by studying the 
world’s greatest thinkers, both canonical and unsung, and by stepping into the shoes of great 
historical figures, both real and imaginary. Through content-rich study, children come to 
understand the expansive potential open to them if they can identify with early clarity their 
individual strengths and sense of purpose.  Paragon® students contemplate questions that have 
captivated thinkers for millennia: What makes a “Hero”?  What makes me unique? How can we 
learn from the past? How do we apply that knowledge to the future? 
   
By examining individuals who have made their mark on history, students will extrapolate 
qualities that make people stand out as exceptional contributors to culture, or as “heroes.”  
Studying heroes is a developmentally appropriate and fun way for students to learn about ethics.  
The hero lessons explore the lives of luminaries against the backdrop of history.  Students 
recognize decisions heroes have made for themselves and begin to understand the life skills that 
enable ordinary people to do extraordinary things.  Students will identify that a characteristic of 
all exceptional people is their perseverance in the face of adversity and their commitment to their 
goal or art.   
 
In Paragon®, character education goes beyond looking at the lives of individuals.  Students will 
also examine indigenous cultural groups for character education.  They will learn that tribal 
cultures value the whole group rather than place emphasis on individuality.  Students will see that 
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indigenous peoples have well defined parameters on what is considered to be right behavior and 
they have a variety of ways to teach and reinforce the ideal such as through storytelling, ritual 
and ceremony.  Students will learn about indigenous peoples through their stories, music, myth, 
art and customs. 
 

Paragon Arts Odyssey:  Grades 6 – 8 

A Journey with Dual Paths 
As with the K-5 Paragon® program, the visual and performing arts will play a vital role in the 
Middle School Humanities program.  The Middle School program will provide instruction in 
the Visual and Performing Arts in two tracks— Integration and Specialization.  The curriculum 
is aligned with national standards in the arts, as outlined in National Standards for Arts 
Education – What Every Young American Should Know and Be Able to Do in the Arts, 
developed by the Consortium of National Arts Education Associations; Content Knowledge, A 
Compendium of Standards and Benchmarks for K-12 Education, by John S. Kendall and Robert 
J. Marzano (ASCD standards), and in the National Assessment for Education Process (NAEP).   

The Path of Specialization 
The second track will be a biweekly class on a specific art discipline taught by a Professional 
Artist-Educator.  While the art discipline in each trimester correlates thematically to the social 
studies topic, the focus is on acquiring the skills, vocabulary, and knowledge of the art discipline 
itself.  The regular classroom teacher and the Artist-Educator will work together to enable 
students to make connections between the arts and social studies in a way that goes beyond 
thematic connections.  Students will understand the cognitive connections, the affective 
connections, the conceptual connections, the perceptual connections, and the critical connections.   

 

The Path of Integration 
The first track will be fully integrated into the Paragon® Humanities program.  It will include art 
lessons and activities in all four arts disciplines.  These activities will relate directly to the topics 
studied.  It will be taught by the regular classroom teacher, fully integrated into the 
interdisciplinary curriculum, and aligned.  Although an art discipline is outlined for each 
trimester, e.g., African Music and Dance will be taught in the first trimester of the seventh grade, 
the specific discipline content will vary according to the talents of Artist-Educators available in 
the community.  

 
• Students are exposed to the rigors of learning an artistic discipline over time, as taught by a 

practicing artist-educator. 
• The regular classroom teacher understands the connections and correlations between the arts 

and other subjects. 
• Pedagogy is developmentally appropriate. 
 
In order to ensure quality, Atlanta Preparatory Academy will utilize the resources of state and 
local arts councils and nearby universities to secure the best artist-educators.  Regular classroom 
teachers will have a Paragon® Design Team Guide, “Creative Collaborations,” that outlines 
how teachers and artist-educators effectively work together.  There will also be in-service 
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trainings conducted by the Program Facilitators at the school. 
 

This two-pronged approach to the arts at Atlanta Preparatory Academy will provide both breadth 
and depth.  It will challenge students and help them to succeed as creative thinkers, life-long 
learners, and culturally literate communicators. 
 
 

Strong Arts, Strong Schools 
APA is committed to the visual and performing arts in the middle school curriculum.  As 
demonstrated earlier, intensive arts integration has proven to improve academic achievement and 
helps to encourage students who might otherwise remain in the margins of the school social 
setting to join the mainstream setting by establishing a comfortable “niche.”  
 
The intrinsic value of the arts is evident.  They are serious fields of learning that take a lifetime to 
master.  Their practice requires focus, discipline and intention.  They provide challenges and can 
add immeasurably to quality of life.  Works of art provide beauty and/or challenge our 
worldview; opening windows in our hearts and minds.  Above all the arts allow us to express 
feelings, fulfill the inherent human need to create and can help to find meaning in our lives.   

 
The arts promote life-long learning.  Given the changing nature of the workplace in the next 
millennium, the ability to be a life-long learner may be one of the most important skills students 
can acquire.  Technologies and jobs that do not today exist may be the norm in thirty years time.  
Today’s middle school students need to be prepared for those jobs – whatever they may be!  The 
performing arts are also good for developing interpersonal skills, communication skills, and 
collaboration skills – all part of what Daniel Goleman calls Emotional Intelligence – and all skills 
that employers value.   
 
Beyond this, the arts are inclusive in that they teach to the Multiple Intelligences.  Instruction in 
the arts inherently uses Problem-based learning (PBL) and Active Research (AR), pedagogical 
methods that are especially effective in middle schools.  The arts facilitate the development of 
skills in observation, attention, the ability to see relationships, understand spatial relationships, 
and the ability to recognize and invent patterns.  Leaving the arts out of education omits cognitive 
development in crucial areas of the brain, “in effect shortchanging the mind4”.   
 
When the arts are well taught and integrated across the curriculum, the following overarching 
concepts are taught as well: 
 
1. There are multiple correct answers to many questions. 
2. The world is composed of complex systems.   
3. Goals and objectives can change within a process. 
4. Imagination is a crucial component of society and culture. 
5. Understanding complex problems depends upon the ability to perceive the problem 

competently and make a series of judgments based on perception.   
6. Language and numbers cannot fully express the range of human cognition. 
7. Small differences can have large effects. 
8. The process is as important, if not more than, the product. 
                                                 
4 Howard Gardner, 1988. 
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9. The act of observation is necessary for any and all inquiry to begin. 
10. Serious play is an effective mode for learning. 
11. Perception is physical – the mind and the body are one.    
 
Achieving academic excellence through the Paragon® Curriculum: 
 
Paragon’s program is designed to increase each student’s ability to read, study, search for 
information, use social science technical vocabulary and methods, apply the scientific method to 
real world situations, practice reasoning through mathematical analysis and logic and use 
computers and other electronic media. 
 
To develop this skill category, Paragon® increases each student’s ability to use the writing 
process and to classify, interpret, analyze, summarize, evaluate and present information in well-
reasoned ways. 
 
Paragon® cultivates the student’s ability to conceptualize unfamiliar categories of information, to 
establish cause/effect relationships, and to determine the validity of information and arguments. 
The interdisciplinary Paragon Curriculum expands the boundaries of traditional, segmented 
courses to enable students to define their roles and responsibilities as enlightened citizens. 
 
The Paragon® Curriculum enhances the student’s ability to express and advocate reasoned 
personal convictions within groups, to recognize mutual ethical responsibility in groups, to 
participate in negotiating conflicts and differences or to maintain an individual position because 
of its ethical basis.  Paragon® calls upon the student to work individually and in groups. 
 
Students learn about character, ethics, empathy and self-esteem implicitly by studying the 
world’s greatest thinkers, both canonical and unsung, and by stepping into the shoes of great 
historical figures, both real and imaginary. Through content-rich study, children come to 
understand the expansive potential open to them if they can identify, with early clarity, their 
individual strengths and sense of purpose.  Paragon® students contemplate questions that have 
captivated thinkers for millennia: What makes a “Hero”?  What makes me unique? How can we 
learn from the past? How do we apply that knowledge to the future?   
 
By studying the history of human culture students learn implicitly about values and ethics that 
transcend time and place. 

 
• Individual beliefs/majority rule 
• Obeying the law/the right to dissent 
• Cultural variety/cultural assimilation/uniformity 
• Community progress/individual liberties 
• Individual rights/public safety 
• Celebrity vs. Heroism 

 
The Paragon® Curriculum features the following aspects of the best teaching and learning 
practices worldwide: 
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Integrated interdisciplinary work 
• Allows for more efficient use of time for students and teachers. 
• Instills in students a strong aptitude for assimilating disparate ideas. 
• Presents opportunities to apply esoteric concepts to practical contexts. 
• Provides mechanisms, through project-based learning, for integrating newly acquired 

knowledge from various disciplines. 
• Applies skills developed in reading, writing and mathematics to relevant, real-world 

situations. 
• Enables students to develop accelerated academic, aesthetic and technical skills. 

 
Essential Questions - the Paragon® Framework 

 
• Reflect the grand, sweeping patterns in the evolution of cultural worldviews; 
• Represent a breakthrough in how people see themselves, their purpose or their relation to 

the physical world.  Also exemplifies a transition in awareness of the material world or 
the universe; 

• Define a prevailing worldview; 
• Illustrate a “great” idea with relevance, significance and endurance that transcend time 

and place; 
• Address the “so what” question that we would have students consider in their writing, 

discussions, and presentation; and 
• Amplify the role of common people who become heroes in developing ideas, inventions 

and art that become mainstream social norms. 
 
Paragon® instills and cultivates the following: 

 
• Decision making - identifying and struggling with complexities, solving problems and 

thinking critically, developing creativity, rather than strict conformity to conventional 
practices; 

• Self-direction and personal initiative; 
• Strong interactive skills- cooperation, networking, teamwork and information pathway 

knowledge; 
• Responsibility for learning, identification of goals, development of a plan, gathering 

information, and implementation of a plan; and 
• A sense of awe and a passion for inquiry. 

 
Paragon® is practical because it is meaningful. 

  
• Students learn connected networks of knowledge, skills, beliefs, and attitudes that they 

will find useful both in and outside of school; 
• Instruction emphasizes depth of development of important ideas within appropriate 

breadth of topic coverage and focuses on teaching these important ideas for 
understanding, appreciation, and life application; 

• The significance and meaningfulness of the content is emphasized both in how it is 
presented to students and how it is developed through activities; 
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• Classroom interaction focuses on sustained examination of a few important topics rather 
than superficial coverage of many; 

• Meaningful learning activities and assessment strategies focus students’ attention on the 
most important ideas embedded in what they are learning; 

• The teacher is reflective in planning, implementing, and assessing instruction; 
• Drawing from the Core Knowledge Foundation’s advocacy of content-rich curricula, 

Paragon® instills the cultural literacy and intellectual capital children need in order to 
succeed in mainstream contemporary culture.  Paragon’s distinction from Core 
Knowledge is its fully integrated, chronologically sequenced framework, arranged around 
meticulously designed Daily Lesson Plans;   

• Paragon® provides both content and methodology.  Moreover, APA will provide the 
necessary training and support to enable teachers to implement the curriculum effectively 
and to ensure the integrity of its program; and  

• All disciplines, including math and science, the liberal arts, fine arts, social sciences, 
foreign language and physical education weave strands of connection between different 
ways of knowing. 

  
Paragon® teaching and learning are effective because they are integrative. 

• Paragon® is integrative in its treatment of topics; 
• Paragon®  is integrative across time and space; 
• Paragon® teaching integrates knowledge, skills, beliefs, values, and attitudes to action; 
• Paragon® teaching and learning integrate effective use of technology; and 
• Paragon® teaching and learning integrate across the curriculum. 

 
Paragon® teaching and learning are powerful because they are value-based. 

 
• Powerful Paragon® teaching considers the ethical dimensions of topics and addresses 

controversial issues, providing an arena for reflective development of concern for the 
common good and application of social values; 

• Students are made aware of potential social policy implications and taught to think 
critically and make value-based decisions about related social issues. 

• Rather than promulgate personal, sectarian or political views, Paragon® teachers make 
sure that students:1) become aware of the values, complexities and dilemmas involved in 
an issue; 2) consider the costs and benefits to various groups that are embedded in 
potential courses of action; and 3) develop well-reasoned positions consistent with basic 
democratic social and political values. 

 
Paragon® Curriculum teaches to the Multiple Intelligences. 

Multiple Intelligences, a term coined by psychologist and author, Dr. Howard Gardner, refers to 
seven domains of ability in which students can excel:   

• Linguistic Intelligence- (speaking, reading, explaining things to others.) 
• Logical-Mathematical Intelligence- (measuring recipes, balancing a checkbook, 

estimating distance.) 
• Spatial Intelligence- (drawing, finding one’s way around a room, picturing something in 

the mind’s eye.) 
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• Musical Intelligence- (listening to music, singing, playing an instrument) 
• Kinesthetic Intelligence- (playing sports, making things by hand.) 
• Interpersonal Intelligence- (having friends, working or playing with a group)  
• Intrapersonal- (enjoying time alone to think to wonder and to imagine.) 

 
The last two intelligences, inter- and intrapersonal are comparable to “Emotional Intelligence,” 
the determining factor for success in life delineated by Daniel Goleman, Ph.D. in his best-selling 
book by the same title.  The first two intelligences outlined by Gardner, Linguistic and Logical-
Mathematical, are those measured by standardized tests.  

  
The morning program at APA will be devoted to the “basics” of the first two intelligences—
Reading/ Writing (including phonics and spelling) and Arithmetic/ Science.  The afternoon 
session, the interdisciplinary Paragon® Curriculum, cultivates all seven of these multiple 
intelligences along with an eighth, the “Integrative Intelligence,” which refers to the ability to 
make connections across disciplines. 
 
To illustrate, a Unit 3 Medieval lesson for fourth grade in the Paragon® Curriculum features a 
lesson on Robin Hood.  During the 2 ½ hour session students read an excerpt from the classic 
version of the story, discussing the “old-fashioned” language features (Linguistic Intelligence.)  
Students then view and compare film clips of the folk hero’s adventures (Linguistic and Spatial 
Intelligence.)  Students make a storyboard (comic strip for video production) of the sequence of 
events in the reading selection, dividing into groups to make tableaux in dramatic poses 
(Linguistic, Spatial, Interpersonal and Kinesthetic Intelligences.)  Students learn to make a 16-
piece thumbnail sketch of a human figure (Spatial Intelligence) and debate the contradictions of 
Robin Hood being both a hero and an outlaw (Linguistic, Interpersonal and Intrapersonal 
Intelligences.) 
 

Orchestrating the Paragon® Curriculum 
Consider the metaphor of a musical ensemble such as an orchestra (the Paragon® Curriculum) as 
it performs a specific musical composition (a grade level or specific course within the 
curriculum).  At certain times one instrument (a discipline such as history) takes the lead while 
others (such as geography and economics) play supporting roles.  At other times, several 
instruments (history, fine arts, literature, etc.) or the full ensemble play together to fully address 
the composer’s thematic aims.  The quality of the performance derives from the composer’s 
creation of the music (design of the Paragon® Curriculum with the animated spark of creativity 
derived from exemplary teaching).  Accompanying features include the unique qualities of 
individual instruments (the contribution of individual disciplines), the acoustics of the setting 
(expertise of curriculum designers and teachers, school site facilities and instructional resources).  
Crucial to the success of the performance are the skills of musicians and the conductor (students, 
teachers, curriculum design team and onsite curriculum coordinator).  All must work 
collaboratively and synergistically to know when and how to express the meaning of the 
composition (curriculum). 
 
Innovative & Effective Instructional Methods 

Effective Teaching Strategies are research-based methods or techniques a teacher can use to 
deliver a lesson or a part of a lesson that will help his or her students succeed.  Some of the 
effective methods to be used at APA include:  
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• In cooperative learning, learning occurs as a result of interactions between members of a 

group (meaning two or more individuals).  Cooperative learning promotes all students’ 
high achievement through sharing their strengths and helping each other to overcome 
their weaknesses.   

 
• Graphic Organizers are tools that help students to sort, organize, summarize, retain and 

recall important information.  Since most learners are visual, graphic organizers provide a 
great alternative to print for a more conceptual, big picture.  These tools also foster 
effective group brainstorming techniques.   

 
• In role-plays students have the opportunity to “step into the shoes” of another person or 

historical period.  It allows students to understand another point-of-view experientially, 
kinesthetically and affectively.  It gives them the chance to work out challenges and 
construct knowledge creatively.  Students in the “audience” of a role-play learn from the 
performance of their peers.   

 
• When activating prior knowledge students use knowledge they already possess in order 

to construct and build further knowledge.  When using prior knowledge, students are 
more likely to make connections and draw analogies.  Students feel confident in learning 
because they feel that they already possess some of the knowledge.  Using prior 
knowledge empowers students to learn more.   

 
• With personal connection journaling students are led into a topic by connecting to their 

personal experiences.  Teachers guide them to share family histories, personal and current 
experiences and anecdotal stories to make the content relevant.  It may be used as a lead-
in to a lesson, as a means of activating prior knowledge or as a comprehension activity for 
students to understand on a personal level an idea or historical event.   

 
• In a Socratic Discussion the teacher uses logical, incremental questions to arouse interest 

and guide students in using their own insights to explore or decipher a complex idea or 
topic.  Socratic Discussions can elicit excitement in the whole class and help all students 
to feel empowered so that they can discover the answers themselves.   

 
Demonstration of Socratic Method 

 
In the Socratic method the teacher uses no other instructional tool other than question asking.  
The teacher skillfully guides her students through making observations, connections, analysis and 
discoveries.  Through the Socratic method, for example, students learn about the reasons for 
European exploration of North America, the quest for furs and wood, without the teacher ever 
explicitly saying so.  When students answer questions for themselves, instead of passively relying 
on the teacher as a source of information, they construct the knowledge themselves.  Students are 
more likely to remember and apply knowledge they construct themselves. 
 
(A teacher shows his students an image of a map drawn of North America circa 1600.  He is 
teaching a lesson on the first Europeans in this continent.) 
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Teacher:  What do you see here? 
Students: It looks like an old map. 
Teacher: What does it look like a map of? 
Students: I don’t know.  I’ve never seen that country. 
Teacher: Do you recognize any landforms on this map that look familiar? 

Students: Hm. Oh!  Is that Cape Cod?  
Teacher: What else do you recognize now? 
Students: That must be the St. Lawrence River, and that’s got to be Hudson Bay. 
Teacher: So what is this map supposed to show? 
Students: North America. 
Teacher: What else do you see on this map? 
Students: There are pictures of trees and animals. 
Teacher: Why do you think they drew pictures of trees and animals on this map? 
Students: There must have been a lot of trees and animals there. 
Teacher: Why do you think someone would have drawn a map of North America in 

the first place? 
Students: Probably because people wanted to go there and they needed to know how 

to get around. 
Teacher: What could they possibly have wanted from North America? 
Students: The trees and the animals? 

         Teacher:           What good are trees and animals?  Why would people want them? 
Students: You can build things out of wood from trees. 
Teacher: Like what? 
Students: Houses, boats, furniture.  Lots of things! 
Teacher: Well what would someone want animals for? 
Students: For pets? 
Teacher: What animals are drawn on this map?   
Students: Is that a beaver?   
Teacher: Would you want a beaver as a pet? 

Students: No! 
Teacher: What do you think people wanted the beaver for? 
Students: Maybe for its fur? 
Teacher: What do you see on this part of the map? 
Students: It looks like a group of men talking. 
Teacher: How do they look? 
Students: They look rich, and they look like they’re making a decision. 

        Teacher:             How do you think they got rich?  Standing there in the middle of          
             North America? 

Students: Maybe by selling the wood from the trees and the fur from the beaver. 
 
Almost every Paragon® lesson makes use of the Socratic method.  Teachers are trained how to 
ask these chains of questions, guiding students toward discovery, and students become very 
familiar with it. 
 
Other effective instructional and structural practices: 
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1. Experiential Learning.   MEI believes in the principles of experiential learning, that “people learn 
best by doing” and that “learning is the driving force in human growth and development.” (“About 
the LX”).   Experiential activities will range from simulated “life” experiences in the subject areas 
of history and governance to math and the sciences.  APA will feature both in-school experiences-
based learning units that are connected with field trips and community-based learning experiences.  

2. Extended day and year.  APA’s approach to improving student learning includes extending 
required instruction time.  Research shows that many students need additional time to master 
academic skills and knowledge.  Commentators have noted that: 

Today’s practices—different standards for different students and promotion by age and 
grade according to the calendar—are a hoax, cruel deceptions of both the students and 
society.  Time, the missing element in the school reform debate, is also the overlooked 
solution to the standards problem.  Holding all students to the same high standards means 
that some students will need more time, just as some may require less.  Standards are then 
not a barrier to success but a mark of accomplishment.  Used wisely and well, time can be 
the academic equalizer (Prisoners of Time, April, 1994; see also Prisoners of Time—
Research, September 1994, National Education Commission on Time and Learning.)  
  

The extended school year will enable APA students to graduate with significant more schooling 
than other children. 
 
3. Small School and Class Size.   A 1998 U.S. Department of Education report  
“Reducing Class Size: What Do We Know?” points to research concluding that reducing class size 
is related to increased student learning. Studies have shown that smaller class sizes result in 
increased student achievement, reduction in discipline problems, increased instructional time for 
teachers and more individualized attention. Although all students benefit from smaller classes, 
research shows that effects are greatest for disadvantaged and minority students. At the elementary 
level, experts recommend class sizes of no more than 25 children5.   Each APA class will contain 
no more than 25 students.  Because performance improves in small school settings, we will divide 
the larger school into smaller “Small Learning Communities” of 75 to 150 students from all grade 
levels.  A team of seven teachers and tutors will work in each Small Learning Community.  
Supplemental instructors and learning specialists – including curriculum specialists focusing on 
teacher development – will “float” among the Small Learning Communities. 
 
Along with small class sizes, teachers and students will often stay together for two to three years in 
the early grades.  Experience with the Mosaica “Primary Care” model as well as research indicates 
that children benefit from remaining with the same teacher over two to three grades—a practice 
commonly called “looping.”  The research on looping is replete with its benefits, including children 
feeling more secure and less anxious moving to the next grade level, and teachers being able to 
develop stronger relationships with students and parents6 
 

                                                 
5 Smith, Mary Lee, and Gene V. Glass. “Meta-Analysis of Research on Class Size and Its Relationship to Attitudes 
and Instruction’, American Educational Research Journal 1, Winter 1980, and Filby, Nikola, and others. “What 
Happens in Smaller Classes? A Summary Report of a Field Study.” Class Size and Instruction Project. San 
Francisco, CA: Far West Laboratory for Educational Research and Development, 1980. 
6 Grant, J., Johnson, B., Richardson, I., & Fredenburg, A.Ed.1996.  The Looping Handbook.  Peterborough, NH:  
Crystal Springs. 
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4. Rigorous Morning Curriculum Devoted to Basics. According to the report “America’s 
Challenge”, continuous and challenging instruction in core subjects improves student 
performance7.  The report indicates that that systematic and stimulating (rigorous) exposure to 
fundamental knowledge in core subjects is associated with higher scores on knowledge-based tests 
for reading, writing, math, and science.  Teachers at APA will instruct students in reading 
(including phonics for K-2), writing, arithmetic and science everyday in the morning without 
exception. The reading will be literature-based and drawn from classical and multi-cultural works.  
Students will be immersed in an experiential-based math and science program. 
 
5. Integrated Social Studies/Humanities Program. In addition to the rigorous core curriculum, we 
plan to use an integrated humanities/social studies curriculum which combines Association of 
Supervision and Curriculum Development (ASCD), Core Knowledge, and international content 
standards with constructivist teaching practices and the philosophy of Dr. Howard Gardner (see 
below).  
 
6. Teaching to Multiple Intelligences.  APA recognizes different domains of ability, or 
“intelligences”, as described by Dr. Howard Gardner8.  Gardner’s Theory of Multiple Intelligences 
provides a foundation for recognizing the different abilities and talents of students. This theory 
acknowledges that while all students may not be verbally or mathematically gifted, children likely 
have expertise in other areas, such as music, spatial relations, or interpersonal skills.  Approaching 
and assessing learning in this manner allows a wider range of students to successfully participate in 
classroom learning. Our program seeks to capitalize on children’s various skills, experiences, and 
talents to provide them with multiple opportunities to learn and succeed. 
 
7. No Tracking by Ability.  APA is committed to providing all students with a first-rate education 
and believes that early tracking often polarizes students into winners and losers and becomes a self-
fulfilling prophecy.  A substantial body of research suggests that tracking generally fails to increase 
learning and has the unfortunate consequence of widening the achievement gaps between students 
judged to be more able from those judged less able9. We realize that children have varying abilities 
and will accommodate their differences through personalized learning plans, use of tutorials, 
adaptive curriculum-based software and constructivist teaching practices.   
 
8. Use of Technology.  The national average student-to-computer ratio ranges from 8:1 in low-
economic districts to 5:1 in affluent districts; APA will have a target ratio of two or three students 
to one multimedia computer.  In addition, every teacher and administrative staff member is 
assigned a laptop computer.  All of the computers will be networked and have Internet access.  
APA will use feature-rich multimedia to supplement all facets of learning - Math, Science, 
Language Arts and the Paragon® curriculum and infuse technology into our experiential activities.  
In-class computer usage improves student learning in two main ways.  First, computer software 
allows frequent monitoring of student progress at individual and class levels.  Second, it enables 
students of different abilities to work at levels that challenge them. 

                                                 
7 America’s Challenge:  Accelerating Academic Achievement, National Assessment of Educational Progress, 1990a. 
8 Gardner, H. The unschooled mind: how children think and how schools should teach (1991); Gardner, H., & Hatch, 
T., Multiple intelligences go to school: Educational implications of the theory of multiple intelligences (1989) at 
18(8), 4-9. 
9 Oakes, J. 1990a. “Multiplying inequalities: The effects of race, social class, and tracking on opportunities to learn 
mathematics and sciences,” Santa Monica, CA: Rand Corporation. ED 329 615; Oakes, J., 1985. “Keeping track: 
How schools structure inequality,” New Haven, CT: Yale University Press. 
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APA will use the A+Learning software program to supplement teacher instruction and track 
student progress in math and language arts.  A+Learning aligns with Georgia standards and 
national standardized tests including the ITBS and Terra Nova.  It provides detailed reports to 
help evaluate individual students’ needs, provides information for use in parent conferences, 
guides instructional decisions, and assesses progress toward critical goals.  The software’s 
“adaptive” features allow struggling students to experience successes while motivating able 
learners to extend their reach.  
 
9. Personalized Student Achievement Plans (PSAPs).  In a coordinated analysis of initial base-
line test results, teacher assessments of student learning styles and current learning levels, parent 
input, student self-analysis, and any requirements delineated in existing IEPs, staff at the 
Academy will design personalized learning plans for every student.  These plans become the 
basis for monitoring individual student achievement.  As students grow and master skills, the 
learning plans are modified to reflect increasing levels of challenge or emphasize areas of 
weakness that require intensive focus.  These plans allow the leadership, teachers, parents, and 
the students to consistently document and reflect on learning successes or on-going needs.  The 
use of A+Learning software tutorial program enhances the ease of modifying student plans by 
offering “real- time” student assessments in Reading / Language Arts, Mathematics, and ESL or 
Bilingual education.   
  
10. Other innovations include: 
Reciprocal Teaching:  Using reciprocal instruction, a teacher introduces a concept and then 
reinforces it by circling back to it in later lessons.  APA will use the Mosaica model, which is 
predicated on the Paragon Curriculum's yearly passage through the eight ages of history, to daily 
lessons that are integrated across multiple disciplines. 
Constructivist Teaching Practices:  According to the Association of Supervision and Curriculum 
Development’s The Language of Learning, “many researchers say that each individual 
'constructs' knowledge instead of receiving it from others.” This paradigm encourages teachers to 
value students' points of view, structure lessons to challenge students' suppositions, recognize 
that students must see relevance in the curriculum, plan lessons around big ideas, and assess 
student learning in the context of daily classroom investigations. 
 
11. Enriching After-School Experience  
We plan to offer the OASIS Before and After School Program at the Academy.  The OASIS 
Program, an acronym for “Opportunities After School for Intellectual Success,” is committed to 
providing children with various enriching and rewarding experiences that will enhance their 
childhood memories about school and learning.  We believe that by being actively involved in 
our program, each child will have increased opportunities for developing social, psychological 
and academic growth.   
 

The OASIS program has been developed to assist parents in providing their school-age children 
the opportunity to relax, study and involve themselves in personal interests in a safe environment 
when they are not in school.  The program does not duplicate the educational program, but rather 
supplements the program in a recreational manner.  The A+Learning software program will be 
used during OASIS as an academic tutorial. 
 
A sample of grade specific learning expectations are attached as Appendix C. All expectations 
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are available upon request.  In addition, an Academic program implementation plan is attached as 
Appendix D. 
 
Alignment to Georgia Performance Standards 
All core subjects are currently aligned to the Georgia Quality Core Curriculum, and the Language 
Arts curriculum, grades K-4 has been aligned to the Georgia Performance Standards. APA’s 
science curriculum alignment will follow the state phase-in plan, with all grades, K-4 having 
been fully aligned before the school opening in Fall of 2008. Grade 4 of Paragon has been 
aligned to the Georgia Performance Standards and a sample of this is included as Appendix K. 
The remaining grades of Paragon will be aligned to the Georgia Performance Standards 
according to the state phase-in plan, with all grades on-line in time for school opening in August 
of 2008. 
 

3. Discuss how your school will address the needs of those students who do not perform at 
grade level either upon enrollment or shortly after enrolling in the proposed school. What 
actions, after school hours and during the regular school day, will the school take to help 
students make the kinds of progress that will enable them to achieve at grade level or 
higher? What long-range interventions will be established to address these needs? 

 
APA will implement a series of effective practices that seek to identify at-risk students at the 
point of enrollment and prescribe the necessary instructional interventions that will meet the 
needs of individual students.  One such model is the Teacher Support Team Program (TSTP) 
developed by Chuck Stockwell, a long-time educator and school founder.  TSTP meets 
recommendations issued by the President’s Commission on Excellence in Education Report in 
2001 and requirements under NCLB.  TSTP is a general education service delivery approach that 
ensures compliance with special education legislation.  A trainer will work with school staff to 
organize teams of expertise, train staff on the process of screening all students for foundational 
skill readiness (spoken language, motor, ocular motor, and reading) and designing 10-week 
interventions to build skills in these areas.  This process correctly identifies students that merely 
lack foundation skills and need quick training and greatly reduces the number of students who are 
misplaced in special education.  It also permits students who require more long-term services to 
receive appropriate attention.  This is a model, therefore, designed to prevent learning failure. 
 
Research shows that successful programs for at-risk students have low student-to-teacher ratios, 
provide supportive services, and emphasize flexibility by tailoring the curriculum to the learning 
needs of the individual students.  Successful programs are often innovative, providing 
alternatives to traditional promotion policies, and structuring curriculum in nontraditional 
ways10. The APA program will implement these strategies as well as provide Personalized 
Student Achievement Plans (PSAPs) to help at-risk students improve self-esteem issues while 
providing a supportive system in which they can achieve positive learning experiences.  And, by 
engaging the multiple intelligences, our integrated humanities program will help all students 
succeed and find learning paths.  Students will be taught through a variety of hands-on learning 
methods that speak to multiple intelligences and draw-out learners who need sensory teaching.   

                                                 
10 Druian, Greg. "Effective Schooling and At-Risk Youth: What the Research Shows." Portland, OR: Northwest 
Regional Educational Laboratory, Goal Based Education Program, September, 1986. ED 275 926. 
Green, Brenda Z. "Lower the Risk for 'At-Risk' Students." Alexandria, VA: National School Boards Association, 
Educational Policies Service.   
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In addition, we note that five social factors associated with “at risk” youth --- poverty, race and 
ethnicity, family composition, mother’s education, and language background --- need specific 
consideration when working to improve student performance and parent participation.  While 
these factors do not automatically condemn a youth to school failure, the presence of one or more 
increases its possibility.  According to research, children growing up in single-parent households 
frequently spend much of their childhood in poverty 11 and often score lower on academic tests 
than do children living in two-parent homes12.  Students who are both low income and minority 
status are at an even higher risk. 
  
Another advantage to the APA’s proposed program is our extended school day and school year.  
Additional instruction time provides students with needed time to master content.  For students 
requiring additional assistance, we will offer after-school tutorials.  By not tracking students 
academically, we avoid labeling and lowering expectations for some students at a young age; the 
philosophy of the Academy is that all students work on an equal playing field, with systems in 
place that foster an individualized learning pace, with high, yet appropriate expectations for all.  
The long-term relationships students and families build with school staff will help identify and 
nurture students who might otherwise slip through the cracks in a more institutional school 
environment. 
 
Each year APA’s School Improvement Plan will account for strategies to ensure that each student 
can perform at acceptable levels of proficiency on the state assessments and at grade level as 
determined by ITBS in order to be promoted to the next grade.  The plan will include working 
with tutors before the school day, in after-school tutorial sessions and in summer school.  
Teachers will nominate students for the after-school tutorial program.  If a parent feels their child 
needs extra assistance, they will discuss this with teaching staff and an appropriate determination 
will be made.  We will also offer an after-school fee-based enrichment program open to all 
students. 
 
APA will have a no social promotion policy, which means that we use various assessments to 
determine the appropriate grade level of a student.  Specific performance goals will be 
established once baseline data is available.  The diagnostic and prescriptive computer software 
A+Learning will enable APA to custom-tailor curricular materials to individual student needs 
and monitor their progress.  The program will generate instructional assignments to promote 
proficiency in areas of weakness. 
 
If necessary, APA will provide remediation to qualified students supplemental educational 
services in required cases pursuant to SBOE Rule 160-4-5-.03 and 160-4-5-.01. Our plan will be 
to contract with a state-approved provider to offer SES in either math, language arts, or both after 
school. The tutoring would take place at the academy in order to ensure student safety and 
effective monitoring of the tutoring. 
 

4. Address instructional technology issues including ensuring that all students are prepared to 
use technology as a tool for learning and a critical component of today’s society. 

                                                 
11 Ellwood, D.T.   “Poor support: Poverty in the American family.”  New York: Basic Books, 1988. 
12 Natriello, McDill, & Pallas, “Schooling disadvantaged children: Racing against catastrophe.”   New York: 
Teachers College Press. 
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Innovative technology integration will be a hallmark of the APA program.  As mentioned 
previously, APA will feature one computer for every three students at school.  All school staff will 
receive daily technology support and annual training on Paragon technology components.  Students 
will learn to use technology as an investigative and presentation tool in cross-curricular areas and 
the integrated arts curricula uses multi-media technology.  Students will create websites for project 
learning, use digital and videography for documentation and presentation purposes and learn the 
“backstage” arts of staging technology for Paragon Performances. 
 

5. Describe the school’s approach to educating children with special needs. Describe with 
specificity how the school will identify children with special needs, develop plans for their 
education, and monitor their progress. 

 
6. Pursuant to federal and state special education regulations (including LRE and FAPE), 

describe how the charter school will provide the continuum of special educations services 
(including related services) to eligible students. Explain who will carry out these 
responsibilities- the school’s staff or outside providers. 

 
 
Responses to both questions (5) and (6) above are below. 
 
In addition to the TSTP model described above, which aims to identify students requiring pre-
requisite skill-building and lowers the prevalence of unnecessary special needs placements, APA 
will have a comprehensive special needs program which operates within an immersion 
environment. 
 
Policy Overview 
 

Section 504 
 
Under Section 504 and Title II, students with disabilities enrolled in public schools, including 
charter schools, are entitled to a free appropriate public education (FAPE).  The Section 504 
regulation includes several substantive and procedural requirements regarding the provision of 
FAPE.  Among these requirements is that a student with a disability must receive appropriate 
regular or special education and related aids and services.  The requirement is designed so that 
the individual educational needs of the disabled student are met as adequately as the needs of 
non-disabled students.  

Special Education 
 

Child Find and Communication 
APA recognizes its responsibility to locate, identify and evaluate all incoming and enrolled 
students in the school who are suspected of having, or known to have a disability so that a free 
appropriate public education can be made available to all these children.  To ensure compliance 
with these Child Find provisions of IDEA, the charter school will put in place the following 
processes: 
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 When a parent/guardian is informed via a letter that his/her child has a place on the 

school’s roster, that parent/guardian will be advised that any child who has an IEP or may 
be suspected of having a disability is entitled to special services and that the school’s 
CAO should be made aware of the child’s circumstances 

 The letter will include: 
• Records Release Form to authorize the school to obtain the student’s records from 

his/her prior school 
• Request for a copy of the IEP 

 
 The school will contact the appropriate school district administration to obtain records for 

each enrolled student. 
 

 The school will also send to the appropriate school district’s Committee on Special 
Education a list of the enrolled students from that district to determine if there are any 
students with IEPs or suspected of having disabilities to ensure that no student “falls 
between the cracks.” 

 
 The school will include in its professional development training in the weeks prior to the 

school’s opening, explicit instruction on Child Find provisions including guidelines and 
instructions for early identification of children who might be suspected of having a 
disability 

 
 The charter school will take steps to ensure that students are given opportunities to use all 

aspects of the school’s curriculum to enhance their unique skills and interests.  Given the 
engaging nature of the Paragon Curriculum it is hoped that students who are interested in 
music, drama or art might find that success in those disciplines will boost their confidence 
and help them overcome or compensate for difficulties or disabilities in other subject 
areas. 

 

Evaluations and IEPs 

Students can be referred to special education by either the Student Support Team (SST) or by the 
parents.  Such referrals will result in a review of all current data regarding that child and the 
evaluation review team will determine if any further data is needed to determine if the student has 
a disabling condition that is serviceable under IDEA. This review will take place no later than 10 
days after the referral.  The evaluation review team will consist of: an administrative 
representative; the parent; a general education teacher that services the student; a special 
education teacher or provider and a potential evaluator (such as a psychologist or social worker).  
Other members as deemed appropriate by the school or the parent may be involved in the review.  
If the team determines that additional data is needed to determine if there is a presence of a 
disability, an evaluation plan will be developed.  In order for the school to carry out such a plan, 
the parent will need to consent to the plan in writing in accordance with IDEA.   The school will 
contract for psychological or other services to carry out the evaluation plan.  Copies of the 
evaluation results will be provided to the parents prior to an IEP meeting.  An IEP team will 
convene to determine the status of eligibility for services under IDEA (using state and federal 
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guidelines updated in 2006) and will take place no more than 60 days following the parental 
consent to evaluate.   
 
Any student eligible for services under IDEA will undergo a review of current and past data at 
least every three years.  If the team (including the parent) determines appropriate (or if requested 
by the parent), the school will re-determine eligibility in an IEP team meeting.  If the team 
(including the parents) determines that enough data exists to determine that a student continues to 
have a disability under IDEA and continues to be eligible under IDEA, an agreement will be 
entered into that no evaluations are necessary (for at least three years or until a determination is 
made that they are needed).  Reevaluations will also be conducted to determine if a student is no 
longer eligible for services or for the purposes of exiting a student from special education 
programs or services in accordance with IDEA. 
 
Any student identified with a disability that meets eligibility requirements under the Individuals 
with Disabilities Act (revised 2004) and the administrative rules for special education for the 
state of Georgia (including the requirement that the disability have an adverse impact on progress 
or participation in the general curriculum), will receive appropriate programs and services as set 
forth in the student’s Individualized Education Plan (IEP).  An IEP will be developed when the 
IEP team determines that a student is eligible for special education services under IDEA (as 
outlined in the aforementioned section). The IEP team will consist at a minimum:  an 
administrative representative (who has authority to commit the resources of the 
school/district/LEA); the parent; a general education teacher that services the student; a special 
education teacher, and the student if transition to adult services are to be considered. Current data 
is reviewed and a statement expressing present levels of academic achievement and functional 
performance will be developed, with corresponding observable and measurable goals set for the 
student.  These goals will be carried out using a variety of service delivery options.  A full 
continuum of programs and services will be considered with a placement decision to carry out the 
IEP in the least restrictive environment (LRE) that is appropriate for the student. Highly qualified 
special education teachers will be hired to facilitate the implementation of the IEPs, with the 
provision of such programming taking place either in the general education classroom or in a 
separate special education classroom, depending on LRE determination from the IEP team. The 
SST will determine the need for the provision of iterant special education services such as: 
speech language impairments, hearing impairments, orthopedic impairments, vision impairments, 
as well as assistive technology and/or other related/supportive services, e.g., orientation and 
mobility, physical and /or occupational therapy, etc. 
 
 
Progress on IEP goals will be provided to parents at least as often as progress is reported to 
parents of students without disabilities.  IEP teams will meet to revise and update IEPs at least 
annually, but may also meet more often in order to modify the provision of programs and 
services or measurable goals when any member of the team indicates such a review is necessary. 
 
Atlanta Preparatory Academy views parents as vital members of the IEP team and will make 
every attempt to come to an agreement on the provision of special education programming and 
services to students with disabilities, however, we recognize that there are times when 
disagreement may occur. Upon receipt of a due process complaint, the academy will respond to 
the complaint within ten (10) days.  Within fifteen (15) days of receiving notice of the due 
process complaint and prior to the scheduled due process hearing, the academy will convene a 
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meeting with the parents in attempt to resolve the situation (resolution session). Mediation may 
be sought to facilitate a successful resolution to the complaint. If a resolution can not be reached 
within thirty (30) days of the complaint, a due process hearing will take place in accordance with 
IDEA, state regulations and APS guidelines. 
 
Family Educational Rights and Privacy Act 
APA will ensure compliance with the Family Educational Rights and Privacy Act by following 
the steps noted below: 
 

 Parents or guardians (or any student over the age of 18) who request to inspect or review 
a student’s educational records will be asked to put the request in writing to the CAO 
specifying the record or records they want to review.  All office staff will be advised of 
the process at the professional development training prior to the school’s opening.  Within 
15 days of receiving the request, the CAO will make arrangements for access and notify 
the parents/guardians/student of the time and place where the records may be inspected. 

 
 If a parent/guardian or eligible student requests that notations be added to student’s 

records, they will be asked write a letter of request to the CAO, clearly identifying the 
nature of the additions.  In addition, they will be asked to specify in their letter why they 
believe the information should be included in the student’s file.   

 
 All office staff will be advised of this procedure at professional development training 

prior to the school’s opening.   
 

 Parents/guardians and eligible students will be provided their right to consent to any 
disclosures of personally identifiable information contained in a student’s educational 
record except if the disclosure is to school officials who need the information for 
legitimate and sound educational reasons.  The charter school considers such “school 
officials” to be one or more of the following:   

 
• CAO  
• The student’s classroom teacher/paraprofessional  
• Learning specialist/therapist  
• School nurse  
• Board member  
• Board attorney  
• Designated MEI employee 
• Parent/guardian serving on an official committee such as the Grievance 

Committee    
 

 A school official must be fulfilling his/her professional responsibility to have a legitimate 
educational interest to review a student’s educational record 

 

Communication 
Parents/guardians of students with disabilities will be advised of student progress through 
parent conferences, report cards, updated personalized learning plans and by grade updates 
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that will be provided via “back pack express” just as parents/guardians of students without 
disabilities.  These communications will occur periodically throughout the school year as 
noted below: 
 

Parent Conferences – required 
meetings in which the student’s 
progress is discussed and 
samples of work provided 

 
 
4 times per year 

 
Report Cards – distributed at the 
parent conference (only mailed 
home on exception basis) 

 
 
4 times per year 

 
Personalized Learning Plans – 
either mailed home, given to 
parent or guardian when child is 
picked up, or sent home via back 
pack 

 
 
4 times per year 

 
Grade Updates – although not 
specific to the achievement of an 
individual child, provides 
parents and guardians with 
curriculum updates 

 
 
2 times per year 

 
Paragon Night Performances  - 
the culminating event after each 
Paragon unit that allows parents 
and guardians to see student 
portfolios and performances and 
provides for informal 
conversations between teachers 
and parents/guardians 

 
  8 times a year 

 
The Academy believes that the school and the family must be working in concert to have the 
maximum impact on the child’s development and, therefore, will strive to ensure that 
parents/guardians are in attendance at meetings, throughout the process, regarding their child so 
that their understanding of the child and his/her needs are discussed as a critical contribution to 
the development of the IEP.  Meetings involving discussion of the needs of the individual student 
with disabilities will be scheduled so that parents/guardians will be able to attend.  
Parents/guardians will be involved in the following: 
 

 Initial review and discussion about the individual student with the Home Study Team 
 Monthly meetings with the district’s committee on special education when their child’s 

IEP is being developed and/or progress discussed   
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 Monthly personalized learning plan will also provide valuable information to 
parents/guardians as to how the student is progressing in meeting academic goals in each 
subject as well as achieving goals that are unique to their special needs. 

 

Parent Satisfaction Surveys  
APA intends to use Parent Satisfaction Surveys specific to special needs students in order for 
parents/guardians to have an opportunity to evaluate the quality of services provided to their 
child.  The survey includes questions regarding the level of satisfaction concerning: 
 

• The degree of involvement in the development of the IEP 
• The extent to which the parent/guardian’s opinions have helped shape the special 

services their child is receiving  
• The quality of communication with the school and Special Education teacher 
• The progress being made in carrying out the special education plan for their child   

 
Although the survey is confidential, parents/guardians are provided with the opportunity to give 
their name and phone number if they want the CAO or another individual to contact them to 
discuss their comments. 
 
School Site Procedures 
APA will provide quality education to all students, including students with disabilities. The 
school will provide the services necessary for students with disabilities, offering a full range of 
potential programs and services.  While the school is committed to educating students in the 
Least Restrictive Environment to the fullest extent possible, we also recognize that some students 
require programs and services that require specialized attention. The school will operate special 
education programming (such as Resource Rooms or other educational programming) that meets 
requirements set forth by Georgia governing special education. Ancillary services will be 
provided to students based on need as outlined on their Individualized Education Plan (IEP).  
APA understands APS guidelines regarding the following: “Atlanta Public Schools shall provide 
itinerant services to students identified and eligible for speech language impairments, hearing 
impairments, orthopedic impairments, vision impairments, as well as assistive technology and/or 
other related/supportive services, e.g., orientation and mobility, physical and /or occupational 
therapy, etc.” 
  
At APA, all students with disabilities will be assessed at the same intervals as students without 
disabilities.  How students are assessed is determined at the IEP team meeting.  Testing on a state 
level will take place by either taking the CRCTs or GAA with accommodations (as specifically 
determined by the IEP team and specified on the student's IEP). In addition, students will be 
assessed on a district level, using a standardized test such as the ITBS. Students with disabilities 
are often assessed using these measures as well, and some are provided standard accommodations 
based on their disability as discussed by the IEP team and specified on their IEP. Oversight of the 
administration of the assessments is provided on site by the school's assessment coordinator.  
Additionally, reporting is provided regionally to MEI staff such as the Regional Directors of 
Curriculum Implementation and the Regional Director of Behavior and Special Education.  
  
The Chief Administrative Officer is responsible for the implementation of each student's 
IEP (including designation of instructional staff for general education and special education 
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instruction). In addition, MEI provides additional regional oversight in the area of special 
education.  The Director of Behavior and Special Education provides oversight and review of 
special education compliance and programming, assists the schools in setting up and 
implementing a school-wide program of Positive Behavior Support, and provides for professional 
development in the region in both disciplines (special education and behavioral support).  The 
SST will act as a pre-referral intervention team, reviewing cases of students who need academic 
or behavioral intervention in the general education setting.  Special Education staff will serve as 
consultants to the SST. Often such interventions can provide the support needed for a student to 
be successful in the general education setting without special education intervention.  Students 
are, however, identified as needing referral to special education evaluations from this committee 
as part of the Child Find process.  Other Child Find activities to locate and identify students 
needing special education services include parent referral, notices to parents of students enrolled 
as to the services available (full spectrum of services based on need), educational screenings and 
review of educational files and history. 
  
The school’s CAO and regional Director of Behavior and Special Education ensure that all 
Special Needs staff hold the required certifications and receive ongoing training and that the 
necessary data collection and student reporting processes are in place prior to school’s opening. 
 
 

7. Describe how the school’s educational program will serve students with limited English 
proficiency. 

 
        

All students at APA will be held to high standards. 
 
Students with Limited English Proficiency:  Non-native English-speaking students at the 
Academy will encounter a focused first-year "Portal Program" that builds English vocabulary and 
cultivates an understanding of U.S. customs and culture as a special extension of their morning 
core program. This program utilizes total immersion to help students speak in the target language 
through meaningful communications rather than relegating them to a group of non-native 
speakers in an alternative program.   
 
The "Portal Program" consists of ESL instruction, core content instruction in English supported 
by ESL methodologies, and English language immersion.  During the morning Language Arts 
session Portal Program students will be pulled out to receive intensive ESL instruction with an 
introduction to core content in Math and Science through an ESL approach.  Portal Program 
students will further build their language arts and math skills during two sessions each week with 
a software tutorial.  The software is individualized to the needs of each student and also provides 
tools for ongoing evaluation. 
 
The immersion environment will continue each afternoon as Portal Program students work 
together with mainstream students to learn social studies content during the hands-on, 
interdisciplinary Paragon® Curriculum sessions.  During the two afternoon sessions of Spanish 
instruction for mainstream students, Portal Program students will be pulled out to receive 
instruction in core social studies content through an ESL approach and a specialized acculturation 
curriculum featuring US customs, cultures, and related language.  These social studies topics will 
draw from and extend the afternoon Paragon® Curriculum, building LEP students’ vocabulary 
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and conversation practice, and providing them with the linguistic tools to take full advantage of 
the learning opportunities afforded by Paragon®.   
 
Identifying LEP Students:  In order to correctly identify potential LEP students, all parents and 
guardians will be required to complete a home language questionnaire at the time of enrollment.  
This questionnaire is designed to determine whether the dominant language at home is a language 
other than English and whether the child is bilingual.  Bilingual, licensed ESL teachers will 
conduct evaluations to identify and plan for students with limited English proficiency (LEP).  For 
enrolled, non-native speaking families, school communications with parents about their child’s 
education and opportunities for community resources will be available in the parents’ native 
language.  The licensed ESL teachers that will evaluate LEP children will meet state licensure 
requirements. 
 
Implementation:  The CAO will have a master list of all students identified as LEP.  The CAO 
and teaching staff will monitor the progress of all LEP students over the course of the school year 
and make modifications and adjustments to the "Portal Program” and individual personalized 
learning plans as needed.   
 
Compliance:  No LEP\ELL student will be assigned to a program for disabled students based 
upon his or her lack of facility with the English language.  Likewise, no students will be excluded 
from curricular or extra-curricular activity participation due to language barriers.  To the 
contrary, APA will encourage participation from all students in these activities.  For students with 
limited English abilities, full participation with their English speaking peers will encourage 
English skills development, provide a forum for cultural sharing, and develop overall positive 
student relationships.  
 
Placement in Special Education programs will only be made to address a specific learning 
disability in accordance with procedures outlined below.  The Academy will conduct its LEP 
programs in compliance with state and federal regulations, including Title VI of the Civil Rights 
Act of 1964 and the Equal Educational Opportunities Act of 1974. 
 
Resources:  At least two professional staff members at the Academy will be ESL certified.  
Fluency in a second language will be considered a strong asset when hiring all teaching, 
professional, and support staff members.  Specific facility space will be designated for providing 
ESL instruction.  This facility space will be comfortable and flow with the natural environment of 
the school building. 
 
Program Completion:  Students will exit the Portal program when students’ evaluations 
demonstrate sufficient English language skills for successful performance in the mainstream 
program.  LEP students scoring above the 40th percentile on the annual English language 
assessment will be eligible to transition out of the Portal Program, subject to instructor 
recommendation.  If a student does not reach this level of achievement at the end of the first year, 
he/she may continue in the Portal program for one additional year, subject to instructor 
recommendation and parental approval.  It is expected that after no more than two years of 
instruction in the Portal Program, students will meet the exit criteria and transition to full-time 
mainstream instruction.  All LEP students will be expecte dto meet high standards and attain 
mastery through dilgent study.  The A+Learning software will be a supplemental tool to boost 
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English Language Skills in additon to student comprehension in students’ native langauges.  All 
students will encounter multi-media tools to reinforce and build skills. 
 
 

8. Describe accommodations that will be made to provide ancillary services such as diagnostic 
and psychological testing and health-related support to students. 

 
APA will contract with local service providers for any diagnostic and psychological testing not 
done onsite.  The Academy will employ a FT school nurse.  

B. Student Assessment 
 
Charter Schools are mandated by Georgia state statute to participate in the administration of state 
assessments. Materials for these assessments are provided by the state. The Charter School, as part 
of the local education agency, will administer all state assessments during the APS system testing 
window. Charter Schools, at their expense, may implement additional assessments. 
 

1. Describe plans to diagnose educational strengths and needs of students and plans to use data 
for instructional planning. 

 
As previously described, APA will implement numerous diagnostic strategies to determine student 
educational needs.  All incoming students will be screened for learning readiness; all students will 
undergo pre and post tests using the ITBS; the A+Learning software permits ongoing individual 
student and cohort group assessment; and CRCT results will provide specific data on instructional 
targets for the Georgia Performance Standards. 
 
APA will implement a range of measurements – both quantitative and qualitative – to track to 
annual student achievement and make adjustments to our educational program.  These 
assessments are aligned with our proposed curriculum and goals and results from a cross-section 
of measurements will be documented in students’ PSAPs.  Results of standardized testing, 
including pre- and post-test results, will be shared with parents during parent/teacher conferences.  
Additionally, individual test results will be mailed to parents or guardians with appropriate 
explanation.  APA will not share student performance information and student records with 
unauthorized persons. 
 
APA will incorporate results analyses, from both longitudinal school-wide performance and 
comparisons with similar schools tested, into its School Improvement Plan for school-wide shifts 
in curriculum and instruction on a yearly basis. This will set the tone for teacher training.  
Mosaica curriculum and accountability staff will work with Academy leadership and teachers in 
trainings to focus instruction, further align standards in weak areas, shift pedagogical practices 
and analyze class and student groupings.  On an individual level, PSAPs will document the 
history of students’ performances along with indicators of goals met and areas of continued or 
new weakness. 
 
II. Data management. 
Academy leaders will use both the Riverside (ITBS) RADARS program, which allows school 
leaders to disaggregate and group students by strengths, weaknesses, or special program 
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enrollments (Title I, Special Education, etc.).  This allows both teachers and administrators to 
begin to analyze patterns of student strengths and weaknesses and to use the data to make 
classroom grouping decisions to further differentiate and personalize instruction within the 
classroom.  APA will also have access to the TestWiz program.  TestWiz allows teachers and 
administrators to disaggregate data from state tests and provides item analysis reports.  These 
reports identify the types of questions and skill areas where individual students and class cohorts 
are doing well and those where students/groups are struggling.  These programs, along with the 
longitudinal tracking of ITBS and CRCTs and writing assessment data at the student level, assist 
teachers to prepare a Student Academic Learning Plan for each student. APA may also use other 
ongoing assessments such as Open Court Reading Online Assessment, MLPP, DIBELS, DRA, 
and the EdPerformance series to provide additional ongoing data for use by teachers to ensure 
that students are receiving instruction modified to meet their individual needs. 
 
APA will use PowerSchool to track longitudinal data from ITBS and CRCT results alongside 
RADRS and TestWiz software for results analysis.  Additional forms for data collection are 
being developed for DIBELS, DRA, and MLPP which will allow the entry of student assessment 
data onto the schools network for further analysis and review by teachers and school leaders. 
 
The Academy CAO and Program Facilitator (PF) will be responsible for conducting and 
monitoring site-based data collection, entry and disaggregation.  The PF will be responsible for 
data interpretation and delivery for teachers as well as integration with professional development 
trainings.  Academy staff will also take advantage of assessment and evaluation trainings offered 
by the district or state in using state assessment data to gauge program delivery. 
 
APA leaders will receive ongoing instruction and assistance with these assessment tools from 
Mosaica Education’s Regional Vice Presidents and from the Regional Directors of Curriculum 
Implementation.  School leaders are trained in regional CAO and PF meetings and through on-
site seminars with leadership members and teachers. 
 

2. Describe plans to formally and informally assess student performance in the core academic 
areas and other areas of interest to the community. 

 
Methods of Pupil Assessment 
 
1) The academy will participate in all state required assessments for applicable grade levels in 
assessing core subjects: the GKAP-R, CRCTs, writing assessments, NAEP assessments, ITBS 
and ACCESS for ELLs.  
 
In addition, the use of computer adaptive assessments has the advantage of allowing frequent and 
convenient monitoring of the academic achievement of individual students, entire classes and the 
whole school.  Thus, the most frequent assessment will be the weekly reports of student 
performance generated by the A+Learning software.  Other assessments include: 
 
2) Criterion-referenced tests in Reading/Language Arts, Mathematics, Science, and Social 
Studies—specifically for detailed information about how well a student has performed on each of 
the educational goals of the curriculum. 
 
3) Authentic assessments using portfolios—print and videotape.  
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4) Portfolios: APA will rely heavily on student portfolios.  These portfolios will document 
students’ work, display a command of skills and content, and provide insight into the learning 
process over time.  These portfolios will include a variety of student work samples along with 
observations and evaluations of student learning and performance by the student, peers, school 
staff and parents. 
  
5) Performance-based assessments: These assessments require students to actively solve 
problems and apply knowledge in production-driven learning activities.  These activities may 
include science experiments, dramatic and oral presentations, video productions, research, etc. 
Each Human Era curricular unit will culminate in a collaborative production.  Children can elect 
to perform a dramatic production with a group of students on-stage, another group in costumes 
and set design, yet another in sound effects and lighting. Still another group of students can work 
together in promotions and marketing, designing a program with web site images and flyers with 
their own computer-generated designs. The possibilities are endless. Paragon® serves as an 
invitation to teachers and students alike to identify and actualize the possibilities best suited to 
their unique talents and collaborative efforts. 
 
6) Documentary assessments: These assessments involve organizing the information a teacher 
collects regarding a child’s learning process and achievements.  Interpretations of these 
assessments will be used to individualize curriculum and instruction.  These methods of 
assessment are connected to students’ lives and learning experiences and represent the real-world 
challenges they will face.  
 
Existing performance data will be obtained from each student upon enrollment. Data from 
ongoing assessments, annual tests, pre- and post-testing and the other forms of assessment 
mentioned above will be logged and kept in each student’s individual file and as part of each 
student’s PSAP. 
 

3. Describe how students will, at a minimum, participate in statewide assessment programs. If 
students will participate in charter assessment programs, describe those details. 

 
As stated above, all APA students will participate in applicable grade level required state 
assessments annually, taking the CRCTs in the required grades. The ITBS will also be taken as a 
pre and post test (twice annually) by all students. Baselines will be established within the first three 
months of the school year. Once a baseline has been established, performance will be measured 
annually (CRCT) and from the beginning to the end of each term (ITBS). Other assessments will be 
performed as needed. 
 
APA will not waive the accountability provisions of O.C.G.A. § 20-14-30 through § 20-14-41 
nor any federal accountability requirements. 
 

4. For charter schools at the high school level, describe the method for determining that a 
student has satisfied the requirements for graduation required by the State Board of 
Education. 

 
Number (4) is not applicable to this application. 
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C. School Achievement Goals and Nonacademic Performance Goals 
 

1. Provide a discussion of the proposed school’s goals- those objectives you expect individual 
students and the school to achieve if the school succeeds, and how the goals you have set for 
the school will be used as a basis for measuring performance and progress. 

 
The proposed Academy goals include mission-specific goals that align with cross-curricular 
objectives; organizational viability goals and specific student expectations that correlate with 
quantitative assessment indicators on state and national assessments.  We expect APA to achieve 
all of its goals within aggressive yet realistic timeframes.  All goals will be evaluated on an annual 
basis and goals will be added and modified as needed.  
 

2. In defining goals for your school, please list student academic goals separately. Include 
nonacademic performance goals, management effectiveness goals, and goals related to the 
school’s unique mission. 

 
3. For each goal listed, list and discuss the performance indicators you propose to use to 

determine how well the students and the school have performed. 
 
Questions (2) and (3) are addressed in the response below. 
Atlanta Preparatory Academy’s overall goals and objectives are a direct outgrowth of the 
school’s mission: to maximize student success through varied instruction in a pre-college 
preparatory education based on Paragon, core disciplines and the arts.  The broad academic goals 
and objectives of APA that will promote high student achievement are listed below.  The goals 
and objectives of the Academy align with the stated purposes of Georgia’s state model content 
standards and Adequate Yearly progress requirements (AYP).  This will be accomplished by: 1) 
all student performance data and school business records will be tracked and monitored by 
highly-qualified staff in order to meet and exceed district and state standards; 2) our proposed 
core curriculum is fully aligned with state content standards (grade four of Paragon has been 
aligned to Georgia standards, the remaining grades will be aligned to the Georgia Performance 
Standards in line with the state phase-in plan) and as such our goals provide guidance towards 
outcomes; and 3) our specific student expectations meet requirements for annual growth, growth 
of student subgroups, attendance requirements and measure all students using a statistically valid 
assessment approved under the state’s accountability plan.  APA is committed to working with 
Atlanta Public Schools towards high-standing and meeting all achievement goals.   

Goal 1:  To increase independent thinking skills in order to maximize overall student academic 
and social success. 
Objectives to realize Goal 1: 

• APA will implement an academically rigorous curriculum based on individualized 
learning plans with high expectations for every student. 

• Students will actively engage independent problem solving through experienced-based 
instruction. 

• The Paragon® curriculum challenges students to explore, formulate, and apply 
independent ideas through the investigation of grand ideas and chronological 
developments throughout history. 

• MEI’s literacy initiative brings writing across the curriculum to the forefront of 
instruction and engenders independent thinking through both personal and public writing. 
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• Students will become increasingly self-sufficient at setting and monitoring independent 
goals based on individualized learning plans.  

• APA will provide a range of learning and instructional methods that meet the diverse 
learning needs of all students, including ELL, Bilingual, and Special Needs students. 

 
Measurements: individual and school-wide performance on ITBS and the CRCT; Experiential 
journal and assessments; Language Battery assessments; teacher-created assessments based 
on curriculum; documented success towards meeting individual goals set in PSAPs. 
 

Goal 2:  To increase student academic and social success across the disciplines by assigning 
students to solve problems both individually and collaboratively using teamwork and critical 
thinking skills. 
 
Objectives to realize Goal 2: 

• Atlanta Preparatory Academy will use comparative and interdisciplinary study, requiring 
students to synthesize information across the disciplines. 

• Students will be engaged in a host of experiential learning simulations that require 
collaborative problem-solving. 

• Learning will occur through daily collaborative teamwork via our multi-age “Small 
Learning Communities” model and learning partnerships.  

• Students will have extensive access to learning tools within the classroom and school 
library to augment critical thinking skills.  Tools include research materials, both 
computer-based and library periodicals, computer software programs, and Paragon® 
materials including video and CD resources. 

• Teachers will implement both individual and group learning strategies that permit 
students to learn from each other’s strengths while building individual capacity for goal-
setting and independent problem solving.  This includes a computer-based, adaptive 
software program. 

• Teachers at Atlanta Preparatory Academy will be “Learning Facilitators.” Teachers will 
facilitate the learning process by encouraging independent thinking and learning paths 
and balancing team learning situations. 

 
Measurements: ITBS, CRCTs, results of assigned independent versus team projects, and teacher-
created curriculum-based assessments 
 
Goal 3:  To enable student academic success by facilitating each student’s learning style. 
 
Objectives to realize Goal 3: 
 

• Individual student learning styles will be identified and documented in personalized 
learning plans and compatible learning and instructional methodologies will be 
implemented to meet individual student needs. 

• Atlanta Preparatory Academy will use varied assessments to measure student learning to 
allow staff to further analyze student strengths and weaknesses and modify learning style 
opportunities. 

• Each student will have an individualized learning plan.  This will be a living document 
that adapts to student growth and achievement. 
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• The school will use computer technology and adaptive software to customize learning 
plans.  

• Students will be immersed in experiential activities that allow students to explore and 
identify roles and positions that encourage individual strengths.  

 
Measurements: teacher-generated assessments, authentic assessments, experiential simulations, 
and A+LS. 
 
Goal 4.  To increase student academic and social success by involving parents in the education 
of their children. 
 
Objectives to realize Goal 4: 
 

• Parent Orientation sessions, literature and continuing workshops will provide examples of 
how parent involvement leads to increased academic achievement. 

• Opportunities for volunteer work and school governance participation will be well 
publicized at all school functions, orientations, and workshops.  All parents/guardians will 
be contacted by school leadership with a personal invitation to participate.  

• Parents will be an integral component to the education opportunities at the school.  
Atlanta Preparatory Academy will seek parents to undergo training along with teachers 
for specific community-based activities. 

• APA will provide curriculum information and notices in parents’ native languages 
• Parents will be required to participate in student/teacher conferences.  The Academy will 

provide seminars to parents and teachers on how to facilitate effective parent/teacher 
conferences. 

• APA will offer workshops on helping children study at home and on test preparation. 
 
Measurements: Parent participation documented by staff; rate of student/parent participation in 
school sponsored activities; comparative disciplinary incidences, etc; longitudinal increases in 
standardized assessments. 
 
Goal 5:  To offer support systems to facilitate academic success. 
 
Objectives to realize Goal 5: 
 

• Atlanta Preparatory Academy will offer a high–quality, full-day kindergarten program.  
Giving students the best possible academic start sets the tone for a positive educational 
career.  For students that come to the school not ready for the basic curriculum, the full 
day allows teaching staff to intervene in positive ways to ensure students are acclimating 
and reaching grade level as rapidly as possible.  

• The school will host learning activities that foster building positive relationships and 
involvement with parents that model learning to their children. 

• Atlanta Preparatory Academy will offer before and after-school tutorials. 
• There will be more “time on task”, with a longer school day and school year. 
• The school will be divided into smaller school groups called “Small Learning 

Communities” to promote learning partnerships and to enhance a sense of community. 
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• APA will host school-sponsored activities that encourage student/parent involvement and 
increase student investment in learning and social opportunities as a whole.   

• Middle school students that are transitioning from neighboring middle schools will 
receive focused instruction and tutorials that help students adapt to a new structure and 
schooling content basis.  The basis for this “teach-out” method will be introducing and 
reinforcing the sequential patterns in Paragon and adjusting to block scheduling.  We are 
confident students will enjoy the transition, especially with the arts and technology as a 
central teaching tool. 

 
Measurements: Documentation and tracking of parent participation in learning activities; tracking 
student achievement for students participating in tutorial programs through standardized test 
scores and school-based assessments; and on-going internal and external evaluations of the Small 
Learning Communities model.  
 
Non-academic goals include: 
• Eighty-five (85%) of parents shall attend parent-teacher conferences at least once per 

academic year. 
• The Academy shall achieve an average satisfaction rating on parent surveys of 8.0 or better 

on a scale of one to ten in its first two years and a rating of 8.5 by year three. 
 
 
Specific Student Expectations: 
 
• Atlanta Preparatory Academy students in grades three, four and five will show at least a 2% 

increase in the percentage of students meeting CRCT standards in all areas designated by 
APS as Instructional Priority Areas (reading, language arts, mathematics, science, social 
studies), as measured annually.  

• Atlanta Preparatory Academy students in grades three, four and five will show at least a  2% 
decrease in the percentage of students not meeting CRCT standards in all areas designated by 
APS as Instructional Priority Areas (reading, language arts, mathematics, science, social 
studies), as measured annually. 

• APA will meet or exceed annual growth standards established by the Georgia Department of 
Education thereby making adequate yearly progress on an annual basis as established under 
NCLB.  

• All students will demonstrate competency and participation in a performance or visual art 
medium as evaluated by Small Learning Community Teams. 

• The average percentile rank in reading, language and mathematics on the ITBS or another 
mutually agreed upon norm-referenced assessment test will increase by three percentile 
points from the pre- to the post-testing period for all students. The projected goal is a gain of 
2.5 NCE points in Language Arts, Reading and Mathematics scores. 

 
Organizational Goals   
 
• The Academy will operate with a balanced budget throughout the life of its charter. 
• By opening year of operations the Board will have a developed a set of Board policies that 

meet Georgia state requirements and reflects the operational goals of the school. 
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4. Describe how and when a baseline for measuring performance and progress will be 

established, including how state assessments can be used for this purpose. 
 
All goals will be documented in students PSAPs with measured indicators reflecting growth.  
Within these larger goal frameworks, students will have individualized goals that align with results 
of multiple measures from both pre and post assessments.  Students will be assessed using the ITBS 
in the fall and spring annually, with the fall test serving as a baseline.  The A+Learning computer 
adaptive assessment also provides teachers and leadership with real-time measures of student 
performance.  A+Learning also has a diagnostic module that allows staff to cater individualized 
instruction. 
 
Baselines will be set for all students based on their incoming CRCT scores. Baselines for students 
in grades K and 1 will be set by the initial ITBS test taken while enrolled at APA. If a student 
transfers from out-of-state or has no existing prior CRCT score, the baseline will be set by the first 
CRCT taken while enrolled at APA.  
 
These goals are projections formulated before initial student baselines have been set. APA would 
like the opportunity to adjust them after the initial baseline scores for students are known. 
 

5. Describe the process and timetable through which performance and progress will be reported 
to parents, the community, the Atlanta Board, and the State Board. 

 
MEI will work with Academy leadership to develop annual progress reports which will be submitted to 
all interested parties and available on the school’s website.  In addition, monthly reports will be 
prepared and presented at monthly board meetings.  Reports will be prepared in accordance with the 
negotiated schedule with APS.  Parents will receive quarterly reports on various indicators of student 
performance. 
 
Please see the chart on page 30 for a listing of reporting intervals and reporting types for parents. 
 

6. Describe your goals for the school during the school year, at each year-end, and at the end of 
your charter, including compliance with No Child Left Behind. Include your understanding 
of Adequate Yearly Progress and your plans to meet and/or exceed the state’s target for 
performance levels on state assessments. 

 
The school year goals consist of the successful execution of the activities outlined above to meet annual 
mission specific goals and the successful implementation of the full education program to meet individual 
student needs.  End of charter goals will likely be redefined as the school moves successfully through its 
first charter term.  Example goals might be: 1) APA’s goal is to meet and exceed, on an annual basis, state 
growth targets under NCLB for AYP; 2) Average daily attendance will exceed the district average; 3) All 
students will participate in two art performances or presentations per year; 4) at least 85% of 
parents/guardians will attend parent teacher conferences; or 5) 50% of parents will devote a minimum of 
20 hours per year to school service; 6) By the end of year five, the screening process will reduce the 
number of long-term special needs placements by 25%.  
 
 

 



  43
   

7. How will your school evaluate its progress towards these goals over time and what 
procedures will be utilized for taking corrective actions in the event that your school is not 
achieving its goals? 

 
As discussed above, APA will employ numerous data gathering tools for systemic comparison 
and site-based evaluation.  From the outset APA will have these tools in place for specific 
indicators that allow the school to track participation and performance by students, parents, 
teachers and staff, board members and community inputs. 
 
D. Support for Learning 
 

1. Describe the type of culture the school aims to develop. Explain the strategies the school will 
employ to develop a positive culture that is supportive of students, faculty, and families. 

 
Students and parents will encounter a welcoming environment with immediate attention to the 
individual student in the application and enrollment process.  Teachers and school leaders will be 
visible in the community from the outset – making home visits, scheduling question and answers 
sessions and hosting school open houses.  All school policies will be available to parents upon 
enrollment and notices to monthly board meetings will be available to parents with a welcoming 
invitation for participation.   
 
The school culture will align with the premise of the school mission: attention and celebration of 
individual students with common goals of achievement.  The Academy will employ a positive 
discipline model which will help set the stage for a positive environment.  Teachers will be 
afforded a great deal of autonomy in class design with ample time for faculty collaboration and 
daily support from school leadership and technology staff; APA will be an environment where 
students and teachers can both thrive and parents are welcomed through an open-door policy. 
 

2. Discuss procedures for establishing a student code of conduct, disciplinary actions, if 
necessary, and an appeals process. Summarize the school’s discipline policy or code of 
conduct for the general student population and special needs students. 

 
Culture and Discipline 
 
APA will adapt Mosaica’s comprehensive behavior management system and discipline plan.  
Creating a school culture and an environment conducive to learning is paramount to the Mosaica 
design.  The  Code of Civility is a crucial tool in achieving the desired culture and environment.  
The Code delineates the rights and responsibilities of all the members of the school community—
students, parents, teachers, administrators, and trustees—to ensure school integrity and to foster an 
environment conducive to learning.   
 
The Code of Civility will be distributed to parents and students at the beginning of each school 
year.  The parent, student, and teacher will be required to sign the acknowledgment page, stating 
that the parent understands the Code of Civility, including the consequences of unacceptable 
behavior by the student.  The acknowledgement page also states that the parent has reviewed and 
discussed the Code of Civility with the child, and that the teacher shares responsibility with the 
parent to ensure a safe, secure school for learning.   
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Like the academic curriculum, this behavior management system is based on a large and varied 
body of research literature.  CHAMPs, a program developed by Randall Sprick, Mickey Garrison, 
and Lisa Howard, has been derived from that literature, and serves as the basis for Mosaica’s 
behavior management strategies.  The program is centered on the following principles or beliefs   
• Classroom organization has a huge impact on student behavior; therefore teachers should 

carefully structure their classrooms in ways that prompt responsible student behavior 
• Teachers should overtly teach students how to behave responsibly (i.e., be successful) in 

every classroom setting 
 
Process for Managing Student Misbehavior  
Since school culture is inextricably linked to school safety and order, the descriptions above also 
contain important information regarding discipline.  This section touches upon school climate, 
culture, as well as discipline. 
 
The Code of Civility is designed its to guide the efforts of teachers and staff in creating a safe, 
orderly environment and to reinforce the primary mission of the school:  rigorous academic 
learning.  The Code, which clearly states all school-wide rules governing student behavior as well 
as the consequences for breaking the rules, serves as a contract among parents, students, and staff.   
 
As mentioned above, the Code of Civility identifies ten character virtues that are at the center of the 
character education curriculum.  These character virtues are cultivated with care and consistency.  
In addition, the Code of Civility describes the roles and responsibilities of students, parents, 
teachers, and faculty and the ways in which students are encouraged to make appropriate choices. 
Embracing the principles outlined in the Code of Civility is a first and vital step towards the 
creation of an environment in which all children can thrive.  It not only minimizes physical harm 
and disruption among students, it helps establish - among all members of the school community - 
the habits that characterize a civil society.  As the name implies, Mosaica’s Code of Civility goes 
beyond simply laying out rules and consequences to the explanation of the character virtues 
embedded in the Paragon curriculum.  Most codes of conduct are documents that serve as a guide 
to reactions.  The Code of Civility was developed as a blueprint for the creation of a specific 
environment and culture that inherently establishes preventative measures for inappropriate 
behavior. 
 
The primary focus of the behavior management program is positive reinforcement—students are 
praised when “caught” doing the right thing, and in this way, they learn the most appropriate ways 
to earn attention.  At the heart of this philosophy concerning behavior management is the belief that 
many students behave inappropriately as a means of attracting attention, having learned at some 
point that misbehavior typically generates attention.  Generally, where ten children are together and 
nine are behaving appropriately, the one whose behavior falls short of expectations will draw the 
comment, the reprimand, the precious attention.   
 
As much as possible in Mosaica-managed schools, the opposite takes place.  Expectations for 
student conduct are explicitly defined and modeled for students at the outset, and faculty and staff 
regularly recognize students for doing the right thing.  For example, if a class were filing down the 
hall and one student in the back were trailing his hand along the wall, the teacher might say, “Look 
at what a great job the front of the line is doing!  Everyone is moving forward and keeping his 
hands to himself.  Way to go!”  By calling attention to those who are meeting expectations, the 
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teacher encourages the wayward child to emulate their behavior.   
 
Faculty and staff are trained to make four such positive comments for every one correction to 
maintain a positive and productive learning environment.  It is expected that such techniques will 
prove effective in most circumstances.  Occasionally, of course, misconduct will occur, and in such 
circumstances, consistency and clarity of consequences are key.  Teachers are rigorously trained in 
the company’s proactive behavior management techniques and all members of the faculty are 
thoroughly versed in disciplinary procedures described in the Code of Civility. 
 
Students at APA who engage in any type of misbehavior, whether minor or severe, will be required 
to make amends and/or restore the situation.  Restitution may involve an apology, community or 
school service, or fixing or replacing any damage.  For example, a student who has marked on a 
desk or the school walls may be required to clean walls and desks for a week.  Likewise, if a 
student teases or calls another child names, he or she may be required to make ten compliments per 
day for a week and do three good deeds for the week.  By holding students accountable and 
applying rules in a consistent manner, schools teach them a powerful two-fold lesson:  that their 
claims and actions matter, and that their words and deeds—intentional and unintentional—have 
consequences. 
 
Escalation processes are also an important feature of the implementation of the Code and all school 
rules.  An example of such processes is found in Mosaica’s “Green Team.”  At the beginning of 
each day, teachers issue all students green cards, indicating a clean slate for student conduct.  These 
cards are placed in a pocket wall chart in the front of the classroom.  If entire classrooms maintain 
their green cards for several days in a row, they are rewarded with a special treat, e.g., a lunch-time 
pizza party. 
 
The first time a student violates a classroom rule, however, the teacher replaces the green card with 
a yellow card as a warning.  Upon the second violation, the student is issued a blue card, and he or 
she loses five minutes of valued time (i.e. recess or non-structured activities).  Upon the third 
violation, the student receives a red card, and he or she loses fifteen minutes of valued time.  The 
student is also required to write a note to his or her parents describing the nature of the conduct 
violation.  Parents are asked to sign such notes and return them the next day.  Failure to return the 
note with the parent’s signature on the next day is regarded as a fourth violation.  Upon a fourth 
conduct infraction, the teacher issues the student an orange slip, refers the student immediately to 
the office, and contacts the parent directly.  
 
 (A) Behaviors Warranting Disciplinary Action 
Discipline is the positive direction of behavior toward established standards of conduct, fully 
understood and based upon reason, judgment, and consideration of rights of others.  Ideal discipline 
is self-directed and self-controlled.  Schools, community, and parents share the responsibility for 
helping students develop self-discipline.  When self-control falters and self-discipline fails, 
disciplinary forces from outside the individual must be imposed to protect the rights of others and 
to ensure uninterrupted instruction by teachers for students. 
 
APA, as in the community at large, will establish rules and procedures to guide students through 
constructive growth and into mature adulthood.  Parents, teachers, and others responsible for the 
welfare and education of these students cooperate to interpret and enforce these rules. 
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• Students guilty of any of the following offenses shall be subject to appropriate disciplinary 
action, including suspension and expulsion: 

• Absenteeism (including cutting of class), unexcused or excessive;  
• Aggressive behaviors, including but not limited to hitting, pushing and shoving;  
• Alcoholic beverages, possession, delivery, use or being under the influence of;  
• Arson or attempted arson;  
• Assault or attempted assault;  
• Beeper and/or other telecommunications devices, possession of, except as considered 

necessary by the CAO;  
• Cheating and/or plagiarism;  
• Dangerous articles, firearms, knives, metal pipes, sharpened implements, clubs, look-alike 

weapons, ammunition, etc., possession of; 
• Defacing or destruction of school property or property of another (includes writing on walls, 

etc.);  
• Detention, failure to report to; 
• Detention, refusal of; 
• Dice shooting (whether or not gambling);  
• Disobedience to teacher or other staff member;  
• Disrespectful behavior toward teacher or other staff member;  
• Disruption of class, study or instruction; 
• Dress guidelines, violation of;  
• Drugs and controlled substances, possession, use, distribution, or being under the influence 

of;  
• Extortion or attempted extortion, harassment, or intimidation;  
• Failure to report to office as directed;  
• Fighting;  
• Fireworks, stink bombs, or other explosives, possession, distribution, use, or lighting of;  
• Forgery of notes or passes, etc.;  
• Gambling or present at scene of gambling;  
• Leaving class without teacher’s permission;  
• Leaving school ground without proper authorization;  
• Loitering on school property, including halls and classrooms;  
• Loitering in vehicles, in parking lots, or on streets;  
• Lying/falsehood:  
• Misuse of school property or property of others;  
• Molesting others;  
• Obscene language or gestures, use of;  
• Obscene writing, pictures or articles, or possession of;  
• Participating in and/or instigating a riot;  
• Presentation of forged notes or passes;  
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• Profane language, use of;  
• Refusal to follow directions of teacher or other staff member;  
• Refusal to identify self properly; 
• Removal of food from cafeteria;  
• Rude behavior to others;  
• Sexual harassment;  
• Sleeping in class;  
• Tardiness, unexcused or excessive;  
• Tobacco products, possession or use of;  
• Trespassing while suspended;  
• Theft or attempted theft;  
• Threatening bodily harm or property damage;  
• Threatening language or gestures, use of;  
• Truancy from school;  
• Unauthorized entry into restricted areas;  
• Violence, acts of;  
• Walkouts;  
• Any violation of this code, policies of the Board of Trustees, or local, state or federal law;  
• Any other conduct considered by the CAO to be disruptive, disrespectful or disobedient. 
(The items in this list are grouped for purposes of easy reading only.  This list is not exhaustive of 
behaviors that may result in disciplinary action.) 
 
(B) Disciplinary Authority of Teachers, Staff, and Administrators  
The community judges a school by the actions of its students in and out of school.  At all times 
when students are under school jurisdiction, they are expected to conduct themselves in an orderly, 
courteous, dignified, and respectable manner.  In an effort to maintain an orderly atmosphere in the 
school and on the school grounds, any teacher’s authority extends to all students, whether or not the 
student is in that teacher’s class.  The school’s behavior management system is designed to create a 
culture where students are praised for good behavior, and are not unduly rewarded with “negative 
attention” due to misbehavior.   
 
Disruptive student behavior is subject to disciplinary action by the teacher and/or CAO.  Action 
taken by teachers toward students who are disruptive may include but is not limited to:  
time out in the classroom or other secure, supervised area;  
• a conference with the student;  
• a reprimand;  
• detention; and  
• a conference with a parent. 
It is expected that most disciplinary activity will occur within the confines of the classroom, and 
that office referrals will be limited so as not to reward misbehavior with time outside of the 
classroom.  However, teachers will have the option of referring students to the main office in 
instances where misbehavior warrants administrative attention.  A discipline referral should be sent 
to the CAO when the teacher feels that the student’s improper behavior cannot be corrected through 
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the teacher’s classroom management practices.  In the following six cases, discipline referrals must 
be made immediately to the CAO: 
• Fighting;  
• Abusive language directed toward a teacher or another student;  
• Student actions that disrupt the class to the extent that the teacher’s authority is being 

challenged;  
• Student actions which indicate the use of drugs, alcoholic beverages, or other behavior altering 

substances;  
• Student actions that present a danger to the safety and well-being of themselves or others;  
 
Other criminal acts in violation of local, state, or federal laws. 
After consultation with the student and the teacher (if needed), the administrator will determine the 
course of action required to provide a safe, secure learning environment.  Action taken by an 
administrator toward students who are disruptive may include but is not limited to: 
• a conference with the student and/or the parents;  
• a reprimand;  
• entering into a behavioral contract between student, parent, and administrator;  
• detention;  
• in-school suspension (ISS) (up to three days) 
• out-of-school suspension (OSS) (up to ten days)  
• recommendation for long-term suspension (more than ten days); and  
• recommendation for expulsion. 
 
For a student who has been suspended for three or more days, the CAO will require the parent to 
meet with him/her to develop a corrective action plan which is signed by the parent, child, teacher, 
and CAO. 
 
(C) Appeal Procedures 
In-school Disciplinary Actions:  Should a parent disagree with disciplinary action of the school 
other than out-of-school suspensions or expulsions, the parent may appeal the decision.  Appeals 
should be made to the CAO by arranging an appointment or by writing the CAO.  If the parent is 
dissatisfied with the result of the appeal to the CAO, the parent may appeal to the designee of the 
Board of Trustees.  Appeals must be filed in writing, within three school days of receipt by the 
parent of the CAO’s notice of disciplinary action. 
 
Out-of-School Suspension (ten days or fewer):  Should the parent disagree with a suspension of ten 
days or fewer, the parent may appeal the decision of the CAO.  Appeal requests must be made in 
writing by the parent to the designee of the Board of Trustees.  Such written request must be filed 
with the CAO within three school days of the notice of suspension, or the right to review and 
appeal is waived.  If the parent is dissatisfied with the designee’s decision, he or she may appeal the 
decision to the Board of Trustees by filing a written request of appeal within five school days or the 
right to further appeal is waived. 
 
In cases of immediate appeal, if the CAO determines that the student’s presence at school does not 
create a continuing danger to persons or property or an ongoing threat of disruption, the student 
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may be allowed to continue in school on a regular basis until the appeal is considered.  A favorable 
decision will allow the student to continue in school, whereas a decision supporting the CAO will 
require the student to serve the full suspension beginning the next school day after receiving notice 
of the decision.  In situations where the student is excluded during the appeal process and the 
appeal is ultimately favorable to the student, opportunity will be provided for the completion of 
make up assignments. 
 
Long-Term Suspension (more than ten days):  Following a hearing, should the parent disagree with 
the Board of Trustees designee’s decision to suspend a student for more than ten school days, the 
parent may appeal the decision to the Board of Trustees.  Appeal requests must be made in writing 
to the CAO.  Such requests must be filed with the CAO within five calendar days of the suspension 
decision, or the right to appeal is waived.  If the parent is dissatisfied with the decision of the 
Board’s designee, he or she may appeal the decision to the full Board.  The appeal must be in 
writing and must be filed with the CAO within five calendar days of the designee’s decision or 
receipt of the decision by the parent of a student or the right to further appeal is forfeited. 
 
(D) Suspension and Expulsion 
Suspension may also be used when necessary to ensure a safe, orderly environment.  Students may 
be suspended for the following reasons: 
• Chronic insubordination, e.g., disrespect toward staff members and peers, refusal to follow 

directions 
• Physically dangerous behavior, e.g., fighting, assault, physical intimidation 
• Illegal acts, e.g., theft, vandalism, use of illegal substances 
 
As described in the Code of Civility, when a child is referred to the CAO’s office for a second 
offense of insubordinate behavior, or first-time offense for physically dangerous or illegal behavior, 
he or she is automatically suspended for one-to-three days.  If the child is referred a second time for 
physically dangerous or illegal behavior, the Director can impose a three-to-five-day suspension.  If 
the child is referred a third time for insubordinate, physically dangerous, or illegal behavior, the 
Director may impose a suspension of up to ten days.  The child and the parent are then notified 
regarding the specifics of the actions and how long the suspensions will be, and a re-entry meeting 
is planned.  Prior to the student’s return to school, an Intervention Planning Team meeting is 
conducted to determine the function of the behavior and plan for decreasing the inappropriate 
behavior and increasing appropriate conduct. 
 
A suspended student must make-up missed work, and is not allowed to be on the school grounds or 
to attend any school-related functions at any time during the suspension.  In addition, the student 
may be required to complete homework related to the disciplinary infraction.  A letter from the 
CAO or his or her designee will be sent to the student’s parent(s) when the student is subject to 
suspension or is recommended for expulsion.  The Board will serve as the ultimate appeals body 
for any suspensions. 
 
Out-of-school suspensions are classified as: 
• Short-Term: The CAO can suspend a student for up to ten days.  
• Long-Term: A student can be suspended for more than ten days following approval of the 

CAO’s recommendation by the Board of Trustees or its appointed representative.  
• Expulsion: A student can be expelled only by action by the Board of Trustees based upon 
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recommendation of the CAO or her designee.  Expulsion from school excludes the student from 
regular school attendance until readmitted by the Board.  

 
Notification. A letter from the CAO or his or her designee will be sent to the student’s parent(s) 
when the student is assigned in-school suspension or out-of school suspension or is recommended 
for long-term suspension or expulsion. 
 
The suspension notice for in-school suspension shall include at least the following information: 
Reason(s) for the suspension and date(s) of suspension are to be clearly stated;  
• A parent is expected to participate in a conference with the CAO in order for the student to be 

readmitted to the regular classroom;  
• The student will not be allowed to participate in classroom and school activities during the 

suspension period; and  
• Appeal procedures shall be clearly stated in detail. 
 
If a student is assigned in-school suspension, a parent will be expected to enter an agreement with 
the CAO that outlines the guidelines of the in-school suspension program. 
The suspension notice for out-of-school suspension (fewer than ten days) shall include at least the 
following information: 
• Reason(s) for the suspension and the date(s) of suspension are to be clearly stated;  
• A parent must come to school for a conference with the CAO in order for the student to be 

readmitted to school;  
• The student will not be allowed to participate in classroom and school activities during the 

suspension period;  
• The student is not permitted on school property;  
 
Appeal procedures shall be clearly stated in detail. 
The suspension notice for long-term suspension/expulsion (greater than ten days) shall include at 
least the following information: 
First Notice 
The reason(s) for a suspension are to be clearly stated;  
• A parent should be told that an investigation is being conducted by the administrators and what 

the most severe recommendation might be;  
• A date and time for a conference is given when a parent, accompanied by the student, must 

come to school for a conference with the CAO or designee to present and hear information;  
• The student will not be allowed to participate in classroom and school activities during the 

suspension; and  
• The student is not permitted on school property. 
 
Following the conference, the CAO will make a decision about whether to move forward with a 
recommendation to the Board of Trustees for long-term suspension or expulsion and inform the 
parent(s) and student.  If the CAO moves forward with the recommendation, the CAO will write to 
the Chairperson of the Board and send a copy of the notice to the parent(s) including at least the 
following information: 
• Second Notice 
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• The proposed action and reason(s) for the recommendation are to be clearly stated;  
• The right of the student and his/her parent(s) or guardian to a hearing before the Board of 

Trustees or its designee(s) for long-term suspension and for expulsion recommendations; and  
• The right to inspect the student’s school records. 
 
Subsequently, the CAO will notify the student and his/her parent or guardian of the time and place 
of the hearing with the Board of Trustees or its designee and the rights parents have in the process. 
A student will be expelled for violation of the statute concerning a weapon on school property and 
will be excluded from attending the school.  Additional reasons for expulsion may include drug-
related violations, arson, assault and battery, and other serious crimes.   
 
A student can be expelled only by action by the Board of Trustees based upon recommendation of 
the CAO or his or her designee.  Expulsion from school excludes the student from regular school 
attendance until readmitted by the Board.  The CAO is expected to recommend expulsion and 
prosecution for the following first-time offenses occurring on school property, at school-sponsored 
activities, or for school-related reasons: 
• Arson or attempted arson;  
• Assault and/or battery of an employee or student;  
• Possession, use, or sale of a firearm or dangerous weapon;  
• Manufacturing, growing, distribution, and/or sale of drugs and/or paraphernalia;  
• Extortion, attempted extortion, robbery, and/or larceny;  
• Immoral conduct;  
• Hazing;  
• Unlawful assembly and/or riot;  
• Possession, use, distribution, sale, lighting, or discharge of explosive devices;  
 
(E) Students with Disabilities  
Students with disabilities may be suspended, in accordance with Federal legislation, for 
inappropriate behavior.  The CAO may suspend a student with disabilities for short-term 
suspension.  The CAO may suspend a disabled student from school for a total of ten days in a 
school year. 
 
The CAO may recommend a student with disabilities for long-term suspension or expulsion 
(greater than 10 days) by following these procedures: 
The CAO will follow regular procedures for long-term suspension or expulsion as described above.  
• Once the CAO has made a recommendation for long-term suspension or expulsion of a student 

with disabilities, he or she will convene members of the Student Support Team who will 
determine whether there is a causal relationship between the student’s disabling condition and 
the conduct for which he or she is to be disciplined. 

• The parent will be notified in writing of the time and place of the committee meeting and its 
purpose. 

• The school shall notify the district prior to the expulsion or suspension of a student with 
disabilities. 
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3. Describe provisions for providing schools with counseling services and health services.  

APA will employ a FT social worker to provide counseling services to students.  As stated earlier, 
the Academy will also have a FT school nurse on staff. 
 

4. Describe plans for providing extracurricular activities and interscholastic competitions.  

APA will ask teachers to make a commitment to the community of the school upon hiring to 
supervise/coach an extra-curricular activity.  A full range of extra curricular activities will be 
offered, including arts, sport, and science-based activities.   
 

E. Community Partnerships 

1. Provide a list of organizations that may partner with your school and the potential nature of 
those partnerships, and include letters of support, if any. Describe the steps you have taken 
to develop partnerships and your plans to further develop additional community 
partnerships. 

 
APA has been actively seeking potential partnerships and gauging interest of community 
neighborhood associations and community businesses and associations.  Board members have 
contacted or begun discussions with the following organizations: 
 
• Central Atlanta Progress 
• Georgia Aquarium 
• NPU H Neighborhood Association 
• Bankhead/Bolton Tenants Association 
 
APA is actively seeking partnerships with area neighborhood associations in order to recruit 
volunteers, seek input on school development issues and create an information dissemination 
network amongst area parents.  The board’s efforts at forming partnerships with organizations such 
as the Georgia Aquarium and Central Atlanta Progress will assist the Academy with longer-term 
fundraising strategies.  Lastly, the board plans to seek partnerships with area education and 
recreation organizations such as the YMCA and Boys and Girls Clubs to develop opportunities for 
experiential learning opportunities for Academy students. 
 

2. Describe how parents, members of the community and other interested parties were directly 
and substantially involved in developing the petition. 

 
APA board members and developers continue to meet with parent groups, neighborhood 
associations, and developers to gauge interest in reestablishing a vital community school in this 
area.  Founding board members have noted strong support for a school choice option in this 
neighborhood from community members who see the need for a neighborhood school as the area 
continues to redevelop.  As a historic neighborhood community, residents are seeking options to 
revitalize the local economy and maintain a community network, which decidedly includes a 
vibrant, neighborhood school based on excellence. Please see attached list of student enrollments 
from neighborhood residents, support letters from local residents, educators, and community 
leaders, and the signed petition of support. 
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3. Describe how parents, members of the community and other interested parties will be 

involved in the school. 
 
Parental Involvement: The founding board and Mosaica Education share common goals towards 
the involvement of parents in their students’ education.  As stated earlier, research has clearly 
demonstrated that increased parental involvement in a child’s education directly impacts student 
achievement ratesi.  At the Academy we are interested in increasing opportunities for whole 
families by empowering parents with confidence and trust in the educational setting.  Therefore, 
school leaders, teachers and board members will personally invite and encourage parent 
participation in all facets of the Academy’s operation.  Below is a sampling of our plan. 
 

• There will be two positions for parent representation on the Academy Board of Directors.  
Openings will be widely posted and parents will receive information about the school’s 
governance opportunities during early enrollment meetings, school informational brochures, 
and through ongoing newsletters throughout the school’s operation. 

• The Academy will establish a local-school community organization (LSCO) that will steer 
partnerships with local businesses and access resources to increase arts and experiential based 
opportunities for our students; offer parents information on outside resources on a variety of 
continuing education options and parenting issues; and effect the overall educational program 
and policies at the school by continually providing current information on topical issues. 

• There will be numerous opportunities for parents to volunteer at the school through tutoring, 
office assistance, fundraising events, chaperoning, working on school projects, or as members 
of various school committees. 

• The Academy will establish a tax-exempt, non-profit foundation to raise money for the 
Academy.  This will largely be run by volunteer parents. 

• There will be a newsletter committee established that is overseen by parents who are 
responsible for monitoring and reporting on school events with the participation of school 
staff. 

• We will offer training in the areas of school curriculum, the school discipline policy and 
technology for parents to be able to work with their children and reinforce what’s happening 
at school. 

• The Academy will feature monthly Paragon Nights, which follow the culmination of Paragon 
Units.  Parents and family members will attend these events to celebrate with their children 
and watch student performances. 

• Parents will receive letters prior to the beginning of each paragon Unit with detailed 
information about upcoming subjects, events, and areas to focus on assisting their children. 

• Correspondences will be translated into parents’ native languages. 

F. School Characteristics 
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1. Outline the planned school calendar and the daily hours of operation in compliance with 
Georgia attendance requirements. 

  1. Tentative School Calendar  
 
School will open in the fall of 2008.  Below is a draft 2008-2009 school calendar that can be 
modified based on school site and district requirements. 
 

 
Dates 

 
Event 

Student Days Teacher Days

August 2008  5 15 
August 13 -24 Staff Development -- -- 
August 27 First day of Student Attendance -- -- 
September  . 19 19 
September 3 Labor Day -- -- 
October  . 27 28 
October 8 Columbus Day, Staff Development -- -- 
November  . 19 20 
November 12 Veteran’s Day Observance, Staff 

Development 
-- -- 

November 22-23 Thanksgiving Holiday (school closed)  -- -- 
December  . 15 15 
December 21 Last Day before Recess -- -- 
December 24 - Jan. 2 Holiday (school closed)  -- -- 
January 2009 . 20 20 
January 3 School Reopens -- -- 
January 21 Martin Luther King’s Birthday Observed 

(school closed) 
-- -- 

February  . 20 21 
February 18 President’s Day Observed, Staff 

Development 
-- -- 

March  . 20 21 
March 17 Staff Development -- -- 
April  . 17 17 
April 7-11 Spring Recess (school closed)  -- -- 
May  . 21 21 
May 26 Memorial Day (school closed) -- -- 
June  17 17 
June 24 Last Day of School   
June 25 Reorganization—Staff only  1 
 

Total Number of Days 
200 215 

 
 
 
 
 
 
 
 
 
 

Longer School Year 
 
Our academic calendar will be extended, resulting in nearly three additional years of instruction 
over the K-8 sequence.  In the event that this schedule interferes with APS’s remediation 
schedule, APA will enroll students needing extra help in special programs for the final 20 days 
of the school year 
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2. Provide typical daily plans that illustrate hours of instruction, independent study, and other 
activities for the school. 

Please see sample school calendar, attached as Appendix L. 

G. Grade Structure 
 

1. Outline the basic grade configuration the school will contain over what period of time.  
 
The proposed grade levels and total student enrollment will be as follows: 

2008-2009 /Year 1 Grade(s)      K -   4 - up to   490 students
2009-2010 /Year 2 Grade(s)     K -  5 - up to  572 students
2010-2011 /Year 3 Grade(s)    K -  6 - up to  662 students
2011-2012 /Year 4 Grade(s)    K  -   7 - up to  752 students
2012-2013 /Year 5 Grade(s)    K -  8 - up to  842 students

 
 

2. If you are proposing a school to contain a grade configuration other than the Atlanta Public 
Schools model of Elementary K-5, Middle 6-8, or High 9-12, provide the rationale. 

 
 
APA is proposing a K – 8 school model.  Mosaica has accumulated great success in establishing 
this model.  The inclusive K – 8 structure permits a consistent education model, reduces the 
occurrence of mobility and provides students with a consistent and familiar educational culture to 
find academic and social success.  

 
3. Describe which accreditation(s), if any, your school will seek, and provide timelines. 

 
APA has no identified plans for accreditation at this time. 
 
4. If you are proposing a school that will not offer a high school diploma, describe how or where the 

students will matriculate next towards graduation with a high school diploma. 
 
The school counselor and leadership staff will work with graduating 8th graders to locate 
appropriate schools to continue an education that serves their specific needs, especially for a 
college preparatory environment.  APA will establish compatible relationships with Atlanta 
public and private high schools. 
 
 
H. Student Information System 
 
Each charter school is required to use the same student information system as used by APS. In order 
to provide APS with necessary data for state reporting and enrollment monitoring, the charter school 
must agree to use the APS student information system in accordance with school system 
specifications. APS will provide the charter school the minimum necessary hardware and SASIxp 
software to utilize the district student information system. Requirements for software, hardware, 
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networks, and technical support will be provided on request. 
 

1. Describe plans to comply with local requirements to collect and submit electronic data to APS 
as required by the state and federal government related to student information. 

 
APA will comply will all state and district reporting requirements.  The school’s business manager 
will be trained the in the required reporting tools as well as regional corporate MEI staff who have 
ultimate responsibility for maintaining good-standing.   
 

2. Describe methods that will be used to maintain accurate enrollment and attendance records 
required for local and state reports. Who will be responsible for data input for attendance, 
discipline, grades, student/teacher schedules, and other student data? 

 
The Academy CAO will oversee the Administrative Assistant and the process of data collection 
and reporting.  The following is a policy overview concerning student records. 
 

Office Procedures for Student Records 
 
Student Files 
The school will utilize an electronic and paper record keeping system that complies with Georgia 
and APS guidelines to collect and store student information.  Student records will be carefully 
protected to ensure confidentiality and made available for official use only.  As required, the 
school will use forms that are sanctioned by the local school districts. 
 
Student files contain the following documents:   

 Application (with name, address, emergency contact, relevant health/safety information, 
eligibility for free/reduced meals, forms for transportation (if applicable) and all other 
information/forms required by the state charter school law and local school districts  

 Birth Certificate (copy) 
 Copy of actual Social Security Card 
 Copy of Immunization Records 
 Proof of Residency (Utility Bill, Tax Record, Lease, Drivers License) 
 Most recent report card 
 Educational Testing 
 IEP (If applicable) 
 Physical/Health Certificate 
 Parent request for file transfer of student records 
 Volunteer forms 
 Signed Home/School Compact 
 Transportation information 
 Free and reduced lunch information 

 
All records will have the student’s name on each document in the upper right hand corner.  The 
date of enrollment and any withdrawal dates will be clearly marked on the application.   
 
Student files are maintained in a neat and orderly fashion.   Forms and documents are stored in a 
consistent manner in every file.  In addition to the student information listed above, any 
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correspondence with the parent/guardian, as well as a any discipline records are also included in 
the student’s record file.   
 
Student files are kept up-to-date with current emergency contact information at all times. 
 
Documentation 
Any contact with a parent/guardian for any reason will be documented and a brief summary of 
the contact put in the appropriate section in the student’s file.  These records will be initialed and 
dated by the person who made the contact.  Likewise, when an attempt at contact is initiated and 
contact is not made, a record should be made indicating the date and time of the attempt and a 
brief description of the reason for the attempted contact then initialed and dated by the person 
making the attempt.   
 
Injury reports and Incident reports and any follow-up due process documentation that are 
determined by the CAO to become part of a student’s permanent record, are kept in the student’s 
file.   Additionally, the school’s administrative staff will maintain a separate injury and incident 
file. 
 
Student Records File Maintenance 
Maintaining the student records is the responsibility of the administrative assistant.  The 
administrative staff will set up a regularly scheduled internal audit of student records to check for 
any missing documents and to ensure that all information contained in the file is in the proper 
order.   
 
Student Record Audits 
Student records are audited by the state and an outside auditing firm on a yearly basis for 
verification of student funding for the charter school.  Proper student file maintenance is a crucial 
component for the financing for the charter school. 
 
Freedom of Information Law  
Students have the right to accurate and complete school records, maintained in accordance with 
applicable federal and state law. Accurate and complete individual records shall be maintained 
for each student enrolled in the charter school.  Such records will be kept in a safe and secure 
manner to ensure student confidentiality. 
 
Parents have the right to inspect any and all records relating to their dependent.  Students with 
written parental permission may inspect their own records.  All inspections shall be conducted in 
the presence of a school representative. Information may be released to others only with written 
parental consent.  Nominal fees may be charged for duplication of records.  Parents may not 
remove the record or its contents.   
 
The charter school will ensure compliance with the Freedom of Information Law (FOIL) as well 
as the confidentiality provisions of the Family Education Rights and Privacy Act (FERPA).   
 
Upon receipt of a written request for information under FOIL, the charter school will: 
• Within five days of receipt of the written request, make the information available, deny the 

request in writing, or provide a written acknowledgement of the receipt of the request and 
note the approximate period of time in which the request will be denied or granted   
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• The school will deny a FOIL request only on legally proper grounds, including reasonably 
protecting personal privacy from unwarranted intrusions   

 
If a person appeals the denial of a FOIL request, the school will fully explain the reasons for 
further denial or make the information available within ten business days of the receipt of the 
notice of the appeal.  The school will forward a copy of the appeal and ultimate determination to 
the appropriate agency. 
 
III. GOVERNANCE AND MANAGEMENT 

A not-for-profit corporation must be created and continue to exist for the sole purpose of operating 
the charter school which is the subject of this application. 

A. Profile of the Founding Board and/or Initial Incorporators 
 

1. Explain your collective qualifications for founding a high quality charter school in the City of 
Atlanta and taking stewardship of public funds. Include in your description evidence of the 
founding group’s ties to and knowledge of the community. Summarize each person’s 
experience, qualifications, and relevant affiliations, and explain why he or she was chosen to 
participate in the founding group. Explain what role each individual will play. Provide two 
references for each founder. 

 
The founding Board of Atlanta Preparatory Academy consists of four members: Gene Eidelman, Neil 
Shorthouse, Dr. Ann Davis Jones and Dr. Folami Prescott-Adams. All members of the board have 
been active in public education for many years.  
 
Mr. Gene Eidelman has been involved in charter school start-up, implementation and ongoing 
operations since 1997.  He is President of Mosaica Education, Inc., an educational services provider 
managing 90 school programs in eight states, the District of Columbia and the Persian Gulf countries 
of Qatar and Abu Dhabi. . Mr. Eidelman lives in Atlanta and is active in local education initiatives.  
He currently serves on the economic development committee of the Georgia Charter School 
Association and before forming Mosaica Education, Mr. Eidelman was the Founder/Director of 
Prodigy Child Care, which educated over 1,000 Atlanta-area preschool students each year from 1988-
1995.  Mr. Eidelman was instrumental in establishing and running corporate childcare facilities at 
Saint Joseph’s and Scottish Rite Hospitals in Atlanta. Mr. Eidelman’s contributions to the Board will 
be those of leadership, fundraising, business development, financial management, operations 
management, and long-term planning. 
 
Mr. Eidelman’s references are: 
 
(1) P. Russell Hardin     (2) A. J. Robinson 
     President, Woodruff Foundation        President, Central Atlanta Progress 
     T:  (404)522-6755          T: (404)658-1877 
     F: (404) 522-7026          F: (404) 658-1919 
 
 
Mr. Neal Shorthouse is President of Communities in Schools (CIS) of Georgia. CIS currently operates 
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in 28 states, serving nearly two million students nationwide by bringing coordinated community 
resources directly to students in public schools. Mr. Shorthouse serves on the boards of directors of 
Georgia Partnership for Excellence in Education, The Georgia Chamber of Commerce, Kids in 
Need—Metro Atlanta, Kids Voting Georgia, and serves as Chairman of the Georgia Charter Schools 
Association. He is past president of the Rotary Club of Atlanta West End, a member of the Georgia 
Public Policy Foundation and the Georgia Economic Developers Association. Mr. Shorthouse’s 
contributions to the APA Founding Board will be those of fundraising, strategic partnerships, business 
development, enrollment, outreach and parent involvement. 
 
Mr. Shorthouse’s references are: 
 
(1) Mr. Kerry Campbell   (2) Ms. Ann Cramer 
     Georgia Power Co.           IBM Corporation 
     T: 404-506-3065          T: 404-238-6665 
 
 
Dr. Ann Davis Jones is the Former Principal of Ralph McGill Elementary and Continental Colony 
Elementary in Atlanta. She has also taught and served in public schools in other capacities for decades, 
both in Atlanta and elsewhere in Georgia. Dr. Davis is a member of the National Education 
Association, the National Association of Elementary School Principals, and the Association for 
Supervision and Curriculum Development. She remains active in local education, serving as a 
consultant at Mays High School and contributes time and energy to a number of other local charitable 
organizations. Dr. Jones will serve the Board with her expertise in educational leadership, staffing, 
training, professional development, curriculum and assessment. 
 
Dr. Jones’s references are: 
 
(1) Dr. Yvonne Bernal, Principal  (2) Dr. Paulette C. Walker 
     Heritage Academy                                       Director,Undergraduate Programs and 
Internships 
    Atlanta Public Schools                                     College of Education 
    305 Monaco Run                                      University of South Florida 
   Atlanta, GA 30331                                     2121 Valrico Vista Dr. 
   Home: (404) 344-1467                                      Valrico, FL  33594 
   Office: (404) 362-5052                                     Home: (813) 653-4453 
   Cell: (642) 344-1467                                        Office: (813) 974-4874 
   Fax: (404) 608-8232                                         Cell: (813) 391-7454 
   noelleybernal@comcast.net                              Fax: (813) 643-8163 
   nbernaj@atlanta.k12.ga.us                               focussrd@yahoo.com 
                                      pwalker@tempest.coedu.usf.edu 
 
Dr. Folami Prescott-Adams is an educator and community activist who has provided training, 
organization development, strategic planning, curriculum design and program for many 
educational institutions, non-profit organizations and consulting agencies including Atlanta 
Housing Authority, Atlanta Public Schools, DeKalb County Schools, Metro Atlanta Juvenile 
Courts, Fulton County Schools, Cool Girls, Inc., Wholistic Stress Control Institute, The Council 
on Alcohol and Drugs, Wellsys Corporation, Metro Atlanta YMCA’s, Creating Pride, and Hands 
On Atlanta’s Americorps Programs. Dr. Prescott-Adams has used her expertise to benefit such 
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agencies as United Way of Metropolitan Atlanta, Morehouse School of Medicine, Salvation 
Army Youth clubs, and 100 Black men of Atlanta. 
 
 
 
 
 
Dr. Prescott-Adams references are: 
 
Dr. Vernon Allwood     Dr. James Emshoff 
Director of Special Projects     President, EMSTAR Research 
Morehouse School of Medicine    Professor of Psychology, GSU  
720 Westview Dr.      Atlanta, GA 30312 
Atlanta, GA 30310     jemshoff@gsu.edu 
allwood@msm.edu      (404) 651.2029 
(404) 752.1659  
 
Mr. Kweku Forstall 
Executive Director 
Project GRAD Atlanta 
260 Peachtree St. Ste. 402 
Atlanta, GA 30303 
kforstall@projectgradatlanta.org 
 (404) 880.3511 
 

2. Describe any plans for further recruitment of founders or organizers of the school. 
 
After the founding board of APA has been granted a charter by the state, a separate governing board 
will be formed for APA. It is anticipated that the governing board will consist of some or most of the 
members of the founding board, with the exception of Gene Eidelman, who will not serve on the 
governing board of APA. Additional Board member recruitment is underway for service on the 
governing board of APA. Plans are for a governing Board of Directors consisting of seven to nine 
members, most from the Adamsville and Bankhead/Bolton Communities. All governing board 
members will be educators, business or community leaders and two membership spaces will be 
reserved for parents of enrolled children. 
 

3. Include leadership information (attach resumes) for the proposed governing board members. If 
known / selected, include resumes for the school’s leader(s) and business manager. 
 

Founding board members resumes are attached as Appendix E.  The school leader and business 
manager are not known at this time. 
 
B. Relationship of Founders to Charter Governing Board and Management 
 

1. Please include in the appendices the completed and signed Conflict of Interest Form, page 6, 
for all founding and board members. 

 
Signed Conflict of Interest Forms are attached as Appendix F. 
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2. List the directors of the corporation and its officers (attach resumes). Describe the role and 

purpose of the directors and officers. 
 
Gene Eidelman is the Corporation’s President.  All other officers will be elected at a later date.  
 

3. Describe how the corporation is structured. If the school already is incorporated, submit a 
copy of the articles of incorporation and by-laws. If the school is not incorporated, describe 
the process and timeline under which this will occur. 

 
Corporation Articles and bylaws are attached as Appendix G. 
 

4. Describe how the persons who control the corporation will operate the business of the school 
on a day-to-day basis (e.g. who has authority to make decisions, etc.). 

 
The governing board will establish all policy, adopt and review a budget, decide on all human 
resources policy, and will consider and vote on all service and professional contracts for the 
Academy. 
 

5. Discuss any business arrangements or partnerships with educational institutions, businesses, 
for profit or nonprofit organizations. 

 
The Founding Board has been in discussions with various organizations and business concerning 
partnerships as outlined previously.  Written agreements have yet to be established. 
 

6. If the charter board intends to enter into a contract with an education management 
organization (EMO), profit or non-profit, to manage the charter school attach a draft of the 
proposed contract. Offer an explanation of why and how the EMO was chosen and what 
input the founding members have had in the selection process. Provide background 
information about the EMO including a brief summary of the EMO’s history, educational 
philosophy, and past results. 

 
As a resident and education activist, Gene Eidelman, President of Mosaic Education Inc. has long 
sought an opportunity to develop an urban Atlanta school from scratch – one that meets the needs 
of inner city communities by blazing a path for college preparatory education and helping to 
establish college preparatory options as a norm rather than the exception.  Mr. Eidelman’s fellow 
board members are all strong supporters of the MEI model due to its unique curricular offerings 
and the evidence that it works! 
 
Mosaica Education, Inc. manages 90 public charter school programs, serving 18,000 students in 
eight states, the District of Columbia, and the Persian Gulf countries of Qatar and Abu Dhabi.  It 
was founded in January 1997 by Dr. Dawn Eidelman (currently MEI’s Chief Education Officer 
and the President of the Paragon Division) and her husband, Gene Eidelman.  Michael J. 
Connelly was named Chief Executive Officer in 1998. 
 
The Company opened its first school in September 1997.  Five of the schools it currently 
manages were acquired by the Company in connection with its acquisition of Advantage Schools, 
Inc. in August 2001.  All other schools were developed by community boards in partnership with 
MEI as the service provider through start-up initiatives.  The Company is privately held and 
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venture-capital funded.  Included in its shareholder base are a number of prominent private equity 
firms, including Murphy & Partners, J.P. Morgan Partners, Credit Suisse First Boston, U.S. Trust, 
Fidelity Investors and Bessemer Securities. 
 
Mosaica has a proprietary education model, built around the Paragon curriculum, an innovative 
multi-disciplinary K-12 Humanities program that it publishes and licenses to the schools that it 
manages.  The Company focuses on student achievement as its primary corporate mission, which 
is accomplished through a program of individualized instruction, uninterrupted curriculum 
sequencing; selective recruitment of matched leadership and teaching staff who are creative, 
flexible and committed to achievement; strong boards and parent involvement expectations and 
insistence on high standards.  With patience and visionary leadership at MEI and through 
committed school faculties, by spring 2005, WestEd’s analysis of test results showed the average 
Mosaica student’s core total NCE score on the ITBS had increased 35.6 percent. There was a 
15.6 percent gain in the average core total NCE score for students between spring 2004 and 
spring 2005 alone13. 

The Company has also been recognized as an “Educational Innovator” by the U.S. Department of 
Education, is an Inc. 500 honoree for 2004, and is a multi-year member (including as Number 1 
for 2005) of the Inc. “Inner City 100,” which honors the fastest-growing urban businesses in 
America. 
 
Formal adoption and negotiations with MEI as APA’s service provider have not been established 
and will be the responsibility of the governing board of APA.  A draft management agreement is 
attached as Appendix H. 

 
7. Describe the governing board’s plans to oversee the EMO. Identity: 

 
a) What specific tasks will be assigned to the EMO? (identify in detail and reflect costs in 

budget) 
Educational Services 

For the term of the Charter, Mosaica Education, Inc. (MEI) will provide to the school and its 
students the following educational services: 
 
Curriculum.  The Paragon® Curriculum and curriculum development; 
Instruction.  Instructional services and personnel, including the CAO, teachers and support staff; 
Instructional Tools.  Instructional tools, equipment and supplies, including text books, computers, 
software and multi-media teaching tools; 
Extra-Curricular and Co-Curricular Programs.  Extra-curricular and co-curricular activities and 
programs; and 
Additional Educational Services.  Any other services necessary or expedient for the provision of 
teaching and learning at the Academy as agreed to from time to time between MEI and the Board 
of Trustees. 
 

                                                 
13 WestEd, a nonprofit research, development, and service agency, works with education and other communities to 
promote excellence, achieve equity, and improve learning for children, youth, and adults. As one of the nation’s 
Regional Educational Laboratories, WestEd has been designated by the U.S. Department of Education to provide 
leadership in the area of assessment. 
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Educational Services will be provided in accordance with the Academy’s educational goals, 
curriculum, methods of pupil assessment, admissions policy, student recruitment policy, school 
calendar, school day schedule, and age and grade range of pupils to be enrolled at the Academy, 
as adopted by the Board of Directors and as provided for in the Charter. 
 

Administrative Services 
For the term of the Charter, MEI will provide to the Academy the following administrative 
services: 
 
Personnel Management.  Management and professional development of all personnel providing 
Educational Services and Administrative Services; 
Facility Operation and Maintenance.  Operation and maintenance of the charter school’s facility 
(the “Facility”) to the extent consistent with any and all leases or other documents pertaining to 
the Facility; 
Business Administration.  Administration of all business aspects of the charter school; 
Transportation and Food Services.  Provision of transportation and food services for the students 
enrolled at the charter school, as required by the Board; 
Public Relations.  Any and all advertising and public relations with the community and the 
media; 
Budgeting and Financial Reporting. 
Maintenance of Financial, Business and Student Records. 
Admissions.  Implementation of the school’s admission policy; 
Student Hearings.  Administration and enforcement of student disciplinary and special education;  
Semester Reports.  MEI will provide to the Board on a semester basis, (or more often if necessary 
for the Board to satisfy its obligations under the Charter, the Code and other applicable laws and 
regulations) a report detailing (A) student academic performance, and (B) MEI’s performance on 
administering Educational Services and Administrative Services; 
Rules and Procedures.  MEI will enforce the rules, regulations and procedures adopted by the 
charter school not in direct conflict with the management agreement, the Charter, the Code and 
other applicable laws and regulations.  MEI will recommend rules, regulations and procedures 
applicable to the charter school and its students; and 
Additional Administrative Services.  Any other services reasonably necessary or expedient for 
the effective administration of the charter school. 
 

b) The evidence that you gathered that convinced you that the management organization has 
the knowledge and experience to do its assigned tasks effectively. 

 
Mosaica Education has a long and successful track record at overall school management.  The 
company has an efficient system that oversees business operations and compliance matters that are 
spearheaded by designated Regional Vice Presidents and school specific accountants and the 
Academic programs are monitored through school curriculum specialists who have daily contact 
with school site based Program Facilitators and the CAO.  This model allows school teachers and 
leadership to focus on education in a supportive environment.   
 
As evidenced earlier, MEI’s partnered schools are making impressive academic gains.  These 
schools are located in diverse communities in eight states throughout the country, with the majority 
of schools in urban centers which serve high numbers of at-risk students. In Michigan, a state that 
has maintained tough standards in the wake of NCLB, for example, Mosaica-partnered schools in 
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serve a high percentage of low-income students (and average of 68.8% in 2004-05) and have 
made impressive gains at meeting state growth standards: all Michigan MEI schools made AYP 
in 2005 with the exception of one school that missed AYP for attendance reasons. 
 
Mosaica’s impeccable record of balanced budgets, school achievement and advocacy of board 
independence for innovative schooling brought this board together in support of an Atlanta 
initiative.  
  

c) How will the proposed charter school board resolve any conflicts with the EMO? 
 
The board will set up an arbitration provision in the management contract. This provision will cover any 
conflicts between the board and the EMO. 
 

d) How will the charter school survive if the relationship between the board and the EMO is 
terminated? 

 
The board will not rely on the EMO to provide any funding. The board will consist of 
experienced individuals capable of managing day-to-day operations of the Academy in the event 
of EMO contract termination. The management agreement, if signed by the school governing 
board, establishes the working relationship between APA’s governing board and Mosaica: 
Mosaica will work for the board and can be terminated if the board desires. Mosaica has ceased 
working for clients in the past and has never had a governing board close a school due to the loss 
of Mosaica’s management services.. 
 
C. School Governance 
 
1. Describe how the proposed school will be governed. 
 

2. Describe the roles and responsibilities of the governing board, how it will exercise continuing 
oversight over school operations, including the relationship of the governing board to teachers, 
administrators, and parents. 
 

3. Describe how and when the board of directors will initially be selected and in future years. Describe 
when and under what conditions board members will be dismissed. Include steps to be taken to 
maintain continuity between the founding organizers’ vision and that of the board of directors. 
Include information on which members of the founding group will continue as members of the 
governing board, or serve as operating officers once the school is approved and in operation. 

 
The governance process, structure and method of selection is describe below in response to (1 – 3) 
above. 
 
The governing board shall be subject to the control and management of the local board and 
subject to the provisions of O.C.G.A. § 50-18-70 et seq. 
 
I. School Governance. 
 
It is the intent of Atlanta Preparatory Academy to have a governing board that is responsive to 
the school district and to the parents and students it serves. We believe the adopted bylaws 
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accomplish this goal by assuring that the Atlanta Preparatory Academy governing board will 
include directors with extensive experience in the areas of management, finance, community 
leadership and academic leadership.   
 
Atlanta Preparatory Academy will be governed by the Board of Directors.  The governing Board 
of Directors will set the direction for the charter school in accordance with the Charter 
Application.  The governing Board of Directors will set policy, is responsible for compliance 
with the charter contract and all applicable laws, and will help guide and promote the ongoing 
vitality of Atlanta Preparatory Academy, its staff and its students. 
 
Method of Selection 
Individuals from the community will comprise the governing Board of Directors.  The initial 
Founding Board will consist of four (4) persons.  Within the first two months of the Academy’s 
opening, the founding Board of Directors, with the exception of Gene Eidelman, will form a 
governing board. Subsequently, the governing Board of Directors of the Academy shall nominate 
and vote on a list of potential members of the Board of Directors until the number of board 
members reaches a maximum of seven members. 
   
Length of Term 
The term of each of the Board of Directors shall be three (3) years, with the exception of the 
members first appointed, one third shall be appointed for a term of three years, one third shall be 
appointed for a term of two years, and the remainder shall be appointed for a term of one year. 
 
Number of Directors 
The number of members of the initial Board of Directors of Atlanta Preparatory Academy shall 
never be fewer than three (3) or more than seven (7). 
 
Removal of Board Members 
Board members may be removed by a majority vote of the existing Board. 
 
Board Meetings 
The Board shall meet a minimum of ten times per year.  The Board shall decide, by majority 
vote, the number of additional meetings required to conduct Academy business.  Public notice of 
all Board meetings shall be posted on the school’s front door and bulletin board not less than 48 
hours prior to scheduled meetings.  Notices shall state the date, time, and place of meetings and 
shall include the following language: “This meeting is open to all members of the public.” 
 
Qualifications 
Qualifications for Board membership shall include but not be limited to: 1) An interest in 
children and quality education; 2) Enthusiasm for Atlanta Preparatory Academy and its mission; 
3) A willingness to devote time and energy to accomplishing the school’s mission; 4) Special 
skills needed to address Atlanta Preparatory Academy operations; 5) The ability to represent the 
community and interpret community needs and views; 6) A willingness to accept and support 
decisions made democratically; and 7) An ability to act as a representative of the school within 
the community. 
 
Function of APA Board of Directors 
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A. Primary Function and Duties of the Board 
 
The primary function of the Board of Directors is to oversee the education of students enrolled at 
Atlanta Preparatory Academy by setting policy.  The responsibility of the Board is to pass the 
necessary resolutions to create policies and guidelines necessary for the effective operation of the 
school.  Board members will rely on school staff and MEI for information but will also be 
required to visit the school on a routine basis and participate in school events. These policies and 
guidelines include, but are not limited to the following: 
 
• Educate students 
• Ensure the safety and welfare of the students on campus 
• Acquire and dispose of school property 
• Determine matters relating to school employees and contractors 
• Control the expenditure and receipt of school funds 
• Make joining arrangements and cooperative arrangements 
• Set the curricula and course for educating students 
• Employ an education service provider responsible for management 
• Coordinate decisions on daily operational issues 
  
B. Planning 
 
1)  Define a future vision for Atlanta Preparatory Academy and the means for achieving that 
vision. 

• Define the Atlanta Preparatory Academy mission. 
• Ensure that action steps are measurable and monitored for progress. 

 
2) Financial Management 

• A Budget and Finance Committee consisting of selected Board members, Mosaica 
representatives, and the school’s CAO will develop the annual budget.  The Board of 
Directors will approve and monitor the annual budget, ensuring a balanced budget. 

• Obtain and approve an annual audit. 
• Periodically review insurance coverage to ensure assets are protected. 

 
3) Human Resources 
 

• Ensure compliance with laws regarding employers and assist staff in policy development. 
• Oversee MEI’s employee hiring procedures 
• Approve personnel policies. 
• Approve employment contracts 
• Oversee MEI’s management of employee matters and functions 

 
The governing board will work with MEI to ensure that CAO performance exceeds expectations 
each year. They will do this by reviewing student achievement scores, reviewing teacher 
performance in the classroom, reviewing parent-satisfaction forms and by speaking with the 
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CAO directly about the direction and leadership provided. This information will then be shared 
with MEI and a decision reached about CAO compensation, training, and future employment. 
 
4) Information and Technical Support 

• Mosaica Education, Inc. will assist the Board in establishing a management information 
system with the technological and software support to ensure its effectiveness and 
compliance with Georgia requirements. 

• Assist staff in determining a needs assessment to make quality decisions. 
 
5) Board Affairs 

• Define the Board’s composition and mission. 
• Ensure Board continuity 
• Institute Board governance training to help guide policy making and monitor 

effectiveness. 
• Require Board members to be prepared for each meeting. 

 
Rules for defining delegable and non-delegable powers: 
 
The Management Agreement will set forth certain decisions that have to be made or approved by 
the Board and those that can be made by MEI as manager. In particular, the Board must approve 
budgets, significant school policies and other important matters. The bylaws also set forth certain 
actions that require Board and/or officer action, including the authority of officers to sign 
significant contracts.   
  
Committees 
The Chair of the Board will have authority to establish committees proposed and approved by 
majority vote by the members of the Board of Directors.  Authority of established committees 
will be defined and approved by the Board.  At present, planned subcommittees are as follows: 
Curriculum, School Business, Community Relations and Outreach, Accountability, and Student 
Activities. 
 
Board/Academy Staff Relations 
 
The contracted EMO will employee all Academy staff and therefore, with oversight from the 
Board of Directors, the EMO will manage the daily monitoring of school operations. Atlanta 
Preparatory Academy’s CAO will act as the main liaison between the governing board and 
school staff. The CAO will attend all board meetings and prepare reports for board members as 
needed.  The RVP will also attend Academy board meetings to ensure board members are 
complying with the Open Meetings and Records laws and maintaining proper board relations 
with parents and the community.  A representative staff member will sit on the governing board 
in a rotating position as an advisory member and other Academy teachers and staff will be invited 
to participate in governance and advisory issues based on the establishment of committees by the 
governing board.  As part of its services to the Academy, MEI will submit annual reports on 
comprehensive teaching and staff evaluations that will include staff members’ self-analyses. 
 
Conflict resolution between APA and APS 
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In the event that the charter school and the local board have disputes regarding the terms of the 
Charter, the local Agreement or any applicable law, rule or regulation, the parties agree to the 
following process for resolution. The parties’ chosen representatives will meet informally, at least 
one time, to attempt to resolve the issue without resort to formal procedures. If this proves 
unsuccessful, the dispute will be reduced to writing and shared with the other party and a request 
will be made of the Georgia Department of Education to meet with the parties in an attempt to 
reconcile the differences. Nothing set out in this dispute resolution procedure shall limit the 
parties’ rights to seek redress under all applicable laws, rules or regulations. 
 
 

4. Describe anticipated parent involvement in the decision-making process of the school including: 
a) Input, comment, and/or participation in the school’s operations or governance; b) Lines of 

communication between the school’s governing board and parents; c) Methods for resolving disputes 
between parents and the charter school. 

Open invitations will be made to recruit parents to the school development and governance 
process throughout the school development and pre-operational phase.  Board members are 
currently working to recruit neighborhood parent liaisons who can answer questions and direct 
parents to the right resources to learn about APA and charter school options in general.   

There will be at least two positions reserved for parent representation on the Academy Board of 
Directors.  Openings will be widely posted and parents will receive information about the 
school’s governance opportunities during early enrollment meetings, school informational 
brochures, and through ongoing newsletters throughout the school’s operation. 

The Parent Handbook and school website will outline the opportunities for all lines of 
communication.  APA is committed to establishing a communications network that promotes 
efficient and effective communication.  Teachers will specifically identify their preferred modes 
of communication and board member direct communication lines will be made public to all 
parents and community members.  All school faculty will be required to participate in e-mail and 
web-based grade systems. 
 
Academy parents will be encouraged to attend all board meetings and board members will post 
convenient means for all parents to communicate with board members.  Parent Grievances will 
be handled as follows: 
 
The Academy convene an Advisory Grievance Committee consisting of one parent per grade and 
one teacher per “Small Learning Community.”  Parents and teachers will nominate members 
from their peer groups to serve on the Advisory Grievance Committee.  Parents will be directed 
to consult with their child’s teacher if they have a concern or complaint.  If the problem is not 
resolved at this level, they will consult with the school Director.  If the conflict persists, they will 
contact the Grievance Committee. Grievances brought from non-school parents will be directed 
first to the Director / CAO.  If the conflict remains unresolved to the satisfaction of the parents, 
their complaint will be presented to the Board of Directors.  The Board will act in accordance 
with local regulations and state law, and adhere to the Bylaws of the Board. 
 
All school policies will be available to parents, free of charge.  Parents will receive copies of the 
parent and student handbooks and the school discipline policy upon enrollment.   
 

5. Describe the plan to ensure that the governing board members receive on-going training on 
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charter school governance in order to properly exercise their duties and responsibilities. 
 
All Academy Board members will undergo Georgia Department of Education board training after 
the application’s approval, but before school opening.  On-going trainings will be offered as the 
Academy transitions from a founding to an operational board and new board members are added.  
Board training topics include, but are not limited to: requirements of the Open Meetings and 
Open Records law, Robert’s Rules of Order, community relations, school business issues, budget 
development, charter school law, policy development, and Georgia accountability requirements.  
Mosaica Education will provide the board with extensive and objective “getting started” literature 
and training will occur with a reputable third party.  A third part training organization will help 
the board develop policies and evaluation processes. 
 

6. State how the charter school will comply with the provisions of state statutes on Open and 
Public Meetings and Inspection of Public Records. 

 
1. Board members will be trained and abide by the provisions of O.C.G.A. § 50-14-1 et seq., 

the Open Meetings Law.  All Board meetings will be publicly advertised and open to all.  
Likewise, APA staff and board members will be trained in the process of complying with the 
provisions of O.C.G.A. § 50-18-70 et seq. (Inspection of Public Records).  

  
 

7. How often will the board meet? How will parents know when and where? 
 
The Board of Directors will meet at least 10 times per year and more if the Board decides it is 
necessary to conduct business.  The meetings schedule will be set in advance of the first year of 
operations and publicly advertised in newspapers and announcements in addition to announcements 
posted 48 hours prior to each meeting’s occurrence at the meeting location.  The school will maintain 
the board meeting dates on the school’s website and on the parent information line. 
 

8. Describe plans of the board of directors to prepare and submit to the Atlanta Board of 
Education and Georgia State Board of Education an annual report of academic progress and 
compliance with the Charter School Act of 1998 and related rules. 

 
APA staff and leadership will work with education management team members to identify and 
prepare all data collection tools, or make revisions as necessary, prior to the start of each academic 
year.  School faculty will understand individual responsibilities in monitoring the collection of 
specific data pieces that will inform the annual report.  MEI staff will maintain all required 
financial, organization and academic reporting requirements to meet annual reporting guidelines.  
Prior to the due date for submission to the state and APS, MEI and the school CAO will present the 
report to the Board of Director’s for approval. The annual report will always be submitted in time 
to meet the state’s October 1 deadline. The annual report will fully comply with all requirements 
set out in O.C.G.A. § 20-2-2067.1(c)(1)-(6) and will include all State-mandated assessment and 
accountability scores. 

D. Charter School Implementation Timetable 

1. Describe how your program will be phased in over the five-year period. 
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APA will open to serve grades K – 4 in year-one and add one grade per year through grade 8.  
Therefore, additional staffing, equipment and material needs will be added in subsequent years. The 
full educational program will be in place as of year one.  We anticipate the addition of extracurricular 
programming to meet the needs of older students as middle school grades are added to the 
community.  By year four, when the school is fully servicing grades K – 8, the program will have a 
“complete” implementation in terms of structures such as Small Learning Communities where 
students receive the full benefits of a small, inclusive K – 8 school. 
 
 

2. Present a detailed timetable of the projected steps for implementing the charter from charter 
approval to the first day of classes for 2008-2009. Include dates for the execution of each 
element. 

 
1. Facilities options finalized – May 2007 
2. District contract approval - June 2007 
3. State approval of charter – August-December 2007 
4. Advertise, Recruit, and Select CAO and administrative assistant – December 2007  
5. Begin Recruit and Selection of Program Facilitators -  January 2008 
6. Begin Teacher Recruitment – January  2008 
7. Begin Tier One Student Enrollment and Marketing - January 2008 
8. Hire Program Facilitators – March  2008 
9. Begin Tier Two student Enrollment and marketing – May 1 
10. Conduct Lottery – June 1 2008 
11. Curriculum Materials & Equipment Ordered - April 2008 
12. Enrollment Notifications Sent - April 2008 
13. Finalize Teacher Selection Process - April 2008 
14. Facility ready for equipment installation – July 1 2008 
15. Equipment and Curriculum Materials Arrive - July 1 2008 
16. Teacher Professional Development – July 29 – August 8 2008 
17. Parent & Student Orientations - August 4-5 2008 

                  18. School Opens - August 11 2008 
 
 
IV. FACILITY 

Atlanta Public Schools requires that the proposal include the location of a facility to be used for the 
school. It would be extenuating circumstances that a recommendation for approval would be 
submitted to the Atlanta Board that does not include evidence that an existing building is under 
negotiation for lease, purchase, or evidence of a site to build has been obtained. 
 
Prior to beginning school operations for the public at the actual site, evidence of the building meeting 
required codes and a Certificate of Occupancy must be presented to Atlanta Public 
Schools no later than June 1, 2007, or 60 days prior to opening, which ever is sooner. If satisfactory 
documentation is not received on time, the school will not be able to open for the 
2007-08 school year. 
 
A. Facility 
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1. Identify the geographic region in which the school plans to locate by the designated Atlanta 
City Neighborhood Planning Unit (NPU), the street address, and description of neighboring 
areas. 

 
The planned location for Atlanta Preparatory Academy is in NPU “H.”  The founding board of 
Atlanta Preparatory Academy has negotiated a purchase agreement for approximately 2.75 acres 
of vacant land.  The address of the parcel is: 501 Fairburn Rd SW, Atlanta, 30331.  This 
property is central to downtown, business, and residential developments.  Across the street is a 
34-acre apartment project with 1000 units under construction.  There are approximately 
50,000 residents within a 3-miles radius and the property is zoned for school use. 

 
The APA nonprofit corporation has a signed purchase agreement for the above described 
property.  RBC Capital Markets has offered to finance the purchase. 
 
The founding board’s membership consists of individuals with vast professional experience in 
school start-up and facilities acquisition. RBC Capital Markets has offered to finance the 
construction of a new facility for the school. Our contact information for RBC Capital Markets 
follows: 
 
RBC Capital Markets 
Phoenix Municipal 
Bill Wildman 
Managing Director 
William.wildman@rbccm.com 
 
 2. Describe the facility to be used and how it meets the required space needed for the proposed 
school, including number and type of classrooms, administrative offices, any program specific 
space (science labs, art workshops, etc.), media center, meeting space, and kitchen facility. 
 
The facility will provide ample space for the projected enrollment at APA.  It will feature 
sufficient classrooms, administrative offices, specialty rooms, and other space sufficient to meet 
APA’s needs throughout the length of the charter.  Minimum facility accommodations will 
include the following in the start-up years: 
 
  
Space 

Years 1-3; 
Number 

Average 
Sq. ft. 

Classrooms 18 850 
Offices 4 100 
Meeting 2 250 
Gym 1 5,000 
Kitchen 1 500 
Dining Gym   
Performance  Gym   

(i) Describes the status of negotiations with your organization regarding the 
possible lease or purchase of the building should your charter petition be 
approved; 
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Library 1 850 
Media Library   
Hallways TBD   
Locker Spaces TBD   
Restroom-sets 2 350 
Teacher Lounge 1 400 
Total SQFT Requirement 37,500   
 
 
3. Will the identified site accommodate the school through the five-year charter term? At full 

capacity? If the school will not start at full capacity, describe how the school will 
accommodate growth over the initial five-year term of the school. 

 
The newly constructed facility will be developed to accommodate initial enrollment and 
expansion plans will be designed to accommodate enrollment growth. 
 
4. Describe whether the school will be leased or owned. 

In extenuating circumstances, when the facility has not yet been determined, describe the 
present options for a school building and steps that have been taken to secure a site. Discuss 
any progress, partnership development, or other future steps toward obtaining a facility for the 
school. 
 
The Atlanta Preparatory Board has negotiated a purchase agreement for 2.75 acres of land for 
development of a new school facility.  The purchase agreement is attached as Appendix (O).  

5. For the selected facility, provide the following: 
 

a) Evidence the site has been secured (Letter of Intent (LOI) or Memorandum of 
Understanding (MOU); 

 
b) 1. Preferred: Provide a LOI, signed by the building owner, to lease or sell the proposed 

facility to your organization. The LOI must contain specific terms, including rent or 
purchase amount and any agreement(s) on building renovation costs; or, if an LOI is 
not possible, 

 
Please see relevant LOI attached as Appendix (O). 
 

c) 2. Alternative: Provide a MOU, signed by the owner, that does each of the following: 

(ii) Describes any foreseeable conditions, circumstances, or considerations that 
may affect the decision to lease or sell the building to your organization; 

 
(iii) Specifies any decision-making process that may be required before an agreement can be 

finalized (e.g. a board vote, zoning approval); and 
 

(iv) Specifies a date by which a decision to lease or sell is likely to be reached; and 
 

(v) A description of any rehabilitation work necessary for this site to meet building 
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codes applicable to public schools or to support the proposed school program, 
including a plan that details how such work will be completed before the start of 
the school year including: 

(vi) The scope of the work to be completed and proposed funding mechanism to 
cover these costs. 

 

6. Describe the steps taken for securing the necessary permits. 
 
The following is a set of guidelines the Founding Board will, and has used, in land acquisition 
and facility development: 
 
Our Process 
The Founding Board members have teamed with an experienced real estate developer.  The 
developer has assisted the board with securing a purchase agreement for an excellent school 
site.  Mosaica, as the service provider, worked in conjunction with legal counsel to negotiate a 
purchase agreement that is favorable to the Founding Bound.  The Construction and 
Development team will work concurrently during the site selection process performing due 
diligence and preparing for construction.  Once the site is secured with a purchase agreement, 
the Construction and Development team will move forward with the Site Development 
process.  

Site Development 
With the site identified, our Construction and Development team will guide the school 
through the site development process.  This consists of multi-tiered applications being 
prepared for the review of the appropriate government agencies having jurisdiction of the 
project.  While all states and municipalities are different, the basic process is similar. 
 

• Zoning 
In this case the identified site is zoned for school use. 

• Planning 
With the school zoning in place, the board and facilities team will develop a presentation 
to deliver to the planning board.  The developer will assist in the creation of schematic 
drawings (more detailed than what is required for a zoning hearing) for presentation to a 
planning board.  At the planning board hearing, a municipality will attempt to enforce 
requirements in terms of improvements they want to be made.  Typically these items 
include things like improvements to the adjacent sidewalks and curbs, street lighting, 
signage, parking and landscaping.  The developer will assist in negotiating improvements 
and in obtaining planning board approval. 

• Building Permit 
Once planning approval is obtained, full architectural and engineering plans will be 
developed by licensed professionals in consultation with the developer and the school.  
The plans will then be submitted for review by the local building department.  In some 
states, county and state approval is also required.  These reviews are conducted in order to 
ensure that the building will meet or exceed all applicable building codes.  Once the plans 
are approved, a building permit can be obtained, and construction can start. 
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Construction 

• Design 
Alongside the approval process the developer will be working in concert with the charter 
school board to develop the building requirements.  

Identifying Contractors 

While the construction documents are being developed the developer will estimate the 
total cost of the project, solicit bids, and interview contractors.   

• Award 
The developer will bid out the work.  APA is committed to fair and open competition, 
which will allow for the best job for the most economical price.  Once the bids are 
received, the developer will assist in evaluating the bids, check all references, and 
recommend a contract award be made to the lowest responsible bidder. 

• Construction 
Once an award is made the developer will monitor the progress and quality of the work. At 
the end of the job the developer will ensure that all school personnel are properly 
instructed and trained to operate and maintain the building systems.  We will insist that all 
operating manuals are delivered to the school for future reference by the staff. 

• Occupancy 
A Certificate of Occupancy will be obtained by June 1 of 2008. Once this is granted, the 
building will be furnished. Board members will obtain favorable lease agreements for 
items like furniture, phone systems, security cameras, and computers. 

 

A safety plan will be determined and submitted by June 1, 2008. The safety plan will fully 
conform to O.C.G.A § 20-2-1185.   
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7. Describe financing plans for obtaining the school site, if applicable. 
 
The school site will be owned by Atlanta Preparatory Academy. The financing term will be for 
25 years. The exact payment terms are yet to be determined, and will be based on the cost. 

a) Discuss how this site would be a suitable facility for the proposed school. If the site is not 
an existing educational building provide documentation as to how the site would be a 
suitable facility for the proposed school. If the site is an existing school building, 
provide documentation of any renovations required. Include: 

 
Narrative of plans to remodel or renovate the facility in order to comply with all 
applicable local zoning and building codes and timetable to achieve 
compliance. Include how these modifications will be financed and the 
anticipated completion date for each major phase of renovation. 
 
Written verification from the appropriate municipality that the zoning and land 
use regulations for the site will permit the operation of a public school on the 
premises. 

(iii) Your plans for the site to comply with all applicable building codes and 
other state requirements. 

(iv) For any proposed facility owned, operated, or to be leased from a religious 
affiliated entity, include evidence how there would be clear separation of 
church and state for the operation of a public school. 

N/A

(i) 
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8. Describe how all local and state policies related to health and safety will be met. Acknowledge 
that as an independent charter school it will be required to develop and submit a plan in 
compliance with Georgia §20-2-1185, School Safety Plans to the Georgia Emergency 
Management Agency for approval. 

 
All health and safety requirements will be met through the necessary site accommodations and staff 
training.  MEI will assist APA in developing its School Safety Plans for submission to the Georgia 
Emergency Management Agency.  Sample plans from other MEI-partnered schools are available 
upon request. 
 

9. Describe the plan for maintaining the facility on a day-to-day basis (custodial) and extended 
basis (facility maintenance). Explain if the school will hire a custodial staff or opt for 
contracted services. If the facility will be leased, identify what responsibilities the landlord 
will have for the maintenance and what the school’s responsibilities will be for maintenance, 
custodial services, and annual health and safety inspections. 

 
The school staff will perform day-to-day custodial services, but the school will contract for 
facilities maintenance. The governing board will be responsible for contractual arrangements, 
oversight of daily maintenance, and annual health and safety inspections.  
 
V. FINANCE 

A. Financial Management 
 

1. Explain who will manage the school’s finances. Describe the fiscal controls and financial 
systems that will be established for daily business operations to manage cash flow, 
purchasing, payroll, and audits. Describe how the school will develop its annual budget. 

 

2. Describe the financial management and internal accounting and reporting procedures for the 
school. What financial documents and statements will the school regularly produce? Who 
will prepare them? How often? Who will review them and for what purpose? 

 
3. Identify the representative of the school who will be responsible for the financial management 

of the charter, and describe plans to procure and maintain during the entire length of the 
charter a Crime/Fidelity Bond covering all persons receiving or disbursing funds. 

 
A Crime/Fidelity Bond is addressed in the attached insurance quote. 
  

4. The Atlanta Board requires an annual audit be conducted by a Georgia independent licensed 
Certified Public Accountant, approved by the Atlanta Board, and received within 90 days of the 
fiscal year end. Explain how the charter school will adhere to this financial deadline and 
submission. 

 
Responses to questions (1 – 4) above follow. 
 
MEI provides comprehensive financial, payroll, and accounting services through staff at its 
Midwest hub and New York Offices.  The staff assigned to the various accounting, payroll, and 
reporting functions all have a high level of school accounting experience and/or professional 
certifications qualifying them to perform their assigned tasks. 
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The typical finance management model MEI utilizes includes designating a hub accountant and a 
school-based employee with a college degree in accounting and several years of related work 
experience, who are assigned to perform day to day accounting and data processing functions, 
assist school site personnel in developing quality internal controls over cash flows, asset 
management, and procurement processes.  In addition, the accountant works closely with school 
site staff and the regional staff to provide detailed financial reporting on a monthly basis and takes 
an active role in assisting auditors through the audit process.  In addition to having an accountant 
assigned to each school, the regional hub office has a payroll/benefits department that processes 
time records provided by the school's staff to generate payroll checks and payroll reports that 
provide division/department breakdowns to the accountants.  The payroll/benefits department is 
staffed by a number of individuals that each have significant payroll training and experience that 
helps them relate key data in easily manageable formats to the accountants.  All financial reports 
and key procedures involving reconciliations, payroll allocations and budget to actual variances 
are reviewed by the regional school controller, a CPA with extensive experience as a school 
auditor and/or providing school business management services.  In addition to assisting as needed 
in the daily and monthly accounting process, the school controller also facilitates the budget 
development/amendment process and oversees the audit process.  MEI has found that the budget 
development/amendment process is most meaningful when a finance committee from the school's 
board of directors, the school leadership (as the practical source to identify what the school's needs 
are and how best to provide for those needs on a day to day basis) and regional management 
company leadership (as a resource for problem solving and thinking outside the box) are involved 
as team.  To this end, an annual budget workshop and periodic group sessions are held to address 
both the general budget development process and to address school specific issues that need 
attention.  
 
The governing body of the school provides the vision and direction of the school and the 
finance/payroll staff work with the finance committee of the governing board to help them realize 
their visions in the most cost effective and time efficient manner possible.  Monthly budget to 
actual reports are provided within 25 days of month end, supporting documentation for board 
authorized disbursements is made available for review as checks are being signed by the board, 
and oversight of the budget development process and control over the budget approval process are 
all ways that the governing boards are kept informed and involved. 
 
On a monthly basis, Mosaica Education Inc. will prepare an Income Statement, a Balance Sheet 
and a Statement of Cash Flow. The APA Governing Board will review these documents on a 
monthly basis for budget compliance. The preparation of the annual budget will begin 120 days 
before the beginning of the fiscal year and will be adopted by the Governing Board prior to the 
beginning of each fiscal year. Audits will be prepared by October 1 of each year by a Georgia 
independent auditor and will be paid for as a normal business expense of the school and provided 
for in the school budget. 
 
Rita Hackel Chapin, Mosaica’s Chief Financial Officer will oversee school finances, and will 
answer to the school’s governing board. Ms. Chapin is the former Marketing Director for Citibank 
and her credentials comply with the Guidance for Georgia State Board of Education Rule 160-4-9-
.04. Please see her resume, attached as Appendix M. 
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B. Budget 
 
Applicants: Check the Georgia Department of Education website for any financial templates required 
for use by charter petitioners. 

1. Provide a budget projection that includes revenues and expenses related to early planning 
and implementation costs that are expected to be incurred between the time the charter is 
approved and July 1 of the start-up year. Also, provide a cash flow projection for this period. 

 
2. Provide a financial plan for the first fiscal year. 

 
3. Provide an itemized list of working capital and assets, including cash, bonds, and real estate. 

 
4. Prepare a balanced budget covering all projected sources of revenue, both public and private, 

and planned expenditures for a five-year charter term. 
 

5. It is critical that you define and give support for assumptions behind revenue and expenditure 
projections. Detail your contingency plans should you experience a budget shortfall, lower 
than anticipated student enrollment, higher than expected personnel costs, underestimated 
costs of technology maintenance, and any others that could be potential operational 
difficulties. Explain how the school will make certain sufficient funds are available to cover 
any special education costs incurred. 

 
Responses to questions (1- 5) above are contained in the attached budget sheets in Appendix I. 
 
Pursuant to state statute, the charter school will be treated no less favorably than other public 
schools with regards to receipt of state and local funding. Starting in August of the first year of 
operation and in all subsequent years of operation, the charter school will receive state funds 
earned. In addition, starting in August of the first year of operation and in all subsequent years of 
operation, the charter school will receive local funds earned. 
 
APA will comply with all federal monitoring requirements for schools receiving federal funds 
 
Contingency Plans: 
The Academy’s service provider, MEI, has extensive experience in managing charter schools and 
has developed and implemented contingency funding plans in the past for unexpected funding 
shortfalls due to lower than expected enrollment, budget cuts or late payments.  Our foremost plan 
in the case of lower-than-expected enrollment is to increase student marketing efforts to boost 
enrollment.  In addition to this, we would explore the possibilities of budget cuts, short-term bank 
loans or state-aid anticipation notes. 
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Fundraising 
1. What fundraising efforts have occurred and/or are planned to generate capital or to supplement 
the student earned state and local revenue? Who will be responsible to lead fundraising efforts? 

 
The Board of Directors will be responsible for overseeing all fundraising efforts including the 
procurement of loans for any capital needs.  The board will designate a committee that investigates 
additional funding options, such as grants, and works with school leadership to plan for fundraising 
timelines.  The Board anticipates a successful application for receipt of federal start-up funds and has 
identified the following foundations for operational or targeted program requests: Woodruff 
Foundation, the Gates Foundation and the Walton Family Foundation.  The Academy will also 
investigate local supplemental funding options. 
 

2. Explain any contributions of funds or in-kind donations of goods or services expected to be 
received by the    charter school that will assist in evaluating the financial viability of the 
school. In the budget, you should only include those grants or in-kind donations which have 
already been firmly committed. If you are planning to pursue certain grants or donations but 
have not yet received a commitment for these contributions, do not include them in your 
budget. Instead, provide a description of these potential contributions in your  narrative 

(including the source, estimated amount of contribution, and expected date of receipt if 
known). 

 
As the proposed budget reflects, the Academy does not assume in-kind contributions in the start-up 
years of the charter.  Additional funding options described above are viable but not confirmed and 
therefore not admissible for budget projections. 
 
STUDENT BODY 
A. Recruiting and Marketing Plan 
 
Show the school’s enrollment projections for the first five years in a chart modeled on the 
following: 

 Grade K Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 Total 
Year 1 90 100 100 100 100     490 
Year 2 72 100 100 100 100 100    572 
Year 3 72 80 100 100 100 110 110   662 
Year 4 72 80 80 100 100 100 110 110  752
Year 5 72 80 80 80 100 100 110 110 110 842 

1. Explain in detail your rationale for selecting this particular size school. 
 
APA aspires to establish a small, inclusive K – 8 school to promote learning behavior consistency in a 
community school setting.  These grade configurations allow a small student body, low teacher to 
student ratio and the ability to absorb additional students in the consecutive years of the start-up 
charter.  The goal with this model is to start with a core group of students that stay with the school 
through the K – 8 sequence.  APA students will receive the full benefits of a spiraling curriculum; the 
Paragon 6 – 8 Humanities curriculum builds sequentially on the Paragon elementary curriculum. 
 

 

C. 
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Research is conclusive about the problems high mobility rates cause for students and schools in 
creating learning disruptions14.  Although student mobility rates are influenced by many factors, 
providing students with a first-rate public school option that meets students and family needs greatly 
increases the incentive for parents to retain their children in specific schools even if living 
circumstances change. 
 

2. Describe the target student population. Provide an overview of the anticipated student 
population demographics including poverty rate as measured by free/reduced lunch status, 
and ethnicity. 

 
Analysis of surrounding school enrollments nearest to the identified facility shows a low-income 
population with average free and reduce price lunch indicators between 74.8% and 95.7% for five 
schools (4 elementary and one middle school) within a 2 mile radius of the Fairburn Road property.  
The majority of students in this area are African American with a growing Hispanic population. This is 
the student population APA will actively recruit to its beginning college preparatory program. 
 

3. Describe plans to publicize the school to attract a sufficient pool of applicants and staff. 
Describe how you will recruit a diverse population of students and faculty. 

 
Academy Board members will work in partnership with MEI to implement its marketing and 
student recruitment plan.  Student recruitment efforts will focus on students in NPU “H” and 
surrounding neighborhoods.  The unique and promising programming at the Academy will offer 
an intriguing and unprecedented choice in the Adamsville Neighborhood area.  Board members 
and Mosaica staff will work to bring a network of community-based education opportunities to the 
doors of the school.  These learning partnerships – with arts organizations and businesses - will 
play an additional role in our marketing plan.  To recruit students and educate parents, community 
members, and businesses, we plan to implement the following strategies: 
 

• Hosting a series of well-advertised public informational sessions or “Open Houses.”  These 
will be scheduled on a three-part basis, with some repeats if warranted: 

• Session One: the first “Open House” will provide information to interested community 
members on the premise of charter schools.  This will be followed by a question and 
answer session in order for participants to develop an accurate picture of how charter 
schools operate in Georgia.  This open house will highlight information on the Academy’s 
mission and offerings.  Session One will occur in late winter/early spring. 

• Session Two: The second “Open House” will provide detailed information on the 
Academy’s curricula and programs, giving parents and community members the 
opportunity to learn and ask questions about particular aspects of what will be taught and 
how it will be taught (pedagogy). Academy Board members have found this to be a 
missing link for many parents searching for educational options.  We want our parents to 
make informed decisions.  Session Two will occur within two weeks of Session One. 

• The final sequence in Open Houses will be an open “Question and Answer” forum.  We 
will offer a public forum for interested parents to provide feedback on the design and 
implementation process of the school.  This will also be a large push for enrollment as well 
as a time for early recruitment of parent volunteers.  Session Three will occur within two 

                                                 
14 “Columbus Public Schools 2005 Student mobility Report”: 
http://www.columbus.k12.oh.us/website.nsf/02BF4DB853EC3CDC852571310062D58A/$File/cpsmobility-2-
06.pdf?OpenElement; “The Hazards of Changing Schools for California Latino Adolescents”: 
http://www.ucop.edu/cprc/mobility.html 
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weeks of Session Two.  This series of Open Houses may be held several times. 
• Publicizing in the community (including ethnic and foreign-language) newspapers and area 

newsletters, and taking advantage of public notice opportunities and low-cost airtime from 
local radio and television stations (including cable); 

• Widely distributing informational flyers at locales such as libraries; coffee shops; public 
announcement boards in apartment complexes; social clubs; houses of worship; and area 
businesses (e.g., supermarkets, hair salons, laundromats, etc.); 

• Sending announcements to local support organizations; 
• Contacting the families and other individuals who expressed interest and provided us with 

contact information; 
• Mailing letters of introduction to local publicly elected officials, government agencies with 

area offices, and local social services and cultural arts organizations and asking them to 
post an informational flyer; and 

• Making announcements at community meetings 
 
Staffing 
Academy Board members and the CAO will oversee the recruitment and staffing of the Academy 
throughout the spring and early summer of 2008.  Once hired, the Chief Administrative Officer 
will interview, recommend for hiring, assign, manage, review, and recommend staff dismissals as 
necessary, working with the Mosaica Human Resources Department and local Unit.  
 
APA will advertise locally, regionally and nationally to attract the best staff, using Internet 
resources as well as local and regional newspapers forums and national periodicals.  We will also 
host local job fairs and attend area college/university job fairs. Teachers will be required to hold a 
degree in education or related discipline (i.e. social science, humanities), hold the appropriate 
certification, demonstrate competence in all areas of content responsibility, demonstrate computer 
literacy, be respected as a professional educator and as an individual, and exhibit excellent verbal 
and written expression as well as strong interpersonal skills.  Additional qualifications for staff 
positions are available upon request.  Additionally, thorough background screenings will be 
performed on all staff at the school. 
 
Based on community support and readiness for the Academy’s program, we are confident that the 
school will be able to attract a qualified, enthusiastic staff that embraces the school’s mission.  The 
charter school mechanism allows for schools that are schools of choice for teachers as well as for 
students and parents.  We believe that the likelihood of employee satisfaction is higher when 
teachers affirmatively decide to teach at schools with specific curricular models or teaching 
methodologies.  The Academy will offer teachers opportunities for professional growth and 
bonuses for outstanding job performance (if negotiations are accepted under our proposed model).  
 
The Academy’s teaching staff will be provided the tools necessary to succeed: extensive 
professional development; the freedom to focus on helping children learn; and access to state-of-
the-art educational resources, including the latest textbooks, multimedia technology, and personal 
and classroom computers linked to the Internet.  Because student learning will be interpreted as a 
direct reflection on how well they are taught, teachers and administrators will be personally and 
professionally invested in children’s success and singularly focused on accelerating achievement.   
 
The Academy will prize diversity in its workforce as a diverse staff brings a valuable breadth of 
perspectives to tasks and decisions faced in any given day.  Discrimination against any individual 
on the basis of race, religion, color, national origin, gender, age, sexual orientation, disability, 
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medical condition, marital status, or veteran status will not be tolerated.  All reasonable 
accommodations will be made for those covered by the Americans with Disabilities Act.   
 
The school’s commitment to affirmative action means that beyond providing equal opportunities 
to all employees, the Academy will take positive action to hire and promote people of color, 
women, disabled persons, and veterans.  Affirmative action will apply to all personnel activities, 
including employment advertising and recruiting; opportunities for upgrading and transferring; and 
providing opportunities for training and development.  Mosaica will maintain the highest standards 
for equal employment opportunity and affirmative action including complying with applicable 
federal, state, local laws and regulations, and initiating and supporting programs and practices 
designed to create and sustain a diverse faculty and staff. 
 
 

4. Describe steps that will be taken to reach students representative of the racial, ethnic, and 
socioeconomic diverse community in the target school zone, including typically “harder to 
reach” families. 

 
APA’s recruit plan will focus on visibility in local neighborhoods and partnerships efforts between 
redevelopment businesses and organizations that mutually depend on support from the community.  
APA will work with AHA and local service agencies to advertise the school’s programming and 
embark on a door-to-door neighborhood campaign in the midst of early enrollment efforts. 

 
 

5. What areas of the city will be used for student recruitment? 
 
Please see answers to the above questions. 
 

6. Provide evidence that there is sufficient interest in your school to meet your requested maximum 
enrollment. Convey clearly and concretely the scope of community backing for the proposed 
charter school and its founding board. Document this community support among teachers, 
parents of potential students, students, community members, institutional leaders, and others 
through the use of letters of support, surveys, or other tangible means. (Attach in 
Appendices) 

 
Current indicators from the Academy’s potential partners previously identified show that a 
neighborhood school is a much needed and valued restoration to this community.  Both developers 
and parents alike have expressed a sincere commitment to the establishment of APA.  Developers 
note that unless there are sufficient and strong schooling options available to parents, the community 
redevelopment efforts will fall short of Atlanta business targets. 
 
Please see Appendix N for evidence of community support. 
 
B. Admissions and Registration Plan 
 
The charter school must be open to any student who resides within the City limits of Atlanta. The charter 
school can only enroll students who reside within the City limits of Atlanta. The only 
eligible out of district enrollees are children of teachers, staff, and board members of the charter 
school who do not live in the City limits of Atlanta.  
 
In Year One, enrollment occur in two tiers. Tier one will occur from January 31 to May 1 and will be 
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limited to students from within NPU H (Bankhead Courts, Bankhead/Bolton, Carroll Heights, 
Fairburn Heights, Oakcliff, Adamsville, Wisteria Gardens, Baker Hills, Wilson Mill Meadows, 
Boulder Park, Wildwood, Wisteria Lane, and Ridgecrest Forest Neighborhoods). If there are any 
spaces remaining open at the school after May 1, Tier two enrollment period will target adjacent 
NPUs, with preference still given during the tier two period to families within NPU H. A lottery will 
be help on June 1 for any addition spaces. 
 

1. Provide the calendar to be used for recruiting, registering, and admitting students the initial 
year, and years following including a plan for an admissions lottery if the number of 
applicants exceeds the school capacity. 

 
 

2. Describe the policies and procedures that will guide the admission, enrollment and withdrawal 
of students, including verification of city residency. Indicate any priorities for enrollment. 
Indicate any specific targeted traditional school attendance zones and/or City Neighborhood 
Planning Unit (NPU). 

 
 
Responses to questions (1) and (2) above follow. 
 
Student Recruitment will begin shortly after a contract is awarded to APA.  The enrollment period 
will be longer in the first years to garner sufficient enrollment to fully enroll the school and to 
provide ample time to widely implement marketing plans ( see section B, above).  In subsequent 
years, enrollment will occur over a month period from March 1 – March 31, providing time for a 
lottery process if necessary in May.  Notifications of enrollment will be made no later than the first 
week of May. 

 
APA will have an open enrollment process. The Academy will fully comply with Georgia law 
regarding admission policies and procedures, as well as all other applicable state and federal 
provisions.  In particular, as a public charter school, the school will not discriminate on the basis of 
intellectual or athletic ability, measures of achievement or aptitude, status as a handicapped 
person, or any other basis not permitted by a school district.  The school will be nonsectarian in all 
respects, and will comply with state and federal laws applicable to public schools concerning 
church-state issues.  In accordance with the charter school law, Atlanta Preparatory Academy will 
not charge tuition. 
 
Atlanta Preparatory Academy will actively publicize open enrollment to all community sectors.  If 
necessary, Atlanta Preparatory Academy will host its first enrollment lottery at a date compliant 
with the application enrollment window dependent upon the approval process with subsequent 
annual lotteries held on the first Monday of April in each year.  
 
Lotteries 
If the number of applications exceeds the number of seats available in a grade, Atlanta Preparatory 
Academy will accept students by a random selection process, or lottery. The school will grant 
enrollment preference to students meeting residency requirements established by the charter and 
formerly enrolled students.  The school will maintain a waiting list of the remaining applicants.  
Atlanta Preparatory Academy will notify applicant families within one week of the lottery of 
student placements.   
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The following applies to APA’s process: 
 

 If applications exceed the school’s capacity a lottery is held; 
 APA’s lottery policies and processes will be clearly written and distributed to reflect state 

laws regarding random selection and no preference; 
 APA’s admission lotteries will be witnessed and occur in a public setting; and 
 A neutral party will conduct the lottery on behalf of the school 

 
The lottery will be well publicized, open to all, and will be easily understood and followed by all 
observers.  To minimize the risk of bias, the Academy will exclude individuals who are employed 
by the school, individuals whose relatives are school employees, and those individuals who are 
seeking admission for their children, from the task of drawing names.  Rather, an impartial 
individual, such as a certified public accountant or a retired judge, will be asked to draw the 
names.  All students whose applications were filed by the application deadline will be separated by 
grade and entered into the lottery.  A drawing of names by grade will then be held until all spaces 
are filled.  Any applicant who is not admitted to the school during the lottery will be placed on the 
school’s waitlist. 
 
Students whose applications are received after the deadline will be placed on the school’s waitlist 
in the order that their applications are received, following the initial establishment of the waitlist 
by the lottery and by preferences established by law.  In each successive school year, students who 
were enrolled in the school the previous year will keep their spaces in the school until they 
graduate or leave the school.  Admissions preference will be given to siblings of pupils enrolled in 
the school.   

Waiting Lists 
After all available spaces are filled, waiting lists will be maintained for each grade.  Atlanta 
Preparatory Academy will maintain complete student files for each student on the waiting list.  
When a space becomes available in a grade, the parent of the first student on the waiting list will 
be contacted and given a set period of time in which they can accept the position (one week).  If 
the space is declined the next person on the list will be contacted.  Students will be maintained on 
the wait list for one year. 
 
Once the parent has accepted the position for their child: 

 The appropriate Request for Transfer form will be immediately sent to the school of origin.   
 A transportation request will be sent to the appropriate department, if applicable.   
 Qualifying parents will complete the application for free or reduced lunches.   
 Parents that need before and/or after school will be informed about the availability of space 

in the OASIS Program, if applicable.  If space is available and the parent desires to enroll, 
all forms for the program must be completed in order to complete enrollment. 

 The parent is given a copy of Atlanta Preparatory Academy’s Code of Civility and asked to 
return their signed verification and agreement before the student enters the school.   

 Emergency cards are completed prior to the student’s attendance.   
 
The parent is given a copy of the absentee/tardy policies of the school as well as all other office 
procedures (i.e. Visiting the school, drop off and pick up sites, classroom protocol, etc.). 
 
A copy of the student withdrawal form is below. 
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Public School Academy 
 

Notice of Withdrawal 
 

Parents are requested to notify the school secretary at least one week prior to the student’s last day in school. 
Students leaving earlier than two weeks prior to the end of the semester will be issued an incomplete grade. 
Students withdrawing less than two weeks prior to the end of the semester will be issued a report card with 

final grades provided arrangements are made with the teacher in advance to complete the missed work. 
 

Complete and Return this form to the Main Office  
or 
Mail this form to: insert address 
or 
FAX this form to:  insert fax number   

 
Please Print All Information and Sign and Date in the Space Provided 

Student Information 
 
Name:          Date of Birth (M-D-Y):   
  
 
Current School District:        Current Grade:    
  
 

Parent/Guardian Information 
 
Name:         Home Telephone:    
  
 
Home Address:       Cell/Pager:      
  
 
City:        State:      Zip:    
  
 
Email:          
  
Business Telephone:           Business Email:       
  
  
Reason for Withdrawal 
 

Please check the box or boxes that most closely describe your reason(s) for withdrawing your 
child from this school or list your reason(s) in the designated space: 
 

 Eighth Grader Moving to High School (please complete Transfer Information below)   
 Family Relocation      Illness/Disability   Academic   Dislike of school experience   

Court Action   Economic Reasons   Transfer to public school (please complete Transfer 
Information below)   

 Transfer to private school    Feeling of not belonging     Suspended/Expelled 
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Other/ Comments:            
             
             
       

 

Transfer Information 
 

My child will be transferring to the following school:       
   
 

I understand that no records can be transferred from Atlanta Preparatory Academy to another 
school without a written request from the school with parent/guardian signature. 
 
            / /
  
Parent/Guardian Signature         Today’s Date 
 

 OFFICE USE ONLY 
Date Received:  ____/_____/_____ Time: _____________  Transfer of Records Date:  _____/_____/_____ 
 

 
VII. HUMAN RESOURCES  
 
A. School Staff 
 

1. Describe the qualifications and attributes of an ideal teacher for the proposed school and how 
they will support the mission and effective student learning. 

 
Teachers will be required to hold a degree in education or related discipline (i.e. social science, 
humanities), hold the appropriate certification, demonstrate competence in all areas of content 
responsibility, demonstrate computer literacy, be respected as a professional educator and as an 
individual, and exhibit excellent verbal and written expression as well as strong interpersonal 
skills.  Additional qualifications for staff positions are provided within full job descriptions and are 
available upon request.  Additionally, thorough background screenings and fingerprinting will be 
performed on all staff at the school. 
 
Certification by the Georgia Professional Standards Commission (GAPSC) will be required. 
Teacher training will be intensive, as described directly below in section “3.”  
 
 

2. Provide a plan for ensuring that recruitment and selection procedures will reinforce these 
desired qualities in the school’s faculty. 

 
Please see response to “A. Recruiting and Marketing (3)” above for answers to this question. 
 

3. Describe plans for developing and implementing an effective professional development 
program. 

 
APA will partake in both school leadership training via Mosaica Education’s Leadership Institute 
and schoolwide teacher training in both on-site and off-site venues.  Atlanta Preparatory Academy 
is committed to providing continuous opportunities to better teaching and leadership at the school.  
Teachers will engage in pedagogy trainings as well opportunities in subject matter, licensure, or 
continued education experiences in their fields.  Our approach is two-fold: 1) teachers and leaders 
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will work on their own development in their fields of expertise as well as receiving cross-
curricular training to understand curriculum implementations.  This is crucial for we believe that 
for teachers and leaders to be effective, they must maintain high standing in their own respect and 
take ownership of their careers.  This leads to the second cadre of our approach – a focus on 
curricular, instructional, and school climate strategies to improve student success.  Teachers and 
leaders must be armed with the confidence, knowledge, tools, and experience to maximize 
effectiveness in the classroom.  We therefore pair student performance data, parent satisfaction 
data and school climate findings with instructional strategies that reinforce progress and success or 
meet the need to change what’s ineffective.  Full documentation of teacher orientations, school 
year trainings and Institute plans are available upon request.  The following is a brief overview. 
 
Mosaica Leadership Institute 
 
In an endeavor to build a team of educational leaders whose talent, vision and energy wield a 
dramatic national impact on excellence in public education, Mosaica launched the Mosaica 
Leadership Institute (MLI) in early 2001. School site leadership team members, including Chief 
Administrative Officers and Program Facilitators who are new to Mosaica, attend two weeks of 
pre-service training. Participants attend seminars in general management topics such as finance 
and accounting; hiring, retaining and mentoring of employees; understanding our “customer”; and 
Charter school law/development. In addition, participants attend 5 three-day workshops that 
provide school leaders with key information, strategies and resources to hone their skills as true 
instructional leaders.  During these interactive workshops, leaders gain the information, tools, 
strategies and resources they will need to successfully lead and support their teachers in creating 
an effective classroom, implementing the curriculum, and, thereby, helping all students to meet 
state and district standards.  During training, all leaders complete Action Plans.  The plans help 
staff to put “into action” the new knowledge and strategies they have explored in training.  The 
written action plan serves an excellent tracking tool as supervisory staff are able to easily monitor 
each task until completion.  Additional Action Plans are created as needed throughout the year. 
 
Mosaica and the Atlanta Preparatory Academy Board are committed to recognizing and promoting 
the school’s best and brightest.  We believe that star performers should be encouraged and 
mentored to take full advantage of the opportunities afforded by the growth of the charter school 
movement.  To that end, Mosaica solicits nominations from school leadership, corporate regional 
staff, and the board as a whole, asking these key players to join the effort to recognize the 
individuals whose daily contributions distinguish the school by nominating exemplary teachers 
and administrators to become a part of Mosaica Leadership Institute.  Individuals selected to 
participate in MLI are expected to make a significant commitment of time and energy to the 
Mosaica training workshops.  MLI uses a combination of workshops, e-learning assignments and 
mentoring experiences with various Mosaica leaders.  This enables the company to address 
extensive and rigorous content within the time restrictions that confine full-time professionals. 
 
Teacher Training and Support 
 
A Rand (Critical Technologies Institute, March 1995) study found that new teaching strategies can 
require as much as 50 hours of instruction, practice, and coaching before teachers can effectively 
use them.  Mosaica-partnered schools provide teachers with ongoing training and devote at least 
20 days the first year and 15 days each additional year towards professional development.  
Teachers new to Mosaica schools receive and participate in two weeks of pre-service training.  
This proprietary training gives teachers a solid set of tools, strategies and resources to help them 
implement the curricula successfully—and bring success to students.  Week 1 of pre-service 
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training is presented by Mosaica staff in a style that models the effective teaching strategies 
teachers are to use in their classrooms.  Not only do participants learn about effective teaching 
strategies, they experience them.  During each day of the five-day training, teachers explore, 
practice, and apply pedagogical philosophies, and strategies in community building, classroom 
management, informal and formal assessment, and effective teaching.  Teachers also create an 
Interactive Training Binder—an organizational tool modeled after a similar binder used by 
Mosaica students in Paragon Humanities.  In this binder, they organize their research, handouts, 
reflections, questions, and answers.  By the end of week 1, they have a useful reference tool that 
they will refer to throughout the next week of training, the first week of school, and beyond.   
 
During Week 2 of pre-service training, new teachers are joined by returning teachers.  During this 
week, teachers apply their new knowledge--gained during Week 1--even more specifically.  
Teachers work together to become familiar with their curricula, identify and apply effective 
teaching strategies, and connect with standards.  Teachers then write lesson plans to reflect these 
goals.  They also practice implementing lessons for their peers and supervisors—gaining valuable 
feedback to ensure that their first days in the classroom are confident and successful.   
 
During training, teachers also receive brief checklists outlining the essential elements that should 
be evident as they teach language arts, math, science, and Paragon.  They understand that these 
checklists can and will be used by their Program Facilitator and CAO for informal visits to their 
classrooms.  These checklists serve as excellent tools for discussion, feedback and tracking of 
teacher growth. Teachers are encouraged to keep their checklists in a prominent or easily 
accessible place so that they have an on-going reminder of key aspects of an effective classroom.   
 
Teachers receive on-going support from their program facilitators during weekly grade group 
meetings and an additional 5 in-service days throughout the year.  During these meetings program 
facilitators address teachers concerns and provide additional information, resources, and strategies 
to ensure that teachers continue to create classrooms that foster student achievement.  A Mosaica 
newsletter is also sent out to educational staff on a regular basis, providing them with updates, 
hints, reminders, and other information that will support them in meeting the needs of their 
students. 
 
In-service education at the Academy will be tailored to the student population and to instructional 
strategies.  Several strategies will support ongoing teacher training.  One or more in-house 
curriculum specialists provide regular in-classroom teacher training and curriculum support.  
These program facilitators provide ongoing professional development, pedagogical training and 
classroom support.  In weekly grade group meetings for Paragon, teachers will engage in 
collaborative planning with colleagues which tailors the curriculum to the specific needs of 
students and that draws effectively on the talents, passions and resources of teachers, parents, and 
community members.  Workshops provided for teaching staff will include, but are not limited to, 
reclaiming youth at risk, resiliency training, the Paragon Curriculum, the application of technology 
in instructional settings, standards, assessment, and the development of instructional learning work 
plans. 
 
To reward excellence in teaching and mentoring, Mosaica has a professional track including a 
variety of seminars and conferences teachers may attend based on their individual professional 
development plan.  The Academy will allocate resources to professional development 
opportunities as part of our efforts to attract and maintain highly qualified staff.  MEI will also 
work with the Academy to implement strategies to ensure that we do not lose our most valuable 
resource—trained, committed teachers—to the competition, be it charter, district, or private.  New 



 

 
 

89

charter schools tend to attract risk takers who are excited by the possibility of starting from scratch 
and creating a new school of choice in communities that have had few or no educational options.  
Such staff members energize the school and contribute to the vitality and flexibility that will 
undoubtedly become a defining tenet of the Academy’s school culture. 
 
Examples of both Teacher and Leadership professional development plans follow.  
 

 
Individualized Professional Development Plan (IPDP) 

Please tab to each gray area to complete information – use cursor to click on and fill in check boxes 
 
Team Member Name:        
    

Date:       /     /      
 

Date employed (month/year):        /       Supervisor:        
 

Position (include grade / subject if applicable):        
 
Is certification complete?:     Not applicable:       Yes:  No:  
If not, explain:        
 
 
SECTION I:  Completed Professional Development.   
 
Regional Preservice Teacher Training -Year 1.  Check each workshop completed and note dates.   
     

• The Mosaica Vision      
   

  
(month/year):   

      /       

• The Mosaica Middle School Vision         
(month/year):   

      /       

• Building the Class Community (Classroom Management)   
  

  
(month/year):   

      /       

• Effective Teaching Strategies      
  

  
(month/year):   

      /       

• Paragon or Paragon Humanities     
  

  
(month/year):   

      /       

• Effective Teaching Strategies in Math or    
(month/year):   

      /       

• Publisher’s Math Training and MEI follow-up   
   

  
(month/year):   

      /       

  
(month/year):   

      /       • Effective Teaching Strategies in Science or Publisher’s 
Science Training and MEI follow-up     
     

(month/year):   
      /       

• Effective Teaching Strategies in English Language Arts 
(Grades K-5) or  

      Publisher’s OCR Training and MEI follow-up    
   

 
  

(month/year):   

 
      /       

• Needs of the Middle School Learner (Grade 6 and up)   
   

  
(month/year):   

      /       

• Creating Community in the Middle School Classroom Grade 6 
and up  

  
(month/year):   

      /       

• Engaging the Middle School Learner in Language Arts Grade 
6 and up    

  
(month/year):   

      /       

• The 7 Habits and the Premier Planners Grade 6 and up   
   

  
(month/year):   

      /       

 
If any Regional Preservice workshops have not yet been completed, explain why.  Include plan for attaining 
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content.       
 
Onsite Preservice Teacher-Training Summer 2006:  Check each workshop completed.       
 

  The Mosaica Vision:  A Refresher    
  Hooray for Diffendoofer Day  
  Paragon Day 3  
  MEI Literacy Initiative—Overview  
  Leading with Literacy  
  Community Literacy  
  Writing Across the Curriculum  
  The Writing Process:  A Foundation of Literacy  
  Connecting to Standards for Student Achievement  
  Implementing the Science Curriculum  
  Implementing the Math Curriculum  
  Implementing the Language Arts Curriculum  
  Setting Ourselves up for Success 
  Community Building Part II (returning teachers) 
  Paragon Level II (returning teachers) 
  Mosaica’s Middle School Vision (returning teachers) 

  Needs of the Middle School Learner (returning 
teachers) 

  Creating Community in the Middle School Classroom 
(returning teachers) 

  7 Habits and Premier Planners (returning teachers) 
  Procedures and Routines for an Effective Classroom 
  Setting Up Your Classroom for Successful Instruction 

   Meeting the Needs of All 
Learners: Differentiation 

  Meeting the Needs of All Learners: Special Education 
  Meeting the Needs of All Learners: Effective    
  Parent Communication 
  The Educational Professional 
  Econ Training guide (G3-5 and G6 and up) 
  Foreign Language Specialists  
  Other:        

 
 
 
If any Onsite Preservice workshops have not yet been completed, explain why.  Include plan for attaining 
content.       
 
Progressive (inservice) Training (list topics and date)   
 
Topic:       month/year:      /      

 
Topic:       month/year:      /      

 
Topic:       month/year:      /      

 
Topic:       month/year:      /      

 
Topic:       month/year:      /      

 
Topic:       month/year:      /      

 
 
Other (list other workshops completed): 
Topic:       month/year:      /      

 
Topic:       month/year:      /      

 
 

 
 
 
SECTION 2:  Self-Assessment.  Use the Paragon and Morning Program Checklists to complete the following: 
 
Strengths: 
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Challenges: 
 
      
 
      
 
      
 
Goals for this year: 
 
1.       
 
2.       
 
3.       
 
 
 
 
 
 
 
 
SECTION 3:  Supervisor Observations and Input.  Use the Paragon and Morning Program Checklists to 
complete the following:         
 
Strengths: 
 
      
 
      
 
      
 
Challenges: 
 
      
 
      
 
      
 
Goals for this year: 
 
1.       
 
2.       
 
3.       
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Individualized Professional Development Plan  
 
SECTION 4:  Individualized Plan of Action  

 
 
 

Goals 
Based on the information in 
Sections 2 and 3 above, list 

goals for this year. 

Action Plan 
What activities will the team 
member engage in to reach 

his/her goals? 

Support 
What support will be provided? 

Assessment 
Note dates for progress checks and 

completion. 

 
Goal 

1 
 
 
 
 

      • Action Plan:        
 
 

• Support:        
 

Progress check 1:        
 
Progress check 2:        
 
Completion date:        
 

 
 

Goal 
2 

 
 
 

      • Action Plan:        
 
 

• Support:        
 

Progress check 1:        
 
Progress check 2:        
 
Completion date:        
 

 
Goal 

3 
 
 
 
 

      • Action Plan:        
 
 

• Support:        
 

Progress check 1:        
 
Progress check 2:        
 
Completion date:        

OPTION: 
3-year Goal 

 
State a long 

term goal and 
action plan. 

 

      • Action Plan:        
 
 

• Support:        
 

Progress check 1:        
 
Progress check 2:        
 
Completion date:        
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Individualized Professional Development Plan 
 

SECTION 5:  Weekly / Monthly Plan  Detail the weekly and/or monthly plan for this team member. (i.e.:  
participate in weekly grade group meetings, attend monthly lunch workshops, read and report on assigned book, 
observe specified classroom, practice specific effective teaching or community building strategy, etc.)  
 
►       
 
►       
 
►       
 
►       
 
►       
 
 
 
 

 
 
Agreed to by: 
 
         Date:      /     /              
Teacher 
 
 
 
 
                      
Supervisor   
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Individualized Professional Development Plan  
REVIEW 

 

Review of Individual Team Member Goals and Progress 
 
Team Member Name:                /     /      

Today’s Date 
                          
Goal #       (Restate Goal  from initial IPDP and number accordingly) 
 
       
 
 
 
 
 
ction Plan for this goal:  (Restate action plan for this goal from initial IPDP)  
 
      
 

Team Member Progress                        Has goal been met:    Yes:        No:  
 
Summarize progress:        
 

Assessment Tools 
 

Note:  means of assessment 
i.e.:  Observation; Paragon 
Checklist, Morning Program 

Checklist, etc. 
 
•       
 
•       
 
•       
 

Note any modifications to the action plan for this goal:        

 
 

Individualized Professional Development Plan (IPDP) - Leadership 
 
Please tab to each gray area to complete information 
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Team Member Name:                 Date:       /     /      
 
Date employed (month/year):       /        Supervisor:        
 
Position (include school or region if applicable):        
 
Is certification complete?:     Not applicable:        Yes:  No:        If not, explain:        
 
 
SECTION I:  Completed Professional Development.   
 
Mosaica Leadership Institute.  Check each module completed and note dates.       

 
• MLI Day 1     (month/year):       /      
• MLI Day 2     (month/year):       /      
• MLI Day 3     (month/year):       /      
• MLI Day 4     (month/year):       /      
• MLI Day 5     (month/year):       /      
• MLI Day 6     (month/year):       /      
• Cumulative Assessment  

 Part 1    (month/year):       /      
 Part 2    (month/year):       /      
 Part 3    (month/year):       /      

 
If any MLI workshops have not yet been completed, explain why.  Include plan for attaining content.       
 
Summer Leadership Retreat Summer 2006:  Check each day completed.       
 

  SLR Day 1 
  SLR Day 2 
  SLR Day 2 

 
If any Summer Leadership workshops were not completed, explain why.  Include plan for attaining content. 
      
 
• Other (list other workshops completed)       
 

Topic (month/year):       /      
 
Topic (month/year):       /      
 
Topic (month/year):       /      
 
Topic (month/year):       /      
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Individualized Professional Development Plan (IPDP) - Leadership 
 
Please tab to each gray area to complete information 

 

 
 
Strengths:  Review the rubric criteria points in which you feel you score a “4” or “3”.  Using these as a 
guide, describe the strengths you exhibited as a Mosaica leader this year. Mark the criteria number(s) 
from the rubric for each.  
 

Rubric Criteria #       :        

Rubric Criteria #       :        

Rubric Criteria #       :        

 
Challenges:  Review the rubric criteria points in which you feel you score a “2” or “1”.  Using these as 
a guide, describe the challenges you encountered as a Mosaica leader this year.  Mark the criteria 
number(s) from the rubric for each.  
 

Rubric Criteria #       :        

Rubric Criteria #       :        

Rubric Criteria #       :        

 
Goals for this year:  Based on the information above, list three goals that will help you hone your 
skills as a Mosaica Leader.   Mark the criteria number(s) from the rubric for each.  
 

1.  Rubric Criteria #       :        

2.  Rubric Criteria #       :        

3.  Rubric Criteria #       :        

 

SECTION 2:  Self-Assessment.  Complete the following using the criteria of the 12-point Rubric.  
The rubric outlines expectations for CAOs in each of the 12 areas of the Reporting and 
Accountability Form and should be used for on-going reflection and formal evaluation. 
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Individualized Professional Development Plan (IPDP) - Leadership 
 
Please tab to each gray area to complete information 

 
                               

 
 
Strengths:  Describe the strengths this team member exhibited as a Mosaica leader this year--Rubric 
Criteria in which the team member scores a “4” or “3”.  Mark the criteria number(s) from the rubric for 
each. 
 

Rubric Criteria #       :        

Rubric Criteria #       :        

Rubric Criteria #       :        

 
Challenges:  Describe the challenges this team member encountered as a Mosaica leader this 
year—Rubric Criteria in which the team member scores a “2” or “1”.  Mark the criteria number(s) from 
the rubric for each. 
 

Rubric Criteria #       :        

Rubric Criteria #       :        

Rubric Criteria #       :        

 
 
Goals for this year:  Based on the information above, list three goals that will help this team member 
hone his/her skills as a Mosaica Leader.  Mark the criteria number(s) from the rubric for each. 
 

1.  Rubric Criteria #       :        

2.  Rubric Criteria #       :        

3.  Rubric Criteria #       :        

SECTION 3:  Supervisor Observations and Input.  Complete the following using the criteria of 
the 12-point Rubric.  The rubric outlines expectations for CAOs in each of the 12 areas of the 
Reporting and Accountability Form and should be used for on-going reflection and formal 
evaluation. 
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Individualized Professional Development Plan - Leadership 
 
SECTION 4:  Individualized Plan of Action.  Complete the following using the information from Sections 2 and 3 above and the criteria of the 12-point Rubric.   

 
 
 

Goals 
Based on the information in 
Sections 2 and 3 above, list 

goals for this year. 

Action Plan 
What activities will the team member 

engage in to reach his/her goals? 

Support 
What support will be provided? 

Assessment 
Note dates for progress checks 
and completion. 

mm/dd/yy 
 

Goal 
1 

corresponding 
rubric check-
point:      

 
 

      • Action Plan:        
 
 

• Support:        
 

• Progress check 1:        
 
• Progress check 2:        
 
• Completion date:        
 

 
 

Goal 
2 

corresponding 
rubric check-
point:      

 
 

      • Action Plan:        
 
 

• Support:        
 

• Progress check 1:        
 
• Progress check 2:        
 
• Completion date:        
 

 
Goal 

3 
corresponding 
rubric check-
point:      

 
 

 

      • Action Plan:        
 
 

• Support:        
 

• Progress check 1:        
 
• Progress check 2:        
 
• Completion date:        

OPTION: 
3-year Goal 
(State a long 
term goal and 
action plan.) 
 

 
 
 
 
 
 
 
 

• Action Plan:        
 
 

• Support:        
 

• Progress check 1:        
 
• Progress check 2:        
 
• Completion date:        
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Individualized Professional Development Plan - Leadership 
 

SECTION 5:  Weekly / Monthly Plan:  Detail the weekly and/or monthly plan for this team member. (i.e.:  Meet 
with supervisor weekly, attend National Charter School Conference and report back, prepare and present MEI 
workshop at regional preservice, etc.)  
 
•       
 
•       
 
•       
 
•       
 
•       
 
 
 

 
 
 
Agreed to by: 
 
 
                 
Team Member 
 
 
 
                    
Supervisor   
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Individualized Professional Development Plan - Leadership 
REVIEW 

 
Review of Individual Team Member Goals and Progress 

 
Team Member Name:                 
      /     /                             
 Today’s Date 
 
Goal #       (Restate Goal  from initial IPDP - Leadership and number accordingly)  Corresponding rubric check-point:        
 
       
 
 
 
 
 
Action Plan for this goal:  (Restate action plan for this goal from initial IPDP - Leadership)  
 
      
 

Team Member Progress                  Has goal been met:    Yes:       No:  
 
Summarize progress:        
 

Assessment Tools:  (Note 
means of assessment i.e.:  
Observation; monthly reports, 
etc.)   
 
•       
 
•       
 
•       
 

Note any modifications to the action plan for this goal:        
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4. Detail how the evaluation system for teachers and administrators will support the school’s 
mission and educational philosophy. 

 
The Academy’s evaluation plans are a reflection of the school’ mission to encourage school-wide 
staff development towards proficiency in delivery the Core and Paragon curricula in addition to 
ensuring that individual staff professional development needs are met.  A sampling of evaluation 
rubrics are attached as Appendix J.  Full copies of all evaluation materials are available but are 
lengthy. 
 

5. Indicate the number of teachers and other professional and non-professional school staff, by 
position, to be hired for each year. If necessary, describe the job position. 

 

 
6. Summarize a day in the life of a typical teacher at your proposed school (include the number 

of instructional hours, number of classes, number of planning hours, and other 
responsibilities at the school). Please be as specific as possible. 

 
The APA teacher will have an eight hour workday.  Teachers will be expected to be on site 30 
minutes before students arrive in the AM (this will be preparation time, grade level planning time 
or sometimes there will be staff responsibilities related to facilitating breakfast, transportation, 
meeting/greeting parents, etc.).  The student instructional day is 7 hours.  In the typical elementary 
self contained program, the teacher will have major responsibility for the planning and 
implementation of the literacy, math, science, and Paragon instructional programs.  The classroom 
teacher will also manage the scheduling and implementation of the A+ computer aided reading 
and math programs within the classroom.  There will also be specialist teachers who plan and 
implement the physical education, music, and Spanish language programs.  Therefore, APA 
classroom teachers will be provided with additional planning time of up to 60 minutes while their 
students attend these specialty classes.  At APA, teachers will have the same lunch period as their 

Position 
FTE-Year  
1 

FTE – 
Year 2 

FTE – 
Year 3 

FTE – 
Year 4 

FTE – 
Year 5 

Chief Administrative Officer (CAO) 1.00 1.00 1.00 1.00 1.00 
Assistant CAO   1.00 1.00 1.00 
Program Facilitators 2.00 2.00 2.00 2.00 2.00 
Classroom Teachers (K – 1, 5 per grade level) 25.00 29.00 33.00 37.00 41.00 
Specialty Teachers (Music, PE and Art, Drama) 2.00 2.00 3.00 3.00 3.00 
Special Education Teacher 2.00 2.00 3.00 3.00 3.00 
Spanish Teacher 1.00 1.00 1.00 1.00 1.00 
School Nurse 1.00 1.00 1.00 1.00 1.00 
Guidance / Social Worker 1.00 1.00 1.00 1.00 1.00 
Substitute Teacher (full time, on site) 1.00 1.00 2.00 2.00 2.00 
Teacher Aides  9.00 10.00 11.00 13.00 14.00 
Clerical/Administrative 1.00 1.00 1.00 1.00 1.00 
Custodian 1.00 1.00 1.00 1.00 1.00 
Bookkeeper    1.00 1.5 1.5 
Food Service 1.10 1.30 1.5 1.70 1.90 
Total 48.1 53.30 63.5 71.70 75.40 
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students and will be required to provide some supervision of the lunch and recess (30 minutes in 
total length) on a shared schedule with other staff. 
 
Teachers will be required to spend a minimum of thirty minutes after the end of the student day to 
supervise after school activities, facilitate transportation, meet with grade level teams or 
leadership and other duties.   
 
 

7. Describe the school’s plan for staffing special education, and staff for English language 
learners including necessary qualifications. 

 
All Special Education staff and ELL staff will hold appropriate certification to meet state 
requirements and student education needs.  The initial staffing plan includes two Special Needs 
teachers with a third added when enrollment increases in year three.  At present, the staffing plan 
does not include a position for an ELL teacher due to ELL enrollment trends in the target school 
area.  If school enrollment leads to the need for an ELL teacher, this position will be immediately 
added and the hired teacher will be motivated and possess the necessary qualifications. 
 

8. Describe the human resource policies governing processes for hiring, dismissal, 
compensation, and required fingerprinting and criminal record checks. 

Steps for Hiring School Program Facilitators, Teachers and Instructional Aides  
 
The law requires public school elementary and secondary teachers to meet their state’s definition 
of highly qualified teacher for each core academic subject they teach (English, reading or 
language arts, mathematics, science, history, civics and government, geography, economics, the 
arts and foreign language).  Special Education teachers and teachers of English language 
learners must be highly qualified if they teach core academic subjects to their students. 
 
Qualified teachers must have: a bachelor’s degree; full state certification, demonstrated 
competency, as defined by the state, in each core academic subject taught. 
 
New elementary school teachers who are new to the profession must demonstrate competency by 
passing a rigorous state test on subject knowledge and teaching skills in reading and language 
arts, writing, math and other areas of the basic elementary school curriculum 
 
Steps: 
 
1. Collect resume 
2. Invite applicant to fill out Employment Application on-site; have applicant review Job 

Description for the desired position (Employment Applications and writing samples must be 
completed onsite)   

3. Conduct Initial Screening (in existing schools, all current instructional staff will be given 
priority consideration for positions if they meet the requirement of NCLB as stated above) 
(Initial Screening is defined as reviewing resumes and applications for employment, calling 
former employers and collecting background information) 

4. Establish initial personnel file  
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5. If qualified - Initiate first interview and continue to Step 6…if not qualified rejection letter 
sent 

6. Conduct Formal Interview – by CAO or designee using the MEI Interview Guide* …if not 
successful -rejection letter sent 

7. Collect references and certifications (if applicable) 
8. Board interview using MEI Interview Guide*  
9. Reference checks and verification of certifications (by Administrative Assistant)  
10. Conduct Criminal Background Check and fingerprinting of applicant (by Administrative 

Assistant) 
11. Candidate Demonstration (i.e. program facilitators and teachers present a lesson,  
12. Offer made.  If Offer is not made a rejection letter will be sent to applicant* 
13. If Offer accepted continue to Step 14 
14. Complete Personnel Action Form* (PAF) and IT-PAF form; signed by hiring CAO and 

forwarded to Payroll Department 
15. Forward required payroll forms to new employee (New Hire Packet): I-9 (must completed 

within three days of employment), W-2, state income tax form, Employee Handbook, 
insurance enrollment forms (if qualified), (forms must be submitted to Payroll within 5 days)  

16. Establish Permanent Personnel File  
17. Review payroll forms completion by Payroll Clerk  
 

∗ Forms available from Mosaica Education, Inc. 
 
 

The above procedure insures compliance with Title VII, the Civil Rights Act of 1991 
and the Americans with Disabilities Act demonstrating fair and consistent hiring 

practices by the standard treatment of qualified applicants 
 
The steps for employee termination are outlined below: 

Steps for Terminating Employees 
 
1.  Complete a Personnel Action Form (PAF):  to ensure that a final address is on file for 
mandated  
     mailings from the company including employee’s W-2 
 
2.  Complete the Employee Termination Form – this form is for Company Use Only and is used 
     as documentation for unemployment claims by the Human Resource Department 
 
3.  Complete any State mandated termination form  
 
4.  Check state Department of Labor requirements for distribution of final paycheck and/or 
contact   
     Human Resources Dept. 
 
5.  If voluntary termination, have employee submit a letter of resignation or read and sign the  
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      Letter of Resignation template from the Termination Steps and Documentation Section of  
      the Personnel Payroll Procedures and Forms Manual. 
 
6.  Complete the Exit Interview Form for employees who voluntarily resign – this form is used to  
     track turnover and the information is used to improve job satisfaction 
 
7. Review and have all terminating employees read and sign the Exit Certification Form  
    – this statement documents that the employee has returned all company/school owned   
equipment  and material and certifies their agreement to comply with the rules regarding 
proprietary information 
 
8.  Complete a IT PAF:  Notify the appropriate departments to ensure the terminating employee 
is  
      taken off all communication systems. (Mosaica Education, Inc.  IT Department; HR 
Department) 
 

Contact the Human Resources Department in Regards to the Following: 
 

9.   COBRA Health Benefit Continuation Notice – this notice informs employees of their rights  
      under Federal law to continuation of insurance coverage 
 
10. COBRA Health Continuation Election Form – must be completed by the employee, returned 
to the CAO/Supervisor to be sent to the appropriate Plan Administrator.  
 

9. Describe intentions for using Georgia certified administrators and teachers. State any 
plans for students to be taught by individuals other than those certified by the Georgia 
Professional Standards Commission. 

 
APA plans to hire teaches with the appropriate state certification requirements. 
 

10. Describe how the qualifications of the teachers will be presented to parents considering the 
charter school for their children. 

 
Parents will be made aware of teacher credentials at open houses, orientation sessions and in written 
bios sent from teachers in the welcome process.  The Academy’s website will also post this 
information. 
 

11. Identify the targeted staff size. List anticipated types and numbers of staff positions, and the 
projected student-to-teacher ratio. If the student-teacher ratio differs from state guidelines, 
provide a rationale for the planned staffing arrangements. 

 
For year-one, the teacher to student ratio is 1: 17.5.  A staffing chart for year one follows. 
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12. Describe provisions that will be made for the staff to participate in Georgia’s Teachers’ 

Retirement System (TRS). 
 
This will be included in the employment agreement and the proposed budget reflects this provision. 
 

13. Describe how recruits will be informed that if hired, charter school employees are not 
eligible employees for any benefits provided by the Atlanta Board of Education. 

 
This will be made clear in initial applicant materials. 
 
B. Volunteers 
 

1. If applicable, describe the possible role of volunteers at the school. Include how volunteers will 
be recruited and trained and how their work will contribute to the school’s ability to achieve its 
goals. 

 
To seek maximum educational development of children, parents will be asked to serve in a 
volunteer capacity.  Volunteer opportunities will include such services as the following: 

• Volunteer Committee 

• Tutor 

• Resource Person 

• Mentor 

• Fund Raising Activity(ies) 

• Welcome Committee for new students and school visitors 

• Clerical Committee to assist teachers with materials production 

Position FTE 

Chief Administrative Officer 1.00 
Program Facilitators 2.00 
Classroom Teachers (K – 1, 5 per grade level) 25.00 
Specialty Teachers (Music and PE) 2.00 
Special Education Teacher 2.00 
Spanish Teacher 1.00 
School Nurse 1.00 
Substitute Teacher (full time, on site) 1.00 
Teacher Aides  9.00 
Clerical/Administrative 1.00 
Custodian 1.00 
Social Worker / Parent Liaison 1.00 
Food Service 1.10 
Total 48.1 
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• Classroom Reading Helper 

• Classroom Mathematics Helper 

• Paragon Curriculum Activities Helper 

• After-school Tutor in Reading and Mathematics 

• Transportation for stranded children 

• School-business Liaison Committee 

• After-school special programs teacher, for example, martial arts, dance, crafts, etiquette, 
etc. 

• Chaperone field trips 

• Chaperone and supervise Saturday outings for students and parents 

• Special classroom presentations on unique cultural events, for example, Kwanzaa 

• Parent-advocate mediator between students and parents and between students and parents 
and school staff. 

We will have a wide range of opportunities for parents to participate.  Within that range most 
parents will be able to find a way to contribute.  This can range from calling other parents 
regarding meetings, to assisting with clerical work, to simply attending school programs.  If a 
parent cannot physically participate in school activities, we will strive to keep them informed of 
how their child is achieving. 

 
All APA staff will be required to help recruit parent volunteers.  This will entail a commitment of 
two hours per month to phoning parents or making person-to person invitations.  Parents will be 
trained for volunteer positions that focus on classroom involvement.  
 
VIII. OPERATIONS PLAN 

A. Insurance / Risk Management 
 

Evidence of all required insurance must be submitted prior to school opening for 2007-2008, no 
later than July 31, 2007. Applicants should at a minimum address local and state 
requirements. The following types and levels of coverage are required by the Atlanta Board. 
Each applicant should investigate their proposed school’s insurance needs. Many charter 
schools purchase higher levels of coverage and additional coverage based on the type of school 
they propose to establish. 

1. Describe all insurance coverage that will be secured including but not limited to workers 
compensation, general liability insurance, property damage, and motor vehicle. 

 
APA will obtain at a minimum all district and state required coverage from Brown and Brown of 
Marmora to cover the time period of the charter agreement. Coverage will include General 
Liability, Director’s and Officer’s Liability, Employment Practice Liability, Educator’s Legal 
Liability, Property Damage, Automobile, Workman’s Compensation and Umbrella Liability 
coverage of up to 1,000,0000 for each occurrence.  
 
B. Legal Services 
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1. Describe how the proposed school will ensure compliance with the requirements of law with 
respect to legal issues. 

 
The board of Directors will retain legal representation to ensure compliance on all legal matters. 
 

2. Identify the charter board’s legal counsel including contact information- name, firm, address, 
telephone number. 

 
The board’s representative legal counsel is Oren Griffin.  His contact information is below. 
 
Oren R. Griffin 
Elarbee, Thompson, Sapp & Wilson, LLP 
800 International Tower 
229 Peachtree Street, N.E. 
Atlanta, Georgia 30303 
404/659-6700 
404/582-8416 Direct 
404/222-9718 Fax 
www.etsw.com 
 
C. Transportation 

Atlanta Public Schools is not contracting with charter schools to provide daily transportation service. 
For local field trips, the charter school is eligible for bus services from APS at the same 
rate as any APS school is charged and is required to follow reservation procedures. For any special 
needs students enrolled in the charter school with an IEP requiring special transportation 
to and from school, the charter school can contract with APS for a fee for transporting any such 
student. 

1. Describe plans, if any, for the school to transport students to and from school. 
 

a) Include arrangements made for students who would not have their own means of 
transportation. While it is understood that you may be unable to provide an exact 
transportation plan without knowledge of your actual student enrollment, please be as 
specific as possible. 

 
2. Describe policies that will ensure transportation is not a barrier to access for students. If 

transportation will not be provided, demonstrate how that will not be a barrier for all those 
who are eligible to attend. 

 
Responses to questions regarding transportation plans follow. 
 
APA will operate in accordance with GA law to ensure that transportation is never an obstacle for 
any student seeking enrollment at our school.  Transportation will be provided for any and all 
students with disabilities requiring special transportation.  APA will contract with the local district 
to that end.  We will work with parents in establishing car-pooling or other transportation designs 
to assist parents with transportation needs. 
 
 
D. Food Services 
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Atlanta Public Schools is not contracting with charter schools to provide food service. 
 

1. Indicate if the school will provide food services and the plans for meeting the nutritional needs 
of students. 

 
APA plans to contract with a local vendor to provide food services at the Academy and will employ a 
food service worker. 
 

2. Indicate if the school plans to participate in the National School Lunch Program through the 
Georgia Department of Education. 

 
APA will participate in the National School Lunch Program through the Georgia Department of 
Education.  APA will operate a non-profit food-service program, will provide free and reduced-
price meals to low-income students, using federally set income criteria; offer meals that meet 
federally specified nutritional requirements; and follow the recordkeeping and claims procedures 
required by the USDA. MEI has extensive experience in preparing schools to participate and 
monitoring reporting/compliance. 
 
IX. SUMMARY OF STRENGTHS  

A. Applicant’s Summary 

In no more than 300 words, summarize why you believe your group will create an excellent charter 
school that effectively meets the educational needs of students in the community. 

This should be a convincing argument based on a complement of organizational, individual, and 
financial strengths. The summary should demonstrate the capacity to create an excellent charter 
school in the City of Atlanta that not only meets the intent of the charter school law to increase 
student achievement through academic and organizational innovation but meets the needs of 

Atlanta Public School students and their families.  
 
The experience and leadership of the APA board demonstrates a sincere commitment to advancing 
education options in the heart of Atlanta’s urban neighborhoods with the goal of increasing student 
achievement through a serious educational environment dedicated to college preparation, 
exploration of the arts and humanities and multi-media technology resources that allow students to 
travel the world in their own neighborhood school. 
 
The APA Board was consciously assembled to reflect innovative education and business leadership 
with extensive, hands-on trial and error experience in school start-up initiatives.  This board is 
situated to bring amazing opportunities to urban Atlanta students and families and will leverage 
resources and know-how to move APA quickly to the forefront of student achievement.  This will 
be accomplished through aggressive school marketing campaigns, local and nationwide recruitment 
of outstanding faculty committed to the school mission belief statement that all children will learn. 
To this end the APA board, in partnership with MEI, has the capacity to implement a full 
educational program equipped with the necessary resources and materials to prepare students for 
success and hard work from day-one.  MEI board members will capitalize on community 
relationships to position APA for long-term financial and organizational stability, allowing school 
staff to focus on teaching and learning. 
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Atlanta Preparatory Academy will be a neighborhood school of excellence for the students of NPU 
H, meeting the needs of students and families for innovative options during an exciting time of 
community revitalization.  The board envisions APA as a central community draw, a meeting place 
and destination point of learning and excellence for K – 8 students.  As our Atlanta urban centers 
are reinvented with opportunities for local families and businesses, it is crucial that progressive 
schooling options are included in planning efforts as a “nonnegotiable” in order to sustain true 
community development; without excellent schools drawing and sustaining families, there is no true 
community and revitalization becomes an empty mission. 

X. WAIVERS 

A. Waivers 
Local charter schools are subject to the control and management of the Atlanta Board of 
Education and are expected to abide by and enforce the general rules and regulations 
governing all public schools to support the safety, welfare and educational success of all 
students. As a matter of principle, charter petitions seeking a blanket waiver of all state and 
local rules, regulations, policies and procedures shall be subject to strict scrutiny and should 
clearly articulate sound educational rationale that such waiver will support student 
achievement. 

 
1. For petitions seeking a blanket waiver (O.C.G.A. §20-2-2065), Atlanta Public Schools reserves 

the right to require the applicant to submit explanation and qualification, demonstrating the 
educational purpose(s) supporting waiver in the best interests of the students and the 
community; 

 
2. If an applicant is not seeking a blanket waiver, the petition must identify each area in which a 

waiver is requested, state the rationale for each requested waiver and demonstrate the 
educational purpose(s) supporting waiver in the best interests of the students and the 
community; 

 
a) Identify any specific waiver that will be requested of the Atlanta Board of 

Education; and 
 

b) Identify any specific waiver that will be requested of the Georgia State Board of 
Education. 

APA will utilize the broad flexibility from law, rule, and regulation listed in O.C.G.A § 20-2-2065 
(a). APA is willing to comply with all the requirements of the Single Statewide Accountability 
System. APA requests to exercise all waivers save for such waivers that would restrict the school 
from receiving funding or otherwise render APA unable to receive state or local funding. 

 

XI. APPENDICES AND ATTACHMENTS 

Please attach only materials referenced in your application, including but not limited to budget forms, 
articles of incorporation, by-laws, EMO contract, facilities LOI and/or MOU, resumes, and required 
signed conflict of interest forms. These documents will not count toward the 50 page limit on 
attachments. Additional information that may support the information presented in the narrative and 
help to assess better the proposed charter school may be included in the appendices. These examples 
may include curriculum samples; program descriptions; parent, student, or faculty handbooks; 
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organizational charts; letters of community support for the application; code of student conduct; etc. 
These documents will count toward the 50-page limit. 

Pages in the Appendices should be numbered, labeled, and included in the Table of Contents. 
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i “What Research Says About Parent Involvement in Children’s Education in Relation to Academic Achievement.” 
Michigan Department of Education.  Published at www.michigan.gov/mde/, 2003. 

 












































































































































































































































































































































