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                                             A NINTH-GRADE FOCUS

                                                              WORKSHOP PLANNER
                                                     September 26, 2005
STUDENT DATA WORKSHEET

Course-taking Patterns:


English
                      –   percent of honors

–   percent of college preparatory

–   percent of regular

Mathematics

· percent in Algebra I

· percent in Algebra II or Geometry

· percent in pre-Algebra

Science

· percent of honors

· percent of college preparatory

· percent of advanced

Attendance Rate

Completion Rate

Retention for 9th Grade

Retention for 10th Grade

Failure Rate for 9th Grade English

Failure Rate for Other 9th Grade Math

Failure Rate for 9th Grade Science

Discipline Referrals
· Percent of In-School Suspensions

· Percent of Out-of-school Suspensions

· Tardies

Percent enrolled in career/technical classes in the 9th grade
ADDRESSING THE DATA
Select one piece of data (or group of data) that you want to address with your ninth-grade students.  Within your team, discuss strategies that could be implemented to improve this (these) data.  
Strategies to improve data:

Select one strategy that you (the school) could implement that could have a positive impact within a relatively short time span.

Develop a plan for implementing this strategy for the entire ninth grade:
	Yes
	No
	NINTH GRADE ACADEMY “BEST PRACTICES” CHECKLIST

	
	
	· School-Based Data is collected and analyzed for long-term planning, such as: ninth grade failure rates, course enrollment patterns/numbers, graduation/drop-out rates, ninth grade average daily attendance by month and yearly average, tardies, behavior referrals (numbers of students, numbers of infractions, categories of infractions), incoming achievement test scores, ESS attendance.

	
	· 

	
	
	· Ninth graders are physically separated from the rest of the school, in a separate wing or building.

	
	· 

	
	
	· Ninth graders are organized heterogeneously rather than by ability level.

	
	
	· Schedule allows for common planning time and common grouping of students, taught by teams of academic and career/technical teachers.  Expectations for use of common planning time are clearly communicated.

	
	· 

	
	
	· Staffing includes an administrator and counselor dedicated to the ninth grade academy.  Lead teacher for each team is designated. Teachers are hired specifically for the ninth grade school, based both on their content expertise and their ability to work with that age group and diverse learners. Written responsibilities for ninth grade administrator, lead teacher, counselor, and ninth grade teachers are clearly defined.

	
	· 

	
	
	· Teachers have been trained in curriculum integration and teamwork skills.

	
	· 

	
	
	· Teachers have been provided time (beyond planning period time) to decide on goals for ninth graders and the academy; to develop common policies and procedures for the ninth grade academy; and to develop multidisciplinary or integrated thematic units and lessons.

	
	· 

	
	
	· Challenging curriculum policies have been decided and are operational: common course syllabi, consistent grading practices, homework policy, common standards for quality student work, commonly-decided literacy instructional practices, redo policy, major projects required of ninth graders, commonly decided procedures for student behavior, use of planners, etc.

	
	· 

	
	
	· The HSTW recommended curriculum for grade nine is in place.

	
	
	· A structured system of extra help is in lace, including a summer “bridge” program for rising ninth graders, a support class, and catch-up or “double-dosed” classes in language arts, reading, and mathematics.

	
	· 

	
	
	· A teacher advisory system is functioning with the following components: annual parent-student meetings, student-led conferences, system of regular, ongoing communication with parents, periodic advisement classes/time for advisement activities, including postsecondary options and selecting a high school program of study.

	
	· 


	
	
	· Teacher teams meet weekly to assess student progress and prescribe accordingly; to document parent contacts, to review and plan integrated curriculum activities, plan special events, such as motivational and recognition activities, etc.

	
	· 

	
	
	· Data on grades, behavior, attendance, and tardies is collected and reviewed weekly, students are referred to extra help, and parents contacted based upon this data.

	
	· 

	 
	
	· Ninth-grade repeaters are not a part of the ninth grade academy.

	
	· 

	
	
	· Professional development to include: Reading Across the Curriculum,
      Cooperative Learning, and Project-based Learning.

	
	· 


Assessment of Your Ninth-Grade Curriculum

Assess your current efforts on challenging academic studies for ninth graders.

Are all 9th grade courses heterogeneously grouped?  If not, which course would you attempt first?  What steps would you take to eliminate the lower levels?  How would you present this idea to the faculty?

Discuss the feasibility of having all of your teachers obtain either AP certification or gifted certification.  What steps would you take to make this happen?  How would you present this idea to the faculty?

Advantages and Disadvantages of Types of Extra Help

Peer Tutoring.  Research on peer tutoring shows that it provides advantages to both the provider and the receiver of the tutoring. There are not any disadvantages, but starting and maintaining the program to high levels requires effort.

On-line Tutoring and Computer-Assisted Instruction.  “The single best-supported finding in the research literature is that the use of CAI as a supplement to traditional, teacher-directed instruction produces achievement effects superior to those obtained with traditional instruction alone. Generally speaking, this finding holds true for students of different ages and abilities and for learning in different curricular areas. As summarized in Stennett's 1985 review of reviews, "well-designed and implemented D&P [drill-and practice] or tutorial CAI, used as a supplement to traditional instruction, produces an educationally significant improvement in students' final examination achievement.” The main disadvantage is the difficulty in finding appropriate, high-quality materials that match well to your school’s curriculum and your student’s needs. Note that there is a wide variety in the quality of instruction available via computers.

Tutoring by Instructional Aides. From Robert E. Slavin, Contemporary Education, 1990: Although research does not generally support the use of aides as they are most often used, there is evidence that aides implementing structured one-to-one tutoring programs can substantially increase the achievement of at-risk first-graders. This evidence, summarized in Chapter 7, would suggest that aides can be a part of a program to ensure the reading success of young children, but not if they are used in the ways aides are usually employed. The structured one-to-one tutoring programs implemented over periods of several months have little in common with the "strolling trouble-shooter" instructional role played by most classroom aides, and have even less in common with the clerical and custodial activities that occupy the bulk of aides' time.
After School Programs. The advantage of a well-run after school program is that it takes a developmental approach and helps the student develops as a whole person in a safe, caring environment. The problem is that there is no research that shows a consistent link between after-school programs and academic achievement. If you already have an after school program, building academics into it is a possibility. If you do not have an after school program, developing one is probably not the most effective or efficient vehicle for providing extra help.

Mentoring. The advantage is the development of a long-term relationship with a caring adult who is vested in the student’s school success. In “Child Trends Research Brief. Mentoring: A Promising Strategy for Youth Development,” February 2002,  Susan M. Jekielek et. al. examined
data from a variety of mentoring programs. Overall, youth participating in mentoring relationships experience positive academic returns, including:

· Better attendance. Participants skipped about half as many days of school as the control group.

· Better chance of going on to higher education. (53% compared with 49% in control group).

· Better attitudes toward school. Further evaluation is needed to confirm whether mentoring improves grades. Some programs, such as Big Brothers/Big Sisters, show a slight improvement. 

· Decrease in drug use.  Youth mentored through these programs were 46 percent less likely than youth in a control group to initiate drug use during the period of the study (18 months). For minority youth, the impact was even stronger. They were 70 percent less likely to initiate drug use. 

· Decrease in some negative youth behaviors. Mentored youth committed fewer misdemeanors and felonies after program participation (offenses were reduced from 4 percent to 1 percent). Youth who were mentored were almost one-third less likely to hit others. There were no significant differences between youth mentored through Big Brothers/Big Sisters and the control group on such measures as how often the youth stole or damaged property over the past year, were sent to the office at school for disciplinary reasons, were involved in a fight, cheated, or used tobacco.

· Better social attitudes and relationships. Youth who received mentoring (in addition to other program activities) through had significantly more positive attitudes toward school, the future, the elderly, and helping behaviors than youth in the comparison group.
The main disadvantage is that it is difficult to find a significant number of adults who are willing to make the long-term commitment. This program has some support in research, but is probably not the primary strategy to try. 

In-Class Programs.  The advantage to this approach is that it is provided or directly supervised by the classroom teacher, who is the most knowledgeable of each student’s needs. The disadvantage is that not all teachers have the instructional skills to manage differentiated instruction, so professional development is essential. See the SREB publication Implementing a Support Class for additional information.

Summer School. The advantage of summer school is that there is an extended, focused time devoted to helping students catch up. The disadvantage is that this is not a true extra help strategy in that it not timely or regular; therefore, it is usually used as a last resort strategy, although some schools have used it effectively.

Intersession. Schools with year-round calendars may use intersessions for extra help. Dr. Carolyn Calvin Kneese and Dr. Stephanie L. Knight, in Investigating the Effects of Single Track Year-Round Education on Achievement of At-Risk Students investigated the impact of the year-round calendar on achievement, and the degree to which it differentially affects students. 311 4th, 5th, and 6th grade students enrolled in single track year-round classes were individually matched with students in traditional calendar classes in the same schools on both reading and math. There were statistically significant differences in favor of year-round education in both math and reading achievement for all students, and especially in reading for at-risk students. 

Keys to Extra Help
General Strategies—Setting Up Systems:

· Offer extra help early, before students are seriously behind.

· Extra help must be frequent and regular. Most studies suggest that 90 minutes per week per subject is needed to have significant impact. Require attendance for those who are significantly behind.

· Extra help must be easy for students to access; this usually means incorporating it into the school day.

· Put strong quality controls on the extra help system and monitor student achievement results of various strategies.

· Keep administration involved. For example, principal reviews monthly progress reports and leads monthly meetings with faculty around individual students’ progress.

· Be clear on student goals; use data to determine who needs it and how it should be provided.

· Involve parents and keep them informed of goals, expectations, and how extra help is being provided.
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Build relationships. A single tutor, for example, who works with a student three times a week for a semester, is much more likely to be effective than a series of tutors who do not have the time or commitment to get to know the student and her needs. Additionally, students are more likely to be motivated when they have a caring, personal relationship with the person providing extra help.

· Train volunteers. If parent or community volunteers are being used to provide extra help, train them in the instructional strategies to use.

· Use technology. Particularly if extra help is being provided during regular class hours, computer-assisted instruction can be used to differentiate instruction.

General Strategies—Instruction:

· Make sure extra help is tied to the work students are doing as a normal part of the school routine.

· Supplement classroom instruction, rather than repeating it.

· Use multiple instructional strategies.

· Pace instruction to accelerate the pace of learning.

· Make sure that extra help is provided by someone who understands both the content and the student needs.

· Model successful learning strategies for students. For example, a teacher might read aloud a passage, pausing frequently to “think aloud” about what is being learned.

· Personalize.  Provide students with opportunities to make choices, and tie in the learning with their personal goals and interests.

Specific Strategies—Peer Tutoring:

· Train tutors in specific skills they need to teach (e.g., decoding, reading for meaning).

· Provide time for students to reflect and improve practice.

· Schedule sessions at least three times a week.

· Use problem-based learning.
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Specific Strategies—On-line Tutoring and Computer-Assisted Instruction:

· Examine sites such as tutor.com, toptutors.com, smartthinking.com, Cognitive Tutors, and HOTS (Higher Order Thinking Skills) to try to find the system and lessons that most closely match your curriculum standards. 

· Make sure to create clear links between the self-paced lessons and regular class work.

· Use data to match student needs to on-line lessons.

Specific Strategies—After School Programs:

· Carefully plan after-school programs to identify needs, goals, best times, costs, academic focus, non-academic components, etc.

· Provide links between extended time and regular academic program (e.g., homework assistance).

· Place a strong emphasis on using extended time effectively.

· Involve parents and community in planning and implementation.

· Ensure that there is a well-defined organizational and management structure.

· Provide professional development on program goals, objectives, curriculum, and instructional materials.

· Gather data on effectiveness.

Specific Strategies—Mentoring:

· Determine whether mentoring will take place at school, after school, or a combination of the two.


· Train volunteers from the community.

· Make sure volunteers make a long-term commitment to relationship building (greater than one year and at least weekly contact).

· Encourage the mentor to serve as an advocate for the child.

· Consider using youth mentors to ease transitions such as from elementary school to middle school.

· Mentors must be available, dependable, and have a developmental attitude toward kids. This means that they must understand that they are there to assist the student’s growth and development, not to “fix” the child.

Specific Strategies—In-Class Programs:

· Use collaborative learning strategies.  

· Use heterogeneous groupings to avoid stigmatization.

· Set group goals, with individual accountability for grading.

· Use such strategies as jigsaw activities, investigations, and practice drills.

· Fully explain and model ways for students to work collaboratively.

· Assign roles such as facilitator, recorder, and time keeper. 

· Keep track of each group’s progress; coach as needed.

· Use learning contracts and have students participate in goal setting.

· Use individual and group self assessment.

· Offer reading materials matched to students’ reading levels and interests.

· Use parent volunteers to help individual students or to monitor group work while the teacher works with individual students.

· Assign partners to help each other.

Specific Strategies—Summer School:


· Use collaborative learning strategies.  (See above.)

· Vary individual, small group, and large group instruction.

· Use a mastery learning approach. Conduct weekly advisement and goal setting sessions, and measure progress towards goals.

· Assign projects asking students to integrate what they’ve learned.
Extra Help

Implementation Issues:
How do you identify students who need extra help?

How do you require students to attend?

How do you get parents’ commitment?

How will extra help be delivered?

Who will teach it?

How will the strategy or strategies be matched to student needs?
Discussion Questions:
Assess your current efforts on providing extra help.

Discuss the implementation issues listed above.  Are you providing a variety of extra help opportunities?  Are they successful?  How do you know?

What can your school do to strengthen extra help opportunities?

What special services do you have to work with incoming ninth-grade students who are at risk?  Should additional services be offered?  If so, what kind of services?

Middle School Transition

What does your school do to educate middle grades teachers, principals, students and parents about HSTW high school requirements?

How can you work with middle schools and parents to begin to define clearly what one needs to do to succeed in college-prep courses at the high school level?

How can you work with middle schools to identify students early to begin to put them in the right courses?

Integration and Interdisciplinary Instruction
Assess your current efforts on integration and interdisciplinary instruction.

Develop an idea for a ninth-grade interdisciplinary unit that involves all core subjects that could be implemented during second semester.
Advisement and Student Mentoring
Do you have a successful advisement and/or mentoring program for your 9th graders?  Are you happy with it?  Are any adjustments needed?  If so, what?  How will you make these adjustments?

IMPLEMENTATION PLAN

	Objective
	Action/Activity
	Person(s) Responsible
	Dates
	Resources Needed
	Staff Development
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