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Response to Intervention

Process of aligning appropriate 

assessment with purposeful instruction for 

all students.



Sustainability of RTI

• Establishing a common understanding

• Data driven decision making at the 

classroom level

• Supporting a culture of providing 

immediate interventions for students

• Implementing interventions that impact 

achievement



RTI guidance from the Federal Level
• “There are many RTI models and the regulations 

are written to accommodate the many different 

models that are currently in use.

• The Department does not mandate or endorse any 

particular model.  Rather, the regulations provide 

States with the flexibility to adopt criteria that best 

meet local needs.

• Language that is more specific or prescriptive would 

not be appropriate…”
Source:  US Department of Education. (2006).  Assistance to States for the education of children with 

disabilities and preschool grants for children with disabilities, final rule.  71 Fed. Reg. (august 14, 2006) 34 

CFR Parts 300 and 301.





School Data Teams

• Data Teams in each school serve as the driving force for 

instructional decision making in the building.

• The team will use data during the year to monitor growth in 

terms of the rate of increase shown at the district, school, 

classroom or student level.  

• The data team is responsible for targeting the areas of needed 

improvement and working to address the specific issues related 

to those areas. 

• The data team will identify additional ―detective work‖ 

assessments needed to determine the root cause of the 

identified underperformance.



What is the problem?  
What does the data show?

Why is this happening?

Curriculum Issue?

Instructional Issue?

Student Issue?

What is our plan?
What are we going to do?

What interventions are 
needed?

How will we measure 
success?

Implement the plan

Who will do what, where, 
when, and how often?

How will fidelity of 
implementation be 

determined?

Did the plan work?
What does the data show?



Universal Screening

• Identify underachievers

• 3x per year

• Performance expectations set in advance by data 

teams and teacher teams

• Measure progress toward expectations (individual, 

group, and school)

• A Universal Screening will not identify why students 

are underperforming, rather it will identify which 

student is not at the expected performance criteria for 

a given grade level in reading and math. 



Tier 1 Non-negotiables

Tier 1 

STANDARDS-BASED CLASSROOM LEARNING:
• All students participate in general education learning that 

includes: 

– Universal screenings to target groups in need of specific instructional 

support.

– Implementation of the Georgia Performance Standards (GPS) through a 

standards based classroom structure. 

– Differentiation of instruction including fluid, flexible grouping, multiple 

means of learning, and demonstration of learning.

– Progress monitoring of learning through multiple formative assessments.



How Do Children Learn Best?

• Children learn best by doing.

• Children learn best when they are engaged.

• Children learn best when they are motivated.

• Children learn best when they know their 
expectations.

• Children learn best when they have dialogue and 
discussion.

• Children learn best when they have choice and 
appropriate support.



Standards-Based Teaching and Learning



Standards-Based Classrooms

• Student performance tasks…

• A variety of delivery modes are 
incorporated…

• Students receive feedback 
through written or oral…

• Standards are accessible to all 
students.

• Students will communicate 
mathematically.  Students will 
justify their reasoning…

• Students are expected to meet the 
same standards and instruction is 
differentiated by content…

How Children Learn Best

• Children learn best by doing.

• Children learn best when they are 

engaged.

• Children learn best when they are 

motivated.

• Children learn best when they 

know their expectations.

• Children learn best when they 

have dialogue and discussion.

• Children learn best when they 

have choice and appropriate 

support.



Instructional Framework

Teachers sequence the lesson in a logical,

predictable manner referencing standards

throughout.





How Do Children Learn Best?

• Children learn best by doing.

• Children learn best when 
they are engaged.

• Children learn best when 
they are motivated.

• Children learn best when 
they know their expectations.

• Children learn best when 
they have dialogue and 
discussion.

• Children learn best when 
they have choice and 
appropriate support.



When are tier 2 interventions 

needed?
• Movement between Tier 1 and Tier 2 is fluid and flexible.  

• Three important questions must be addressed to determine the 

reason for the need for additional support:

– Is the learning concern a curriculum issue?

– Is the learning concern an instructional issue?

– Is the learning concern a student issue?

• Students identified through the universal screening and 

classroom performance data are placed in Tier 2 interventions 

that supplement the Tier 1 classroom.



• High achievers AND low achievers may need 

interventions based on progress monitoring 

data and individual performance expectations.



Tier 2 Non-negotiables

NEEDS-BASED LEARNING:

• In addition to Tier 1, targeted students participate in 

learning that is different by including:

– Standard intervention protocol process for identifying and 

providing research based interventions based on need and 

resources.

– On-going progress monitoring to measure student response 

to intervention and guide decision-making.



Standard Protocol

• A process where a school or system uses pre-

determined scientifically based interventions in 

a specific sequence with identified students.

• These protocols are typically implemented in a 

specific sequence, based on the resources 

available in the school.



Interventions

• Scientifically proven interventions mean that scientific results 

have already been published in peer-reviewed journals using the 

scientific rigor described in the definition from NCLB (see 

chapter 3).

• Evidence-based interventions indicate that specific data is 

available that shows the intervention improves student 

outcomes.

• Research based interventions mean the methods, content, 

materials, etc. were developed in guidance from the collective 

research and scientific community.



Interventions are…

• Targeted based on progress monitoring

• In addition to classroom instruction

• Individual, small group, or technology assisted

• Increase in structure and relevant practice

• Additional learning strategies

• Mini lessons on skill deficits

• Administered by classroom teacher, specialized 

teacher or external interventionist

Dr. John 

McCook



Interventions are NOT…

• Preferential seating

• Shortened assignments

• Parent contacts

• Classroom observations

• Suspension

• Doing MORE of the same

• Retention

• Peer helpers (informal)

Dr. John 

McCook









ELA Interventions should include:

• familiarizing students with the structure of 

expository text;

• promoting content area vocabulary 

development;

• promoting word identification skills;

• building reading fluency; and

• emphasizing and directly teaching how, why, 

when, and where to use a repertoire of 

comprehension strategies.



Comprehension

• activating and using background knowledge—calling up pertinent 

background knowledge and using that knowledge to help understand 

what is being read.

• generating and asking questions—self-questioning throughout the 

reading of a text.

• making inferences—using background knowledge or information from 

the text to evaluate or draw conclusions during reading.

• predicting—using background information to make informed guesses.

• summarizing—pulling together, or synthesizing information in a text 

so as to explain what the text is about.

• visualizing—making mental images of a text as a way to understand 

processes or events that are encountered during reading.



5 Essential Components of 

Comprehension:

• Teacher Modeling

• Guided Practice

• Collaborative Practice

• Independent Practice

• Application



Choosing Interventions

• The interventions used at Tiers 2-4 should 

supplement the learning that is occurring in the 

Tier 1 classroom, 

• address identified weaknesses in basic skills, 

• and accelerate learning toward individual 

expectations. 



“Although commercially prepared programs and the 

subsequent manuals and materials are inviting, they are not 

necessary... 

•A recent review of research suggests that interventions 

are research based and likely to be successful if they are:

1. Correctly targeted and provide explicit instruction 

in the skill

2. An appropriate level of challenge

3. [provide] sufficient opportunities to respond to 

and practice the skill

4. [provide] immediate feedback on performance

• Thus these [elements] could be used as criteria with 

which to judge the potential tier 2 interventions.”  p.88

Source:  Burns, M.K., & Gibbons, K. A. (2008).  Implementing response to intervention 

in elementary and secondary schools. Routledge:  New York.



Choosing Interventions

• Review Protocols provided by SERVE to 

support schools and districts in choosing 

interventions based on student achievement 

data.





Apply the ‗80-15-5‘ rule to determine if the focus 

of the intervention should be the core 

curriculum (and instruction), subgroups of 

underperforming learners, or individual 

struggling students (T.Christ, 2008)

Source:  Christ, T. (2008).  Best practices in a problem analysis.  In A. Thomas & J. Grimes (Eds.), Best practices in 

school psychology V (pp. 159-176).



• If less than 80% of students are successfully 

meeting academic or behavior goals, the 

intervention focus is on the core curriculum, 

INSTRUCTION, and general student population.

• If no more than 15% of students are not successful 

in meeting academic or behavior goals, the 

intervention is on small group „treatments‟ or 

interventions.

• If no more than 5% of students are not successful in 

meeting academic or behavioral goals, the 

intervention focus in on the individual student.
Source:  Christ, T. (2008).  Best practices in a problem analysis.  In A. Thomas & J. Grimes (Eds.), Best practices in school psychology V (pp. 

159-176).



Secondary Students:  Should Interventions 

Be ―Off-Level‖ or Focus on Grade Level 

Academics?
• There is a lack of consensus of how to address the 

academic needs of students with deficits in basic skills 

in secondary grades (Espin & Tindal, 1998).

– Should the student be placed in remedial instruction at a 

point of ―instructional match‖ to address those basic-skill 

deficits?

– Or is time better spent providing the student with 

compensatory strategies to learn grade-level content and 

―work around‖ those basic-skill deficits?

Source: Espin, C.A., & Tindal, G (1998).  Curriculum-based measurement for secondary students.  In M.R. Shinn (Ed.) Advanced Applications of curriculum-based 

measurement.  New York:  Guilford Press.



Tier 2 ‗Standard Protocol‘ Interventions:  

Strengths and Limits in Secondary Settings

• Research indicates that students do well in targeted small-group 

interventions (4-6 students) when the intervention ‗treatment‘ is 

closely matched to those students‘ academic needs (Burns & 

Gibbons, 2008).

• However, in secondary schools:

– Students are sometimes grouped for remediation by convenience 

rather than by presenting a need.  Teachers instruct across a 

broad range of student skill, diluting the positive impact of the 

intervention.

– Students often present with a unique profile of concerns that does 

not lend itself to placement in a group intervention.
Source:  Burns, M.K., & Gibbons, K.A. (2008).   Implementing response to intervention in elementary and secondary schools:  

Procedures to assure scientific-based practices.  New York:  Routledge.



Implementing the Intervention

Collaboration between the 

intervention teacher and the 

general teacher team is 

required.



Implementing the Intervention

• During the intervention, progress monitoring is 

used to determine the student‘s response to the 

intervention.  

• The progress monitoring tool and frequency of 

implementation are collaboratively determined 

by the teaching team and the intervention 

teacher (and the Data Team).



Implementing the Intervention

• Based on the progress monitoring data, the 

school standard protocol process may require 

individual students to continue in the 

intervention, move to another Tier 2 

intervention, or move to Tier 1 interventions. 



Implementing the Intervention

• The instruction within the Tier 2 intervention is a 

critical focus for the data team.

– Is the instruction different from the general 

classroom?

– Is the instruction designed to support targeted 

student performance in the general classroom?

– Are students responses to the intervention being 

monitored?



Implementing the Intervention

• The Georgia Department of Education 

recommends districts and schools monitor the 

transfer of learning from all interventions to the 

Tier 1 general classroom.



Fidelity…

…refers to the provision or delivery of instruction in the 

manner in which it was designed or prescribed.





Progress Monitoring at Tier 2

• Students identified for Tier 2 interventions are regularly assessed to 

measure understanding and transfer of learning to core classrooms.  

• The progress monitoring process used for the intervention is pre-

identified by the school data team based on the intervention 

components and should include curriculum based measures and/or 

other standardized assessments.  

• Benchmarks for expected progress are set, and student progress 

toward these benchmarks is closely monitored through assessments.  

• Graphs of these purposeful data points are needed to illustrate the 

progress toward benchmark goal.  

• These data graphs support the data team in monitoring individual 

student growth as well as the fidelity of implementation of the 

intervention.



• Progress-monitoring assessment fulfills two 

main purposes: 

– to assess students‘ academic progress and 

– evaluate the effectiveness of the intervention
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Example from Barrow County (available on GaDOE website)



Example from Cobb County



Example from Pioneer RESA



Behavior!!!!



“If a child doesn’t know how to read, we teach.”

“If a child doesn’t know how to swim, we teach.”

“If a child doesn’t know how to multiply, we teach.”

“If a child doesn’t know how to drive, we teach.”

“If a child doesn’t know how to behave,  we…

…TEACH?    or …PUNISH?”

“Why can’t we finish the last sentence as 

automatically as we do the others?”

(Herner, 1998)





Tier 1 - Performance Standards

The set of social and behavioral 

skills all students are expected 

to display.



Tier 1 – Standards Based Learning

School-wide Expectations and Rules

• Consensus of all staff

• In all school settings for all students

– Classrooms, halls, cafeteria, media center, bus

• Consistently applied

• Taught to all students

• Reinforced and acknowledged when displayed



Why Universal Interventions?

• Challenging behaviors exist in every school

• If many students are making the same mistake, it is 

typically the system that needs to change

• Behavior and academics are intimately connected

• Proactive and preventive

• More instructional time=increase student achievement



Universal Screenings

• Teacher nominations

• Parent nominations



―Differentiation of instruction including fluid, 

flexible grouping, multiple means of 

learning, and demonstration of learning.‖

• Not all students come to school with the same 

readiness skills – academics & behavior.

• Some students need multiple means of learning

and demonstration of learning.



―Progress monitoring of learning through 

multiple formative assessments.‖

• Data based decision making

• School improvement teams review discipline 

data monthly 

• Interventions are selected based on the data 

review



Discipline Data

• Who are the students?

• What are the behaviors?

• Where are the behaviors occurring most 

frequently?

• What time of day is most problematic?

• What are the consequences?

• What teachers refer the most?



Referrals by Location



Referrals by Location by Behavior

Hallway / Breezeway



Referrals by Location by Time

Hallway / Breezeway



Referrals by Location by Grade

Hallway / Breezeway



Referrals by Grade from 7-8:30 a.m.

Hallway / Breezeway



Step 1: Identify and Analyze

• Identify and analyze the problem
• Fighting in the hall first thing in the morning by 6th and 7th graders

• Gather additional information
• Which hallways?

• Supervision in hallways?

• Has there been efficient teaching of expectations/rules and procedures?

• Which students?



Positive Behavior Support

Data-driven, team-based framework for 

establishing a continuum of effective behavioral 

practices and systems that:

1. Prevents the development or worsening of 

problem behavior

2. Encourages the teaching and reinforcement of 

prosocial expectations and behavior across all 

school settings.
(George Sugai, Brandi Simonsen , and Robert Horner, 2008)



Tier 2: School or Classroom?

• If more than 50% of referrals are coming from 

many classrooms, revisit school wide plan

• If a few classrooms are generating the majority 

of referrals, consider classroom interventions

• If the classroom has implemented interventions 

with fidelity, then consider Tier 2 supports for 

the student



Tier 2: Classroom 

Problem-Solving Process

Classroom

What‟s the 
problem?

Why is it 
occurring?

What are 
we going to 

do about 
it?

Is it 
working?



Step 1: Identify the Behavior

• Collect data

– Classroom Assessment Tool (CAT)

– Positive Environment Checklist (PEC)

– Direct observation

– Office Discipline Referral Data

• Entire class

• Select individuals



Set a Goal

―At least 80% of the students in X classroom 

will engage in on-task behavior (listening quietly 

to instruction, taking relevant notes, keeping 

eyes on the teacher) for at least 15 consecutive 

minutes during large-group reading 

instruction.‖



Step 2: Problem Analysis

• When is the behavior most likely to occur?

• When is the behavior least likely to occur?

• What is the motivation or function of the 

behavior?



Functions of Behavior

Tangible

(objects & 
activities)

GET

Sensory

GET 
AWAY

Attention



Hypothesis

―When the teacher doesn‘t review recently learned 

material and changes topics before checking for 

understanding, close to half the students 

engage in disruptive behavior to avoid the new 

task.‖ 



Step 3: Intervention Design

• Link the strategies to the hypothesis and 

include:

– Classroom expectations and rules

– Classroom procedures

– Reward system

– Responses to problem behavior

– Modifications to the environment and instruction

• Provide regular feedback to teacher



Step 4: Response to Intervention

• Set schedule for monitoring

• Monitor implementation

• Track individual and group performance

• Has the goal been met?



Identifying Students for Tier 2 

Support

• Office Discipline Referrals

• Minor Classroom Referral Forms

• Nomination Process

• Parent Referrals



Critical Questions

• Are our Tier 1 supports impacting 80% of the 

students?

• Do the types or causes of the behaviors match a 

targeted group intervention?

• What can we implement to have the biggest 

impact for the least cost/effort?

• How will we monitor progress?



Tier 2 Interventions

• Behavior Education Program (BEP): attention seeking 

behavior, daily check-in and check-out with adults, K-12

• Skillstreaming: teaches social skills, K-12

• Second Step: social skills, K-8

• Steps to Respect: anti-bullying, 9-12

• I Can Problem Solve: 1-3

• PREPARE: Problem solving, empathy, anger management, 

social skills, stress management, 6-12

• More: What Works Clearinghouse; Promising Practices



Intervention Design

• Match intervention type and intensity to student(s), 

setting, and problem

• Interventions must focus on teaching replacement 

behavior

• Select evidence-based interventions that match the 

context of school/classroom culture

• Provide support for implementation

– Coaching

– Evaluation of implementation integrity



Progress Monitoring-Behavior

• Daily Progress Report

• Office Discipline Referrals

• Minor Forms

• Repeated Teacher Nomination

• Grades

• Attendance

• GPA



Resources
• Georgia‘s Positive Behavior Support: 

voconnel@doe.k12.ga.us

• Florida‘s Positive Behavior Support Project: 

http://flpbs.fmhi.usf.edu

• National Website: http://www.pbis.org

• What Works Clearinghouse: 

http://ies.ed.gov./ncee/wwc/

• The IRIS Center: http://iris.peabody.vanderbilt.edu/

• Promising Practices Network: 

http://www.promisingpractices.net/

mailto:voconnel@doe.k12.ga.us
http://flpbs.fmhi.usf.edu/
http://flpbs.fmhi.usf.edu/
http://ies.ed.gov./ncee/wwc/
http://iris.peabody.vanderbilt.edu/
http://www.promisingpractices.net/


―Establishing a Common Understanding‖

Webinars via ElluminateLive!
• November 6, 2008 10:00 am Establishing a Common Understanding -

Guidance Document Overview

• November 7, 2008 10:00 am Establishing a Common Understanding –

Tier 1 Standards-Based Learning

• November 12, 2008 10:00 am Establishing a Common Understanding –

Tier 1 and Behavior

• November 20, 2008 10:00 am Establishing a Common Understanding –

Tier 2 Needs Based Learning

• December 3, 2008 10:00 am Establishing a Common Understanding –

Tier 2 and Behavior

• December 5, 2008 10:00 am Establishing a Common Understanding –

Tier 3 SST Driven Learning

• December 8, 2008 10:00 am Establishing a Common Understanding –

Tier 3 and Behavior

• December 10, 2008 10:00 am Establishing a Common Understanding –

Progress Monitoring

• December 12, 2008 10:00 am Establishing a Common Understanding –

Interventions



Feedback

• Next steps for GaDOE?

• Support needed for schools?

• Professional Learning for administrators and 

teachers?

• Scheduling and Funding?

• Interventions?



Contact Information

• John Wight (jwight@doe.k12.ga.us)

• Kathy Carrollton (kcarroll@doe.k12.ga.us)

• Ginny O‘Connell (voconnel@doe.k12.ga.us)

mailto:jwight@doe.k12.ga.us
mailto:kcarroll@doe.k12.ga.us
mailto:voconnel@doe.k12.ga.us

